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Michigan's Alternate Assessment Program

General Information

SECTION 1 — INTRODUCTION

MI-Access assessments are administered each school year in districts
across Michigan. After administration is complete, assessment materi-
als are submitted to the Ml-Access contractor—Questar Assessment,
Incorporated—for scanning and scoring, and results are returned to the
districts in which students were assessed. The purpose of this handbook
is to assist educators, parents, and other stakeholders with understand-

ing, interpreting, and using those results.

This handbook includes general information on how and why MI-Access

was developed, as well as specific information on

* how the MI-Access assessments are designed,

* how students are scored,

* how performance standards are determined,

* how assessment results are reported and distributed, and
* how results can be used to improve programs, instruction,

and student performance.

Understanding MI-Access results is important because when they
are used in meaningful ways, they translate into better learning and

improved student achievement.
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SECTION 2 — OVERVIEW OF MI-ACCESS

Program Description

MI-Access is one component of the Michigan
Educational Assessment System (MEAS), which
was adopted by the State Board of Education
in November 2001. Other components of the
MEAS include the Michigan Educational Assessment
Program (MEAP), which has been in place for more
than thirty years, the Michigan Merit Examination
(MME), and the English Language Proficiency
Assessment (ELPA). The MEAS is designed to provide
opportunities for all students—including those with
disabilities and limited English language proficien-
cies—to participate in appropriate and meaningful

state assessments.

Within the MEAS, MI-Access is the state’s standard-
ized assessment program designed specifically
for students with disabilities whose Individualized
Education Program (IEP) Teams have determined
that the MEAP is not appropriate for them, even

with assessment accommodations.

The purpose of MI-Access is to provide teachers,
parents, and other stakeholders with a point-in-time
picture of what students with disabilities know and
are able to do in certain content areas. To make the
assessments more meaningful to students, all items
selected for inclusion (1) were designed with input

from classroom teachers, and (2) are applicable to

Edii¢ation

real world situations (that is, they reflect the knowl-
edge and skills students need to be successful in

school and as adults).

In the beginning, MI-Access was part of the Michigan
Department of Education’s (MDE) Office of Special
Education and Early Intervention Services. Then,
when the governor moved the MEAP from the
Michigan Department of Treasury back to the
MDE, a new office was established, called the
Office of Educational Assessment and Accountability
(OEAA). That office oversees four programs: (1) the
MEAP/MME, (2) the Assessment for Students with
Disabilities Program (ASWDP), (3) the Assessment
of English Language Learners Program, and (4) the
Accountability and Accreditation Program. MI-Access
is now part of the ASWDP, which oversees statewide

assessment for all students with disabilities.

MI-Access Partners with Questar Assessment,
Incorporated

Because developing a new assessment program
is a huge undertaking, the MDE partnered with
Questar Assessment, Inc., an educational assess-
ment design and development publishing com-
pany located in Brewster, New York. It was the

company’s comparatively small size, dedication to

MI-Access Handbook | 2007/2008 | 5
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customer service, and extensive assessment exper-
tise that led the MDE, in November 2000, to award

it the MI-Access contract.

In the role of operational contractor, Questar is
responsible for providing numerous services—all
of which help make MI-Access work. Those services

include

* designing and printing MI-Access assessment
materials, including cover letters, scan sheets,

and assessment booklets;

* collating, compiling, and shipping assessment

materials to Michigan districts;

* receiving, inventorying, and scanning returned

assessment materials;

* scoring assessments and producing reports;

and

* shipping results back to Michigan districts.

In addition to performing operational functions,
Questar's assessment development experts serve
as advisors to OEAA staff, providing advice and
assistance on all technical aspects of the assess-
ments, such as item development, standard set-

ting, reliability, and research.

6 | MI-Access Handbook| 2007/2008

Program Development

MI-Access was developed, in part, in response to the
overriding belief that all students deserve full access
to achievement. One way to help students achieve
is to decide what they need to learn and develop
assessment opportunities to determine whether they

are learning it.

For many years, the only statewide assessment avail-
able to students in Michigan was the MEAP, which
even with assessment accommodations is not appro-
priate for all special education students. As a result,
the MDE began developing an alternate assessment

program, which is now called MI-Access.

MIC}@IGA%@

Ediucation



Mpccest

Michigan's Alternate Assessment Program

2007/2008 Handbook

General Information

Given the enormity and importance of creating a new
assessment program, the MDE decided to develop

and implement MI-Access in several phases.

The first phase included the development and imple-
mentation of the original MI-Access Participation
and Supported Independence Assessments, which
were administered to selected districts in 2001 and
administered statewide in 2002. These two assess-
ments underwent considerable revision during 2006
and early 2007, and the new versions became

operational in spring 2007.

The second phase of development included the cre-
ation and implementation of the MI-Access Functional
Independence Assessments, which were adminis-
tered for the first time statewide in fall 2005.

MIC!—AIGAN}@
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MI-Access is now entering the third phase of devel-
opment, during which an assessment will be created
for students for whom none of the current MI-Access
assessments or the MEAP/MME with accommodations
are appropriate. More detailed information on that

assessment will be provided in future handbooks.

Current MI-Access Assessments

At present, MI-Access has three alternate assess-
ments, each of which is targeted at a distinct student
population. This reflects the MDE's intent to develop
a continuum of assessments that are appropriate for
students with disabilities based on their differing cog-

nitive functioning levels, curriculum, and instruction.

Participation

The MI-Access
designed for students who have, or function as
These

students are expected to require extensive, ongoing

Participation Assessments are
if they have, severe cognitive impairment.
support in adulthood. They may also have consider-
able cognitive and physical impairments that make

determining their abilities and skills difficult.

Supported Independence

The MI-Access Supported Independence Assessments

are designed for students who have, or function as

MI-Access Handbook | 2007/2008 | 7
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if they have, moderate cognitive impairment. These
students are expected to require ongoing support
in adulthood. They may also have both cognitive
and physical impairments that impact their ability to
generalize or transfer learning; however, they usu-
ally can follow learned routines and demonstrate

independent living skills.

Functional Independence

The MI-Access Functional Independence Assessments
are designed for students who have, or function as
if they have, mild cognitive impairment. They also
have a limited ability to generalize learning across
contexts and their learning rates are significantly
slower than those of their age-level peers. In adult-
hood, however, these students will most likely be
able to meet their own needs and live successfully
in their communities without overt support from oth-
ers. They also will be able to assess their personal
strengths and limitations, and access resources,
strategies, supports, and linkages that will help

them maximize their independence.

Item Formats and Assessment Links

It was determined that all students participating in
MI-Access could benefit from assessments that (1)

presented items in the real-world contexts of daily

8 | MI-Access Handbook | 2007/2008

living, employment, and community experience
and (2) used different item formats—including
selected response, extended response, and activ-
ity-based observation—to allow students to dem-

onstrate their knowledge in a variety of ways.

In addition, it was determined that all MI-Access
assessments, as required by federal law, would be
explicitly linked to the Model Content Standards
contained in the Michigan Curriculum Framework;
however, the English language arts, mathematics,
and science content would be reduced in depth,

breadth, and complexity to make it appropriate for

the students being assessed.

MICHIG_AN)@
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Annual Administration

The MI-Access assessments are administered each school year in two different assessment cycles: The
grade 3 through 8 assessments are administered in the fall and the grade 11 assessments are administered
in the spring. They also cover three different content areas: English language arts (ELA), mathematics, and
science. As Table 1 (below) shows, ELA and mathematics are assessed in grades 3 through 8 and 11, and
science is assessed in grades 5, 8, and 11. Table 2 (below) shows which "grade" assessment students should

take if they are ungraded in the state's Single Record Student Database (SRSD).

I:GHE8 N Grades and Content Areas Assessed with MI-Access

Grades
Content Areas
3rd 4th 5th 6th 7th 8th 9th 11th

English Language Arts X X X X X X X
Mathematics X X X X X X X
Science X X X
The grades shaded in light grey are assessed in the fall MI-Access assessment cycle and the grade shaded in dark grey is
assessed in the spring MI-Access assessment cycle.

MI-Access Assessments for Ungraded Students

Ungraded Student Age* Corresponding MI-Access Assessments

9 Grade 3

10 Grade 4

11 Grade 5

12 Grade 6

13 Grade 7

14 Grade 8

17 Grade 11
*Students must be these ages on or before December 1st of the school year in which the assessment is administered.

N\
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IEP Determinations

Given the range of state assessments available,
it is the responsibility of a student’s IEP Team to
determine which one (the MEAP/MME, the MEAP/
MME with assessment accommodations, MI-Access
Participation, MI-Access Supported Independence,
or MI-Access Functional Independence) is most

appropriate for the student to take.

In addition, because statewide alternate assess-
ments are not currently available for social studies,
it is up to IEP Teams to determine how their students
will be assessed in that content area. Social studies

is assessed in grades 6, 9, and 11.
Stakeholder Input

MI-Access assessments are developed through a
rigorous process involving OEAA staff as well as
numerous other qualified Michigan stakeholders,
including special and general education teachers,
administrators, specialists, related services provid-
ers, legal experts, parents, and academics. The
assessment development process also benefits from
the input of a specially convened group of national-
ly known psychometricians (educational assessment

and research experts) and special educators.

10 | MI-Access Handbook | 2007 /2008

i-_g?i;_:lr‘*.fﬂt ,

I\
1'h

\

B
-

Stakeholders involved with MI-Access have partici-
pated on a variety of committees, each of which is
charged with specific assessment development tasks

and responsibilities.

Alternate Assessment Advisory Committee (AAAC)

The AAAC was the group established in the early
years to provide advice on the overall development,
implementation, and reporting of the MI-Access
assessments. The responsibilities held by this com-
mittee were later transferred to Assessment Plan

Writing Teams.

Assessment Plan Writing Teams (APWTs)

APWTs are comprised of former members of the
AAAC as well as additional general and special edu-

cation practitioners familiar with the students being

MICHIG_AN@
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assessed. These teams are responsible for develop-
ing proposed assessment plans that describe who
will be assessed, what will be assessed and how,
when the assessment will take place, the assess-
ment formats (including prototype items), and how

the assessments will be reported.

APWTs also make recommendations regarding
which Michigan State Board-approved content stan-
dards should be assessed at the state level and
which ones are better assessed at the district and

local levels.

In addition, APWTs review the Grade Level Content
(GLCEs), High School

Expectations (HSCEs), and Benchmarks contained

Expectations Content
in the Michigan Curriculum Framework and "extend"

them, as needed, for the target student populations.

Content Advisory Committees (CACs)

CACs, like APWTs, are comprised of former mem-
bers of the AAAC and additional general and
special education practitioners familiar with the
students being assessed. The CACs, however, are
responsible for reviewing all assessment items prior
to their use. The review process ensures that the
items included in the assessments are valid because

they (1) accurately reflect the identified content stan-

Edii¢ation

dards, Extended Benchmarks (EBs), Extended GLCEs
(EGLCEs), and Extended High School Content
Expectations (EHSCEs); (2) meet specifications for
conceptual accuracy and completeness; and (3) are

appropriate for the students being assessed.

Sensitivity Review Committees (SRCs)

SRCs are responsible for reviewing all MI-Access
assessment items to help prevent bias or discrimina-
tion based on disability, age, race, gender, and so
forth. In addition, they look for issues that, because
of their sensitive nature, may not be appropriate for

a statewide assessment.

Technical Advisory Commitiee (TAC)

The TAC provides the OEAA with technical and
research advice related to the development, imple-
mentation, reporting, and ongoing evaluation of all
MI-Access assessments. TAC members are drawn
from a pool of national assessment and special
education experts and are instrumental in providing
technical assistance and direction during the assess-

ment development and implementation process.
The OEAA involves these many and diverse stake-

holders in developing MI-Access to ensure that its

alternate assessments (1) are as broad-based as

MI-Access Handbook | 2007/2008 | 11
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possible, and (2) accurately reflect the ideas and
experiences of the people directly involved with the

students participating in MI-Access.

Personnel Development Efforts

Because MI-Access is a relatively new state assess-
ment program, the OEAA actively communicates
with professionals, parents, and other interested
parties to keep them apprised of new developments.
MI-Access staff members have made numerous
presentations at meetings and conferences (in
Michigan and nationally); developed two award-
winning educational videos; and prepared a variety
of professional development tools, such as online

learning programs and training materials.

In addition, it has developed

* The Assist, a bi-monthly newsletter (available
electronically at www.mi.gov/mi-access and
www.mi-access.info);

* a Listserv dedicated to state assessment of stu-
dents with disabilities;

 a District MI-Access Coordinator Listserv;

¢ a MI-Access Toll-free Hotline
(1-888-382-4246)

12 | MI-Access Handbook | 2007 /2008

* a MI-Access e-mail address

(mi-access@questarai.com);

* a MI-Access page on the MDE Web site
(www.mi.gov/mi-access);

¢ the MI-Access Information Center, which
hosts the MI-Access online learning programs

(www. mi-access.info);
* media briefing packets;

¢ informational and instructional interactive

CD-ROMs;
* this reporting handbook;

¢ annual administration manuals for coordinators

and assessment administrators;
e annual calendars;

* presentations on how to use and communicate

about assessment results;
* annual MI-Access conferences; and

¢ annual assessment administration Webcasts.

The OEAA staff will continue to use these com-
munication tools and develop others in an effort to
ensure that all parties involved in MI-Access have
the information they need to make it an effective

assessment program.

MlCHIG_AN@
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SECTION 3 — FEDERAL AND STATE INFLUENCES ON MI-ACCESS

Federal Influences

Several federal legislative initiatives helped spur the
development of MI-Access. The federal Individuals
with Disabilities Education Act of 1997 (IDEA), for
example, required that students with disabilities
be included in all state assessments with assess-
ment accommodations as necessary. In addition, it
mandated that an alternate assessment be devel-
oped for students whose |IEP Teams determined it
was not appropriate for them to take the general
state assessment. MI-Access, Michigan’s Alternate
Assessment Program, is what the MDE developed

to comply with that legislation.

Other federal requirements also influenced, and

continue to influence, the development of MI-

Access. Those laws include Section 504 of the
Rehabilitation Act of 1973, Title Il of the Americans
with Disabilities Act of 1990 (ADA), Title 1 of the

Edii¢ation

Elementary and Secondary Education Act of 1994
(ESEA), and most recently the No Child Left Behind
Act of 2001 (NCLB) and the 2004 reauthorization
of IDEA. In different ways, these laws maintain that
assessments are an integral part of the educa-
tional accountability system because they provide
valuable information that can benefit students by
regularly measuring their progress against agreed-
upon standards. They also maintain that all stu-
dents—including those with disabilities—should
be part of each state's accountability system and

should not be treated separately.

State Influences

MI-Access also was developed to help achieve vari-
ous State Board of Education (SBE) policies, priori-
ties, and goals. For example, SBE policies related
to statewide assessment at the time MI-Access
was developed asked that the state (1) coordinate
and focus all resources on improving student per-
formance, (2) set performance expectations and
measure progress, and (3) base accreditation on
high levels of pupil achievement and continuous
improvement. SBE priorities at that time asked
that the state also (1) raise student achievement
in Michigan, and (2) promote options designed to

improve student achievement (such as assessment).

MI-Access Handbook | 2007/2008 | 13
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Finally, and perhaps most important, the SBE had

two goals at that time that related specifically to
MI-Access. They asked the state to (1) increase the
participation and performance of students with dis-
abilities on statewide assessments, and (2) develop
guidelines for participation in alternate assessment
for students with disabilities for whom participation
in the MEAP, even with assessment accommodations,

was inappropriate.

14 | MI-Access Handbook | 2007/2008

Furthermore, in November 2001, when the SBE
adopted a policy creating the MEAS, it stated that:

It shall be the policy of the State Board of
Education that each local and intermediate
school district and public school academy
will ensure the participation of all students in
the Michigan Educational Assessment System
(the MEAP/MME, the MEAP/MME with
assessment accommodations, MI-Access,
and ELL-Access).

MI-Access helps to achieve all of these policies,
priorities, and goals in a number of ways. It pro-
vides (1) access to the high standards reflected in
Michigan’s Model Content Standards for the general
curriculum, (2) access to the statewide assessment
system, which many students with disabilities have
not had, and (3) access to meaningful results show-

ing student progress.

Edii¢ation
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SECTION 4 — MI-ACCESS P/S1 ASSESSMENT DESIGN

To understand how students taking part in the MI-
Access Participation and Supported Independence
(hereafter referred to as "P/SI") Assessments are
scored, it is important to first understand how the

assessments are designed.

English Language Arts

The MI-Access P/SI English Language Arts (ELA)
Assessments have two components: (1) Accessing
Information, which includes word study and com-

prehension; and (2) Expressing Ideas.

In the Accessing Information: Word Study portion
of the assessment, students are asked to identify
familiar words using print, pictures, and/or objects.
In the Accessing Information: Comprehension por-
tion of the assessment, students are asked to dem-
onstrate their understanding of and/or respond to
various forms of information—such as following
verbal or written directions, or answering ques-
tions from narrative or informational text. The
earned points for word study and comprehension
are added together to obtain a total Accessing

Information score.

In the Expressing ldeas component of the ELA

assessment, students are asked to express their ideas

16 | MI-Access Handbook | 2007/2008

about various topics—such as academic subjects,
self-advocacy, and effective communication—using
one or a combination of response modes, includ-
ing, but not limited to, writing, drawing, speaking,
and/or gesturing. A student's Expressing ldeas
score is added to his or her Accessing Information

score to obtain a total score for ELA.

Students can earn up to 60 points on the P/SI
ELA assessments; however, the number of points
per component varies by the type of assessment
being administered (Participation or Supported

Independence).

Mathematics

The MI-Access P/SI Mathematics Assessments focus
on four mathematics areas or strands—(1) Data and
Probability, (2) Geometry, (3) Measurement, and (4)
Numbers and Operations. The grade 6 through 8
and 11 Supported Independence assessments also
include Algebra. These areas, or strands, reflect a
complexity level appropriate for the students being

assessed.

Students can earn up to 60 points on the P/SI
mathematics assessments; however, the number

of points per area, or strand, varies by the type

Education
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of assessment being administered (Participation
or Supported Independence) and, for Supported
Independence, by the grade cluster being assessed

(elementary, middle, or high school).

Science

The MI-Access P/SI Science Assessments focus on
five science areas or strands—(1) Constructing New
Scientific Knowledge, (2) Reflecting on Scientific
Knowledge, (3) Using Life Science Knowledge, (4)
Using Physical Science Knowledge, and (5) Using
Earth Science Knowledge. These areas, or strands,
reflect a complexity level appropriate for the stu-

dents being assessed.

Students can earn up to 90 points on the Participation
science assessment and up to 68 points on the

Supported Independence science assessment.

Item Formats

All P/SI assessments use two item formats—
(1) activity-based observation, and (2) selected
response. The only exception is the MI-Access
Supported Independence Science Assessment,

which uses only selected-response items.

Education

In the activity-based observation format, items
are presented to students during familiar class-
room activities or routines. These activities
or routines provide a performance context in
which specific Extended Grade Level Content
Expectations (EGLCEs), Extended High School
Content Expectations (EHSCEs), and/or Extended
Benchmarks (EBs) can be assessed. In the selected-
response format, students are read an item stem, or
question, and asked to select the correct response

from two or three picture answer choices.

Core and Embedded ltems

Each year, a number of MI-Access P/SI items are
released to the public. Therefore, to replenish the
item bank, the assessments contain some embed-
ded (or field test) items to replace them. Students'
reported scores include only the core items; the
embedded items are scored, but used only for
internal data review purposes. The items that are
released are compiled into booklets and posted
on the MI-Access Web page (www.mi.gov/mi-
access). Results for these released items are pro-
vided in Individual Student Reports, ltem Analysis

Reports, and Parent Reports.

MI-Access Handbook | 2007/2008 | 17
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SECTION 5 — MI-ACCESS P/Sl: SCORING

During the assessment, each student taking a Participation or Supported Independence assessment is
observed by two people: a Primary Assessment Administrator (PAA) and a Shadow Assessment Administrator
(SAA). The two assessment administrators simultaneously and independently score the student using a
standardized scoring rubric that (1) is based on the student responding correctly, and (2) takes into consid-
eration the amount of assistance needed to engage the student in the item. The P/SI scoring rubrics are

shown in Table 3 (below).

V.18 AN MI-Access Participation and Supported Independence Scoring Rubrics

e Supported
Participation
. Independence
Score Point/ . Term
Condition Code Score Point/
Condition Code
3 2 Responds correctly with no assessment administrator assistance

Responds correctly after assessment administrator provides verbal/

2 1 .
physical cues
. Responds correctly after assessment administrator provides
1 Not allowed in SI P . y . P
modeling, short of hand-over-hand assistance
A A Incorrect response
B B Resists/Refuses
c C Assessment administrator provides hand-over-hand assistance

and/or step-by-step directions

The PAA and SAA scores are added together to calculate a score for each item. Then, all of the item scores
are added together to determine the student's total earned points for the assessment. (It should be noted
that condition codes—As, Bs, and Cs—count as zero points.) In addition to earned points, students are

assigned a performance level, which adds meaning to the point value.

N\
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Performance Levels and Earned Points

There are three performance levels a student can achieve on the P/SI assessments: (1) Surpassed the
Performance Standard, (2) Attained the Performance Standard, or (3) Emerging Toward the Performance
Standard. The charts in Appendices A and B explain, in detail, what students need to do to achieve each of
the three levels for ELA and mathematics. The Performance Level Descriptors (PLDs) for science were under
development when the handbook was published and, therefore, will be posted on the MI-Access Web page
(www.mi.gov/mi-access) and at the MI-Access Information Center (www.mi-access.info).

The number of earned points needed to achieve a particular performance level varies by type of assessment
(Participation or Supported Independence), by content area (ELA, mathematics, or science), and by grade. Tables
4-7 show the number of points needed by performance level for ELA and mathematics. Similar numbers for
science were not available when the handbook was published and, therefore, will be posted on the MI-Access

Web page (www.mi.gov/mi-access) and at the MI-Access Information Center (www.mi-access.info).

TABLE 4 MI-Access Participation English Language Arts
Performance Levels and Earned Points

Grade
3 4 5 6 7 8 11
Surpassed the Performance Standard 46-60 | 46-60 | 47-60 | 43-60 | 44-60 | 46-60 | 44-60
Attained the Performance Standard 19-45 | 20-45 | 21-46 | 19-42 | 19-43 | 23-45 | 19-43
Emerging Toward the Performance Standard 0-18 0-19 0-20 0-18 0-18 0-22 0-18

TABLE 5 MI-Access Participation Mathematics
Performance Levels and Earned Points

Grade
3 4 5 6 7 8 11
Surpassed the Performance Standard 38-60 | 41-60 | 45-60 | 44-60 | 45-60 | 49-60 | 49-60
Attained the Performance Standard 17-37 | 20-40 | 24-44 | 23-43 | 25-44 | 28-48 | 28-48
Emerging Toward the Performance Standard 0-16 0-19 0-23 0-22 0-24 0-27 0-27

N\
Mlcdlgﬁu\& B
Ediication MI-Access Handbook | 2007/2008 | 19



=/Access] 2007/2008 Handbook

Participation & Supported Independence —

MI-Access Supported Independence English Language Arts
TABLE 6 .
Performance Levels and Earned Points

Grade
3 4 5 6 7 8 1
Surpassed the Performance Standard 43-60 | 47-60 | 49-60 | 41-60 | 45-60 | 47-60 | 47-60
Attained the Performance Standard 24-42 | 30-46 | 33-48 | 23-40 | 27-44 | 29-46 | 29-46
Emerging Toward the Performance Standard 0-23 0-29 0-32 0-22 0-26 0-28 0-28

TABLE 7 MI-Access Supported Independence Mathematics
Performance Levels and Earned Points

Grade
3 4 5 6 7 8 11
Surpassed the Performance Standard 41-60 | 44-60 | 48-60 | 37-60 | 42-60 | 41-60 | 46-60
Attained the Performance Standard 19-40 | 23-43 | 25-47 | 16-36 | 19-41 | 19-40 | 21-45
Emerging Toward the Performance Standard 0-18 0-22 0-24 0-15 0-18 0-18 0-20

Performance Standard Setting

To determine the total number of earned points needed to Surpass, Attain, or Emerge Toward the Performance
Standard, the OEAA involved stakeholders—such as general and special education classroom teachers,
administrators, parents, special education directors, school psychologists, and related services providers—in
an intensive standard-setting process. The process was conducted by Questar—the MI-Access contractor—
and involved Michigan stakeholders who were nominated by their school districts and selected by the OEAA
to participate. The participants were divided into panels by content area and grade spans and met over the

course of two days. The standard-setting process worked as follows.
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* The full group heard a presentation on the com-

ponents of the P/SI assessments.

* The group also discussed (1) how the score points
from the MI-Access assessments would translate
into score reports, (2) the terminology that was
selected to describe the three levels of student
performance, and (3) how the standard-setting

process would work.

* The full group was then divided into panels, each
of which was asked to add more concrete mean-
ing to the performance levels by reviewing and
finalizing detailed PLDs. Panel members were
also asked to make an initial, independent judg-
ment about cut scores (or, in other words, where
the lines should be drawn between the minimum
number of points needed to Surpass or Attain the

Performance Standard).

* During the second day, panelists discussed their
initial judgments with their peers, internalized the
feedback, and were informed about the difficulty
of each assessment item. Panelists were then

able to use that information, if desired, in making

a second round of judgments.

* After the second round, the panelists discussed

their judgments again. They also reviewed per-

Education

formance data to see roughly how many students
would fall into each performance category if their

second-round judgments were adopted.

* Once the data were presented and discussed,
the panelists made a final round of judgments to
(1) increase the reliability of their judgments, (2)
increase their confidence in their determinations,
and (3) encourage a convergence of ideas. The
judgments made during the final round were

considered to be the panelists' recommendations
to the OEAA.

At the end of the standard-setting session, Questar
took the judgments of each panelist and calcu-
lated descriptive statistics—such as the mean, the
median, and standard errors—for the cut scores
recommended for each grade and content-area

assessment.

After the statistics were calculated, the TAC reviewed
the standard-setting process to ensure that the proper
procedures were followed; the OEAA reviewed and
synthesized the data; cut score recommendations
were made to the state Superintendent of Public
Instruction and the State Board of Education (SBE);

and the cut scores were approved by the SBE.
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SECTION 6 — MI-ACCESS P/SI REPORTS: CONTENT, DISTRIBUTION, AND NCLB

Content and Distribution

IDEA 1997 and its 2004 reauthorization require states to report alternate assessment data in the same fre-
quency and manner as general assessment data. Therefore, MI-Access results are reported in ways that are
similar to the MEAP/MME results. Using the assessment data provided by districts, the MI-Access contractor

produces a variety of reports and provides them in hard copy form and/or online. (See Table 8.)

MI-Access Participation and Supported Independence Reports

State District School Class Online
Res‘:llts Results Results Results Only
Online Folder Folder Folder

Summary Reports X X X

Demographic Reports X X X

ltem Analysis Reports X X X

Rosters X X X

Individual Student Reports X

Student Labels X

Parent Reports X

ISD Comprehensive Report X

District, School, and Class Reports

Hard copies of district, school, and class reports are provided in results folders, all of which are arranged
the same way. A generic Table of Contents is printed on the front, listing the full range of reports that
could be contained in the folder. Then, a more detailed Table of Contents appears inside the folder listing
the reports that were actually generated using data specific to each district, school, and class. The folders

contain one copy of each report listed in the detailed Table of Contents.

N\
Mlcdqum\ml\_&
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The results folders are shipped by the MI-Access
contractor either to the District Superintendent or
to the District MI-Access Coordinator, depending
on the option chosen by the district. That person
is responsible for (1) keeping the district's results,
and (2) disseminating the School and Class Results

Folders to School MI-Access Coordinators.

Electronic copies of district, school, and class
reports are also available online at the OEAA
Secure Site (www.mi.gov/oeaa-secure), and
District Summary Reports are available on the
MI-Access Web page (www.mi.gov/mi-access)
and at the MI-Access Information Center (www.

mi-access.info).

State and ISD Reporis

State and Intermediate School District (ISD) reports
are available only online. They can be accessed
at the OEAA Secure Site (www.mi.gov/oeaa-
secure), on the Ml-Access Web page (www.
mi.gov/mi-access) under '"State Assessment
Reports for Students with Disabilities," and/or at the
MI-Access Information Center (www.mi-access.

info) under "MI-Access Results."

Education

All MI-Access reports may be reproduced for inter-
nal personnel development and school improve-
ment activities. However, reports containing indi-
vidual student names should not be made avail-
able to the media or to the general public without

parental approval.

No Child Left Behind (NCLB)

One way that MI-Access reports are used by schools,
districts, and the state is to meet NCLB assessment
reporting requirements. There are two sets of assess-
ment reporting data that NCLB requires: (1) partici-
pation rates, and (2) the percent of student scores
that are "proficient," which is used, along with other
indicators, to calculate Adequate Yearly Progress
(AYP). To verify participation rates, schools and dis-
tricts use rosters and/or summary reports, whereas

only rosters can be used to verify AYP calculations.

For MIl-Access, assessment scores are consid-
ered "proficient" if they fall within "Surpassed the
Performance Standard" or "Attained the Performance
Standard." (For more information on NCLB, go to

www.mi.gov/mde.)
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SECTION 7 — MI-ACCESS P/SI: SAMPLE REPORTS

This section of the handbook includes a written description of each MI-Access P/SI report, accompanied by a

sample. (To see sample reports for MI-Access Functional Independence, go to page 54.) Please note that the

sole purpose of sample reports is to show where various components of assessment data will appear.

MI-Access P/Sl: Individual Student Reports for English Language Arts

An Individual Student Report is provided for every
student who takes part in the MI-Access P/SI
English Language Arts (ELA) Assessments. The

report includes the following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.

Section B shows the district name and code,
and provides basic demographic information
about the student, which was obtained from the
student's barcode label and the state's Single
Record Student Database (SRSD).

Section C shows the teacher name, the school
name, and the school code. It also shows the
student's performance summary, including his/
her earned points out of the total points pos-
sible and his/her performance level (either
Surpassed, Attained, or Emerging Toward the

Performance Standard).

Section D provides the student's total score

for the Accessing Information component of the
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assessment, as well as his/her scores for word

study and comprehension.

Section E shows the student's score for the

Expressing ldeas component of the assessment.

Section F shows the student's total score for ELA

(Accessing Information plus Expressing Ideas).

Section G is the student's individual item
analysis for released assessment items. The
analysis includes—for each item—the released
item number; the EGLCE or EHSCE assessed;
the score point (or condition code) the stu-
dent received from the Primary Assessment
Administrator; the score point (or condition
code) the student received from the Shadow
Assessment Administrator; the total points the
student earned out of the total points pos-
sible; the activity during which the student
was observed; and the scoring focus, which
links the item directly to the EGLCE or EHSCE
being measured and describes what assess-
ment administrators were looking for while

administering the item.

Education
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Michigan's Alternate Assessment Program

Section H includes a key and information on some of the acronyms used on the report.

The back page of the report includes (1) the performance levels students can achieve, (2) a description of how

students are scored, and (3) the relevant scoring rubric. A sample report (front) is provided below.

Access

Q INDIVIDUAL STUDENT REPORT Mip——

MICHIGANN TR ;
Edﬂewmm't- Participation - English Language Arts Michigans Alternate Assesmen Program
ucation
Grade 3
Teacher Name: Demo Teacher
District Name: MIA Demo District Fa" 2007 School Name: Demo School
District Code: 99995 School Code: 09995
student Name: DELISLE, FABIOLA TUDENT PERFORMANCE SUMMARY
State UIC: 100313 Date of Birth: 1/20/1998 District Student ID: Earned/Points Possible: ~ 30/60
Gender: F Ethnicity: Unknown Performance Level: Attained the Performance Standard
English Language Learner: N  Formerly LEP: N SpecEd: N
Student Performance Released Item Analysis
by Assessment Component
Earned/ Accessing Information: Word Study
Points Possible Item : Rl | EGLCE: R.WS.e4.P.EGOla PAA: 3 SAA: 3 Earned/Possible Points: 6/6
ACCESSING INFORMATION (AI) @ 30/36 Activity: The student will correctly select 1 picture (that is paired with words) associated with a story that has been presented to the class.
The choice will be made from a set of 2 related pictures (paired with words) from the story and 2 unrelated pictures (paired with words)
WORD STUDY 18/18 during an instructional reading time/story discussion.
COMPREHENSION 12/18
Scoring Focus: Using visual cues to recognize words
EXPRESSING IDEAS (EI) 0/24 @
TOTAL (AI + EI) 30/60 A ing Information: Comprehension
Released Item Number: R2 EGLCE: L.RP.e4.P.EG03a | PAA: 3 | SAA: 3 Earned/Possible Points: 6/6
Activity: The student will correctly answer 1 “yes/no” question related to a familiar school lunch or snack activity, such as “Do we go over
there to eat?” or “Should I put the bowls in this cabinet?” during class lunch or snack time.
Scoring Focus: Responding to speech to reflect understanding
Expressing Ideas
Released Item Number: R3 EGLCE: S.CN.e4.P.EG02a PAA: A SAA: A Earned/Possible Points: 0/6
Activity: The student will correctly use at least 1 courtesy word or phrase, such as “please,” “thank you,” or “it’s your turn,” while playing a
game with peers during a classroom leisure time.
Scoring Focus: Responding to and/or communicating with a variety of audiences
PAA = Primary Assessment Administrator Key:
SAA = Shadow Assessment Administrator m Score = 1, 2, 3; Condition Code = A, B, C; Multiple marks = M; Omitted = Blank
Note: See reverse for additional information

Page 1 of 1
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MI-Access P/SI: Individual Student Reports for Mathematics

An Individual Student Report is provided for every
student who takes part in the MI-Access P/SI
Mathematics Assessments. The report includes the

Section E shows the student's total score for

mathematics.

following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.

Section B shows the district name and code,
and provides basic demographic information
about the student, which was obtained from the
student's barcode label and the state's Single
Record Student Database (SRSD).

Section C shows the teacher name, the school
name, and the school code. It also shows
the student's performance summary, including
his/her earned points out of the total points
possible and his/her performance level (either
Surpassed, Attained, or Emerging Toward the

Performance Standard).

Section D shows the student's score for ques-
tions that relate to (1) Data and Probability,
(2) Geometry, (3) Measurement, (4) Numbers
and Operations, and (5) for students in grades
6 through 8 and 11 taking the Supported
Independence assessment, Algebra.
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Section F is the student's individual item
analysis for released assessment items. The
analysis includes—for each item—the released
item number; the EGLCE or EHSCE assessed;
the score point (or condition code) the stu-
dent received from the Primary Assessment
Administrator; the score point (or condition
code) the student received from the Shadow
Assessment Administrator; the total points the
student earned out of the total points pos-
sible; the activity during which the student was
observed; and the scoring focus, which links
the item directly to the EGLCE or EHSCE being
measured and describes what assessment
administrators were looking for while adminis-

tering the item.

Section G includes a key and information on

some of the acronyms used on the report.

The back page of the report includes (1) the perfor-
mance levels students can achieve, (2) a description
of how students are scored, and (3) the relevant scor-
ing rubric. A sample report (front) is provided on the

opposite page.

Education



M Access

Michigan's Alternate Assessment Program

2007/2008 Handbook

—— Participation & Supported Independence

MICHIGANQ\\\

Edtcation

District Name: MIA Demo District
District Code: 99995

Student Name: NEILSON, NEIL

State UIC: 100332 Date of Birth: 1/20/1997
Gender: M Ethnicity: Other
English Language Learner: Y Formerly LEP: N

INDIVIDUAL STUDENT REPORT Ml ;
Supported Independence - Mathematics i ,mﬁgﬁmeg?m
Grade 4
Fall 2007

6 Teacher Name: Demo Teacher
School Name: Demo School
School Code: 09995

STUDENT PERFORMANCE SUMMARY
District Student ID: Earned/Points Possible: 30/60

Performance Level: Attained the Performance Standard
SpecEd: N

Student Performance
by Assessment Strand

Released Item Analysis

NL AND OPERATIONS
Earned,
PointsrPoséible Released Item Number: R1 EGLCE: N.ME.e4.SI.EGO1d PAA: 2 SAA: 2 Earned/Possible Points: 4/4
Activity: The student will correctly complete a familiar dressing routine after the assessment administrator provides a specific 3-step
DATA AND PROBABILITY 8/12 sequence using ordinal terms (1st, 2nd, and 3rd). For example, the assessment administrator could direct the student to, “First, take your
GEOMETRY @ 0/12 coat off the coat rack hook, second, put it on, and third, zip it up all the way.
MEASUREMENT 2/16 Scoring Focus: Demonstrating an understanding of ordinal words used in identifying the sequence of an activity
20/20
NUMBERS AND OPERATIONS / DATA AND PROBABILITY e
TOTA B 30/60 Released Item Number: R2 | EGLCE: D.RE.e4.SL.EG03a | PAA: 2 SAA: 2 Earned/Possible Points: 4/4

Activity: The student will correctly select 2 items needed to complete a familiar grooming or hygiene routine, such as combing hair, brushing
teeth, or washing hands. The student must select the items from a larger set that contains 3 unrelated objects. For example, the student could
be shown a set of objects (e.g., toothbrush, toothpaste, comb, washcloth, and soap) and then asked, “Which ones do we need to brush our
teeth?”

Scoring Focus: Identifying what data are needed to solve a problem

MEASUREMENT
Released Item Number: R3 EGLCE: M.UN.e4.SI.EGO1c PAA: C SAA: 2 Earned/Possible Points: 2/4
Activity: The student will measure the correct amount of water or milk (whole cups only) required to make a powdered beverage mix during

a familiar food preparation task, such as getting ready for snack or lunch time. For example, if a lemonade mix requires 2 cups of water, the
student could be given a measuring cup and a pitcher and directed, “We need 2 cups of water to make lemonade. Put 2 cups of water in the
pitcher.”

Scoring Focus: Measuring using a whole cup

MEASUREMENT

Released Item Number: R4 EGLCE: M.UN.e4.SI.EGOle PAA: A SAA: B Earned/Possible Points: 0/4

Activity: The student will correctly match a coin he/she is given with a coin from a group of 9 coins consisting of 3 different denominations
while planning for a leisure activity. For example, the student would be handed a quarter, shown a group of coins containing 3 nickels, 3
dimes, and 3 quarters, and directed to, “Find a quarter in the group of coins.”

Scoring Focus: Matching a specified coin to another of the same denomination within a group

PAA = Primary Assessment Administrator
SAA = Shadow Assessment Administrator
Note: See reverse for additional information

Key:
Score = 1, 2; Condition Code = A, B, C; Multiple marks = M; Omitted = Blank

©

Page 1 of 1
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MI-Access P/Sl: Individual Student Reports for Science

An Individual Student Report is provided for every
student who takes part in the MI-Access P/SI
Science Assessments. The report includes the fol-

lowing information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.

Section B shows the district name and code,
and provides basic demographic information
about the student, which was obtained from the
student's barcode label and the state's Single
Record Student Database (SRSD).

Section C shows the teacher name, the school
name, and the school code. It also shows
the student's performance summary, including
his/her earned points out of the total points
possible and his/her performance level (either

Surpassed, Attained, or Emerging Toward the

(4) Using Physical Science Knowledge, and (5)
Using Earth Science Knowledge.

Section E shows the student's total score for

science.

Section F is the student's individual item anal-
ysis for released assessment items. The analysis
includes the released item and item number;
the EB assessed; the score point (or condition
code) the student received from the Primary
Assessment Administrator; the score point (or
condition code) the student received from the
Shadow Assessment Administrator; the total
points the student earned out of the total points
possible; and the scoring focus, which links the
item directly to the EB being measured and
describes what assessment administrators were

looking for while administering the item.

Section G includes a key and information on

some of the acronyms used on the report.

Performance Standard).

Section D shows the student's score for
questions that relate to (1) Constructing New
Scientific Knowledge, (2) Reflecting on Scientific

Knowledge, (3) Using Life Science Knowledge,
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The back page of the report includes (1) the perfor-
mance levels students can achieve, (2) a description
of how students are scored, and (3) the relevant
scoring rubric. A sample report (front) is provided

on the opposite page.
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H.GAN® INDIVIDUAL STUDENT REPORT Ml

MIC
Ed‘fif‘(":‘”‘a“-"tlon Pa rticipation - Science Michigan's Alternate Assessment Program
Grade 5

Teacher Name: Demo Teacher

District Name: MIA Demo District Fa" 2007 e School Name: Demo School
District Code: 99995 School Code: 09995
student Name: MARKER, BARBARA STUDENT PERFORMANCE SUMMARY

State UIC: 100303 Date of Birth: 1/20/1996 District Student ID: Earned/Points Possible: 30/90

Gender: F Ethnicity: Black, Not of Hispanic Origin Performance Level: Attained the Performance Standard

English Language Learner: Y Formerly LEP: N Speckd: N

Student Performance by Assessment Strand

CONSTRUCTING | REFLECTING LIFE PHYSICAL EARTH TOTAL
SCIENCE SCIENCE SCIENCE
Earned/Points Possible 0/6 6/6 24/30 0/30 0/18 30/90

Released Item Analysis e

USING LIFE SCIENCE KNOWLEDGE USING EARTH SCIENCE KNOWLEDGE USING PHYSICAL SCIENCE KNOWLEDGE

Released Item No.: R1 [ EB: L.OR.P.EB.III.2.e.2a Released Item No.: R2 | EB: E.HY.P.EB.V.2.e.la Released Item No.: R3 | EB: P.MO.P.EB.IV.3.e.1a

PAA: 3 SAA: 3 Earned/Possible Points: 6/6 PAA: A SAA: A Earned/Possible Points: 0/6 PAA: B SAA: B Earned/Possible Points: 0/6
Which one is a rabbit? Where are hands washed?

Activity: The student will correctly indicate
which of two objects is moving faster,
during a familiar leisure activity, when the
assessment administrator presents two

swings 2
B 9 objects and moves one of them faster. For
example, the assessment administrator
presents a model car and a chalkboard
eraser pushed across the floor with equal
— force and asks the student, "Which one is
/;/( moving faster?”
N =
(" é,%: sink
—=
Scoring Focus: Identify plants and animals Scoring Focus: Identify where water is found in the home and Scoring Focus: Recognizing movement of objects
school
PAA = Primary Assessment Administrator Key:
SAA = Shadow Assessment Administrator @ Score = 1, 2, 3; Condition Code = A, B, C; Multiple marks = M; Omitted = Blank
Note: See reverse for additional information

Page 1 of 1

Cut scores for science were not available

at press time; therefore, any science data

shown are for illustration purposes only.
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MI-Access P/SI: Rosters (Class, School, District)

The MI-Access P/SI rosters for classes, schools, and
districts are identical in format. For that reason, only
Class Rosters—one for ELA, one for mathematics,
and one for science—are included in the handbook.

The reports include the following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.

Section B shows the district name and code,
the total number of students assessed, and the

mean earned points.

Section C indicates the classroom teacher’s

name, the school name, and the school code.

Section D lists alphabetically the students who

took part in the assessment. It also shows each

Section F shows the student's scores by assess-
ment component (for ELA) or by strand (for
mathematics and science); the total points pos-
sible for that component or strand; the number
of questions the student answered correctly
for each EGLCE, EHSCE, or EB assessed; and
the number of points possible (at the top of
the column in parentheses) for each EGLCE,
EHSCE, or EB assessed. In addition, it shows the
scores or condition codes given by the Primary
Assessment Administrator and the Shadow

Assessment Administrator for each item.

Section G shows the student's total earned
points for the assessment. (The total earned
points possible are shown in the column

heading.)

Section H includes a key and information on

some of the acronyms used on the report.

student's state Unique Identification Code (UIC)
and date of birth.

Section E shows the student's performance
level (either Surpassed, Attained, or Emerging

Toward the Performance Standard).
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The back page of the reports includes (1) the
performance levels students can achieve, (2) a
description of how students are scored, and (3) the
relevant scoring rubric. Sample reports (front) are

provided on the opposite page.
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i) (CLASS ROSTER M recess
Ed”mw‘“t Supported I p - L Arts Michigans Aemate Assessment Progam
ucation
Grade 6
Teacher Name: Demo Teacher
T —— Fall 2007 () o Beme Ty
Distrct Code. 99995 School Code: 09995 @
Number of Students Assessed: 3 Mean Earned Points: 30
Accessing Information -
Expressing Ideas
e N Word Study Comprehension ] @
5 2
K] A K
z 302 g |3
3 £ slalels o e |=|= |2 |E s le|les|=|s |2
LI A - - s 812|220 (5 (s |2(15|28 15|88 153 |°
s 2 [EE|E 2 (e ||| g |g|e|g|E|E|e|g|2 |2
% FlalzlegslE |2 2|22 L2 EE 2|2 2|2 |9a]lEs
B\ E | 2|2 EEE g Bz || |28 g (g |E g |2 |T | |ER|aE
£ 7 € a5t |8 |E gs|gs | E|E | & AR R IEE
Student Information k3 g glg1¢ By 2le s |22 |e5|8g(2 |2 |2 |2 |4 | |¢ |sg|Es
& 2 ||| 38154 | Sl28 v (v |a 6 |z |2 8|88
LOUCKS, SAVION PAA 2 |8 2 AlA~A c s |2
. A
UIC: 100334 DOB: 1/20/1995 SAA 2 2 2 12 2 2 2 C 2 14 2 B C C B C C 2 4 30
PAA 2 2 2 2 2 2 A 2 A A A B B A 2
ROOKS, RUDY A 12 14 26 4 30
UIC: 100328 DOB: 1/20/1995 SAA 2 2 2 2 C 2 C 2 A B B C A B 2
PAA 2 2 2 2 A 2 B 2 B A C B C C 2
'WESSON, MOHAMMED A 12 14 2% 4 30
UIC: 100322 DOB: 1/20/1995 SAA 2 2 2 2 2 2 C 2 A B B B C C 2
crin O CLASS ROSTER Mg
Ediicatior Participation - Mathematics oyl A
ucation
Grade 7 .
Teacher Name: Demo Teacher
. Fal 2007 () e, b Lo
District Code: 99995 School Code: 09995
Number of Students Assessed: 3 Mean Earmed points:_30
Data and Probability Geometry Measurement Numbers and Operations
K
3
5 3 2
£ 2 $
3 > _ £ _
3 £ ] 4
H £ a s |3 g © s |- = F " s | s | & g
PAA = Primary Assessment Administrator = 3 = s |3 g 3 2 g g s |s 8 3 8 S '
SAA = Shadow Assessment Administrator 8 © 2 e g, | & & g |e.| € g s, | 2 38 |E.]|E5
Note: See reverse for additional information age 1 of 1 H g o o = o a a ) o o EN o o o 22|88
H £ S T |8S | & ' e |85 | € e | ES € ¢ g slss
£ 8 £ E &% 3 E £ 5 E 3% E E € 25|35
; Sl 8 |2 | ¢ |gs|8 | g | |55|3 |3 |8s5|¢|¢]¢ [Es|cs
Student Information H 3§ & z |53 | ¢ ° 5 2| 2 |28 z z Z EE
T N Z N 5 < 5
ARBOGAST, NATHALIE A 12 0 0 3 3 18 30
UIC: 100317 00B: 1/20/1994 s | 3 | 3 [ I 5 | s s 51
T W T T = T s 3
GODSEY, LUZ A 1 o 0 3 3 18 30
UIC: 100311 DOB: 1/20/1994 SAA 3 3 B C B C A 3 3 3
T W P N T T« 3
KILMER, CRISTAL A 12 0 0 3 3 18 30
UIC: 100305 DOB: 1/20/1994 SAA 3 3 C A A C A 3 3 3
o @R CLASS ROSTER M
Edmwmwt Participation - Science icizons Atarmote Asesment Progrom
ation
Grade 8 N
Teacher Name: Demo Teacher
District Name: MIA Demo District Fall 2007 School Name: Demo School
District Code: 99995 School Code: 09995
Number of Students Assessed: 1 Mean Earned points:_30
Constructing | Reflecting on Using Using ing
New Scientific Scientific Life Science Physical N Earth Science
Knowiedge Knowledge
G % Performance Level Key: S - Surpassed
£ 3 3 E = | e A- Attained
£ 0 P Slela=l8:18 818 = |3 Page 1 of 1 E - Emeraing
3 |8 P E = 0 I I T I P - O I T I O - - - N B
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%§;Esg’thi&xd&Esq;gggﬁ%;smgz}é:
) g R R R R R sels|a|s |52
Student Inormation LN B R0 2 0 e e R B B e B R R R
YN 3 NN B R S s Al AlaTx s cls
KARL, JAROD A 6 6 18 0 30
UIC: 100306 DOB: 1/20/1993 SAA 3 3 3 C 3 3 A B C B C C B [4 C
Cut scores for science were not available at
press time; therefore, any science data shown
are for illustration purposes only.
PAA = Primary Assessment Administrator M —_— Performance Level Key: S - Surpassed
SAA = Shadow Assessment Administrator A - Attained
Not ee reverse for additional information Page 1 of 1 E - Emerging

2007/2008 |
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MI-Access P/SI: Summary Reports (School, District, and State)

Summary reports are essentially executive sum-
maries of student scores for the school, district, or
state reported by year, grade, and content area.
These reports are produced only when ten or more
students in a particular grade take part in the same

assessment.

Since summary reports for the school, district, and
state are formatted the same way regardless of the
content area, just one—a School Summary Report for
English Language Arts—is included in the handbook.

The report includes the following information:

Section A includes the name of the report,
the assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.
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Section B shows the district name and code.
Section € shows the school name and code.

Section D shows the total number of students
assessed, the mean earned points, and the
number and percent of students assessed that
Surpassed, Aftained, or are Emerging Toward

the Performance Standard.

Section E shows the number and percent of
students that earned each specific number of
points, which is commonly referred to as a fre-

quency distribution.

The back page of the report includes the per-
formance levels students can achieve. A sample

report (front) is provided on the opposite page.
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MICHIGAN\E

Education

District Name: MIA Demo District

District Code: 99997

(8]

SCHOOL SUMMARY REPORT
Supported Independence - English Language Arts

Grade 7
(A

Fall 2007

School Name: Demo School
School Code: 09991

Mypces:

Michigan's Alternate Assessment Program

ACHIEVEMENT
Number Number and Percent of Students
of Students Mean . Emerging Attained Surpassed
Assessed |Earned Points # % # % # %
183 30 81 44.3 54 29.5 48 26.2
FREQUENCY DISTRIBUTION
Number and Percent Number and Percent e Number and Percent Number and Percent
Earned of Students Earned of Students Earned of Students Earned of Students
Points # % Points # % Points # % Points ¥ %

60 3 1.6 44 3 1.6 28 3 1.6 12 3 1.6
59 3 1.6 43 3 1.6 27 3 1.6 11 3 1.6
58 3 1.6 42 3 1.6 26 3 1.6 10 3 1.6
57 3 1.6 41 3 1.6 25 3 1.6 9 3 1.6
56 3 1.6 40 3 1.6 24 3 1.6 8 3 1.6
55 3 1.6 39 3 1.6 23 3 1.6 7 3 1.6
54 3 1.6 38 3 1.6 22 3 1.6 6 3 1.6
53 3 1.6 37 3 1.6 21 3 1.6 5 3 1.6
52 3 1.6 36 3 1.6 20 3 1.6 4 3 1.6
51 3 1.6 35 3 1.6 19 3 1.6 3 3 1.6
50 3 1.6 34 3 1.6 18 3 1.6 2 3 1.6
49 3 1.6 33 3 1.6 17 3 1.6 1 3 1.6
48 3 1.6 32 3 1.6 16 3 1.6 0 3 1.6
47 3 1.6 31 3 1.6 15 3 1.6
46 3 1.6 30 3 1.6 14 3 1.6
45 3 1.6 29 3 1.6 13 3 1.6

* < 10 students assessed

Note: See reverse for additional information Page 1 of 1
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MI-Access P/SIl: Demographic Reports (School, District, and State)

Demographic reports provide information on the
overall performance of students in a school, dis-
trict, or state by reporting group. The information
is obtained from student barcode labels and the
state's Single Record Student Database (SRSD).
Data are reported only when there are ten or more
students in a particular category who participated in

the same assessment.

Since the format of the school, district, and state
reports is similar, only the District Demographic
Report is included in the handbook. The report

includes the following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the assessment grade, and the

year the assessments were administered.

Section B shows the name of the district and
the district code.
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Section C includes the groups by which demo-
graphic data are reported (gender, ethnicity,

and additional reporting groups).

Section D shows, by content area, the total
number of students assessed and the mean

earned points for each group.

Section E shows, by content area, the number
and percent of students within each group that
achieved each performance level (Surpassed,

Attained, or Emerging Toward the Performance

Standard).

The back page of the report includes the perfor-
mance levels students can achieve. A sample
report (the front of pages 1 and 2) is provided on

the opposite page.
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MICHIGAN\ \\

Dcp’nrmm\m’

dtication

District Name: MIA Demo Dist
District Code: 99997

DISTRICT DEMOGRAPHIC REPORT

Par

ipation

Grade 5
Fall 2007

igaris Altemate Assessment Progr

English Language Arts Mathematics
::::::et: éﬁé‘: :mergm:u #Attamet:/u iurpasse;’ i:;‘:::et; i’gﬁé‘: fmergm:n #Attalned% #Surpasseﬂ:
District
All Students 183 30 63 34.4 78 42.6 42 23.0 183 30 72 39.3 63 34.4 48 26.2
Gender G G
Male 99 30 35 354 40 404 24 242 99 30 39 394 | 34 343 26 263
Female 84 30 28 333 38 452 18 214 84 30 33 393 | 29 345 2 2.2
Ethnicity
American Indian/Alaskan Native 18 37 4 222 7 38.9 7 38.9 18 37 5 278 5 27.8 8 44.4
Asian/Pacific Islander 21 Q 30 7 333 10 47.6 4 19.0 21 Q 30 8 38.1 9 42.9 4 19.0
Black, Not of Hispanic Origin 19 31 5 263 11 579 3 15.8 19 31 5 263 | 11 579 3 15.8
Hispanic 25 29 11 44.0 7 28.0 7 28.0 25 29 13 52.0 5 20.0 7 28.0
White, Not of Hispanic Origin 23 26 9 391 12 522 2 8.7 23 26 10 435 | 11 478 2 8.7
Multiracial 23 28 9 39.1 11 47.8 3 13.0 23 28 10 43.5 8 34.8 5 21.7
Other or Not Reported 54 30 18 333 20 370 16 296 54 30 21 389 | 14 259 19 352
Additional Reporting Groups
Economically Disadvantaged: Yes 97 29 34 351 46 474 17 175 97 29 38 392 | 37 381 2 227
Economically Disadvantaged: No 86 31 29 33.7 32 37.2 25 29.1 86 31 34 39.5 26 30.2 26 30.2
English Language Learners: Yes 9% 30 35 365 37 385 24 250 9 30 38 396 | 31 323 27 281
English Language Learners: Nc 87 30 28 32.2 41 47.1 18 20.7 87 30 34 39.1 32 36.8 21 24.1
* * * * *
t\\ DISTRICT DEMOGRAPHIC REPORT Mg | = > oz o
A * * - * *
M'c'ﬂgﬁm‘\ Participation MWMAS—vcmnePwst
Grade 5
District Name: MIA Demo District Fall 2007 e
District Code: 99997
e Science
Students | Mean emerging Attained surpassed Note: See reverse for additional information
Assessed E:O:::Sd # % # % # %
District
All Students 273 45 90 33.0 90 33.0 93 34.1
Gender
Male G 133 45 43 323 43 323 47 353
Female 140 45 47 336 47 336 46 329
Ethnicity
American Indian/Alaskan Native 45 38 18 40.0 17 37.8 10 22.2
Asian/Pacific Islander 29 G 55 5 17.2 12 41.4 12 41.4
Black, Not of Hispanic Origin 33 45 13 394 7 21.2 13 394
Hispanic 24 53 6 25.0 8 333 10 41.7
White, Not of Hispanic Origin 37 a5 10 270 4 378 13 351 Cut scores for science were not available at
Multiracial 29 42 12 414 8 27.6 9 310
Other or Not Reported 76 44 26 342 24 31.6 26 342 press time; therefore, any science data shown
Additional Reporting Groups
Economically Disadvantaged: Yes 144 42 52 36.1 50 34.7 42 29.2 are for illustraﬁon purposes only.
Economically Disadvantaged: No 129 48 38 29.5 40 31.0 51 39.5
English Language Learners: Yes 142 48 41 28.9 45 31.7 56 39.4
English Language Learners: Nc 131 42 49 37.4 45 34.4 37 28.2
Formerly Limited English Proficient * * * * * * * *
Migrant 144 44 50 347 48 333 46 319
Homeless * * * * * * * *
* < 10 students assessed Page 2 of 2 Note: See reverse for additional information

+ Results for these students are invalid and not reported.
() These students are not included in "All Students."
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MI-Access P/Sl: Item Analysis Reports for English Language Arts (School, District, and State)

ltem analysis reports provide detailed, aggre-
gated performance data on the items that are
being released to the public. The information
can be used along with released item booklets
(available at www.mi.gov/mi-access and www.
mi-access.info) by schools, districts, the state,
and others to identify areas of collective strength
and areas that need improvement. In addition, it
can be used to show the extent to which Primary
Assessment Administrators (PAAs) and Shadow
Assessment Administrators (SAAs) give students the
same scores or condition codes (often referred to
as inter-rater agreement or inter-rater reliability).
ltem analysis reports are produced only when ten
or more students in the same grade take part in the

same assessment.

Since the format of the ELA school, district, and
state reports is similar, only the District ltem Analysis
Report for ELA is included in the handbook. The

report includes the following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.
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Section B shows the district name, the district

code, and the total number of students assessed.

Section C provides—by assessment compo-
nent—the released item(s) for which data are
being presented. Then, for each item, it shows
the released item number; the code for the
EGLCE or ESHCE assessed; and the scoring
focus, which links the item directly to the EGLCE
or EHSCE being measured and describes what
assessment administrators were looking for

while administering the item.

Section D shows—for each released item—the
number and percent of students who received
each score point or condition code from PAAs
and/or SAAs. It also shows the number and per-
cent of students for whom scores were omitted
on the student's answer document or for whom
there were multiple marks. It is important to note
that the data presented along the gray diagonal
show agreement between PAA and SAA scores.
For example, the shaded gray box in the upper-
left-hand corner shows the number and percent
of students who received 3s (for Participation) or
2s (for Supported Independence) from both the
PAA and the SAA.

Education
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Section E provides additional information about the report.

The back page of the report includes (1) a description of how students are scored, and (2) the relevant scor-

ing rubric. A sample report (front) is provided below.

DISTRICT ITEM ANALYSIS REPORT d
M'CH'GANQL\\ Participation - English Language Arts M' Access

Michigans Alternate Assessment Program

Education Grade 3
Fall 2007 6

District Name: MIA Demo District

District Code: 99997 e Released Items Only
Number of Students Assessed: 183
Accessing Information: Word Study Accessing Information: Comprehension
Released Item Number: R1 EGLCE: R.WS.e4.P.EGO1a G Released Item Number: R2 EGLCE: L.RP.e4.P.EG03a G
Scoring Focus: Using visual cues to recognize words Scoring Focus: Responding to speech to reflect understanding
Primary Assessment Administrator Primary Assessment Administrator
3 2 1 A B (9 Omit Multi 3 2 1 A B (o} Omit Multi
] 3 165 3 1 1 ] 3 111 3 2 1 1 1
S (90.2%) | (1.6%) (0.5%) (0.5%) S (60.7%) | (1.6%) | (1.1%) | (0.5%) | (0.5%) | (0.5%)
El, 1 S, 1 1
(0.5%) @ k (0.5%) @ (0.5%)
1 3 1 1 - 1 1 1
(1.6%) (0.5%) | (0.5%) (0.5%) (0.5%)
S| a sl a 1 5 8 7
(0.5%) | (2.7%) | (4.4%) | (3.8%)
B 1 1 B 7 4 7
(0.5%) (0.5%) (3.8%) | (2.2%) | (3.8%)
c 2 1 1 1 c 1 1 6 4 9
(1.1%) | (0.5%) | (0.5%) | (0.5%) (0.5%) | (0.5%) | (3.3%) | (2.2%) | (4.9%)
Omit Omit
Multi Multi
Expressing Ideas
Released Item Number: R3 EGLCE: S.CN.e4.P.EG02a G
Scoring Focus: ing to and/or ing with a variety of audiences

Primary Assessment Administrator

3 2 1 A B c Oomit | Multi
| 3 57 3 2 1
S (31.1%) | (1.6%) | (1.1%) | (0.5%)
S, 1 1
(0.5%) @ (0.5%)
1 1 1 1 1
(0.5%) | (0.5%) (0.5%) | (0.5%)
< A 6 10 13
(3.3%) | (5.5%) | (7.1%)
B 2 1 13 19 9
(1.1%) | (0.5%) | (7.1%) |(10.4%) | (4.9%)
c 14 14 13
(7.7%) | (7.7%) | (7.1%)
Omit
Multi

Note: The crosstab charts display the number and percent of students receiving each Primary Assessment Administrator (PAA) and Shadow Assessment Administrator (SAA) observation score for the
released items. The data presented along the gray diagonal show agreement between the PAA and SAA scores. See reverse for additional information.
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MI-Access P/Sl: Item Analysis Reports for Mathematics (School, District, and State)

ltem analysis reports provide detailed, aggregated
performance data on items that are being released
to the public. The information can be used along with
released item booklets (available ot www.mi.gov/
mi-access and www.mi-access.info) by schools,
districts, the state, and others to identify areas of
collective strength and areas that need improve-
ment. In addition, it can be used to show the extent
to which Primary Assessment Administrators (PAAs)
and Shadow Assessment Administrators (SAAs) give
students the same scores or condition codes (often
referred to as inter-rater agreement or inter-rater
reliability). ltem analysis reports are produced only
when ten or more students in the same grade take

part in the same assessment.

Since the format of the mathematics school, dis-
trict, and state reports is similar, only the District
ltem Analysis Report for mathematics is included
in the handbook. The report includes the following

information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.
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Section B shows the district name, the district

code, and the total number of students assessed.

Section C provides—by assessment strand—
the released item(s) for which data are being
presented. Then, for each item, it shows the
released item number; the code for the EGLCE
or EHSCE assessed; and the scoring focus,
which links the item directly to the EGLCE or
EHSCE being measured and describes what
assessment administrators were looking for

while administering the item.

Section D shows—for each released item—the
number and percent of students who received
each score point or condition code from PAAs
and/or SAAs. It also shows the number and per-
cent of students for whom scores were omitted
on the student's answer document or for whom
there were multiple marks. Itis important to note
that the data presented along the gray diagonal
show agreement between PAA and SAA scores.
For example, the shaded gray box in the upper-
left-hand corner shows the number and percent
of students who received 3s (for Participation) or
2s (for Supported Independence) from both the
PAA and the SAA.

Education
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Section E provides additional information about the report.

The back page of the report includes (1) a description of how students are scored, and (2) the relevant scor-

ing rubric. A sample report (front) is provided below.

DISTRICT ITEM ANALYSIS REPORT 3
M'Cﬂlﬁwﬁﬁ@ Supported Independence - Mathematics Ml Access

Michigan's Alternate Assessment
ucathll Grade 4 ichigan's Alternat ment Program
District N MIA D District Fall 2007
Istric ame: 'emo Districi
District Code: 99997 E Released Items Only
Number of Students Assessed: 183
NUMBERS AND OPERATIONS @ DATA AND PROBABILITY
Released Item Number: R1 EGLCE: N.ME.e4.SI.EGO1d Released Item Number: R2 EGLCE: D.RE.e4.SI.EGO3a e
Scoring Focus: pemonstrating an understanding of ordinal words used in identifying the sequence of an activity Scoring Focus: Identifying what data are needed to solve a problem
Primary Assessment Administrator Primary Assessment Administrator
2 1 A B c Omit Multi 2 1 A B c Omit Multi
= 2 171 1 1 1 - Py 111 2 1 1
% (93.4%) | (0.5%) (0.5%) | (0.5%) 3 (60.7%) | (1.1%) (0.5%) | (0.5%)
1 2 1 1 1 1 1 1 1
(1.1%) | (0.5%) (0.5%) | (0.5%) F (0.5%) (0.5%) | (0.5%)
A 2 1 A 7 8 6
p: (1.1%) | (0.5%) b (3.8%) | (4.4%) | (3.3%)
B 1 B 1 7 7 9
(0.5%) @ (0.5%) | (3.8%) | (3.8%) | (4.9%)
c c 1 7 4 8
(0.5%) (3.8%) (2.2%) (4.4%)
Omit Omit
Multi Multi
MEASUREMENT MEASUREMENT @
Released Item Number: R3 EGLCE: M.UN.e4.SLEGO1c @ Released Item Number: R4 EGLCE: M.UN.e4.SLEGO1e
Scoring Focus: Measuring using a whole cup Scoring Focus: Matching a specified coin to another of the same denomination within a group
Primary Assessment Administrator Primary Assessment Administrator
2 1 A B c Omit Multi 2 1 A B c Omit Multi
. 2 87 2 1 . Py 75 3 1 1 1
% (47.5%) | (1.1%) (0.5%) % (41.0%) | (1.6%) | (0.5%) | (0.5%) | (0.5%)
AN 1 1 1 A 2
: (0.5%) Q (0.5%) | (0.5%) : Q (1.1%)
A 8 11 12 A 1 13 10 7
B (4.4%) | (6.0%) | (6.6%) (0.5%) | (7.1%) | (5.5%) | (3.8%)
B 2 7 10 14 B 13 13 10
(1.1%) (3.8%) | (5.5%) | (7.7%) (7.1%) | (7.1%) | (5.5%)
c 1 10 5 10 c 12 7 14
(0.5%) (5.5%) (2.7%) (5.5%) (6.6%) (3.8%) (7.7%)
Omit Omit
Multi Multi

released items. The data presented along the gray diagonal show agreement between the PAA and SAA scores. See reverse for additional information.

Note: The crosstab charts display the number and percent of students receiving each Primary Assessment Administrator (PAA) and Shadow Assessment Administrgtor (SAA) observation score for the

\
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MI-Access P/Sl: Item Analysis Reports for Science (School, District, and State)

ltem analysis reports provide detailed, aggregated
performance data on items that are being released
to the public. The information can be used along
with released item booklets (available at www.
mi.gov/mi-access and www.mi-access.info)
by schools, districts, the state, and others to identify
areas of collective strength and areas that need
improvement. In addition, it can be used to show the
extent to which Primary Assessment Administrators
(PAAs) and Shadow Assessment Administrators
(SAAs) give students the same scores or condition
codes (often referred to as inter-rater agreement or
inter-rater reliability). ltem analysis reports are pro-
duced only when ten or more students in the same

grade take part in the same assessment.

Since the format of the science school, district, and
state reports is similar, only the District Item Analysis
Report for science is included in the handbook. The

report includes the following information:

Section A shows the name of the report, the
assessment type (Participation or Supported
Independence), the content area assessed, the
assessment grade, and the year the assessment

was administered.

40 | MI-Access Handbook | 2007/20038

Section B shows the district name, the district

code, and the total number of students assessed.

Section C provides—by assessment strand—
the released item(s) for which data are being
presented. Then, for each item, it shows the
released item number; the code for the EB
assessed; and the scoring focus, which links
the item directly to the EB being measured and
describes what assessment administrators were

looking for while administering the item.

Section D shows—for each released item—the
number and percent of students who received
each score point or condition code from PAAs
and/or SAAs. It also shows the number and per-
cent of students for whom scores were omitted
on the student's answer document or for whom
there were multiple marks. It is important to note
that the data presented along the gray diagonal
show agreement between PAA and SAA scores.
For example, the shaded gray box in the upper-
left-hand corner shows the number and percent
of students who received 3s (for Participation) or
2s (for Supported Independence) from both the
PAA and the SAA.

Education
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Section E provides additional information about the report.

The back page of the report includes (1) a description of how students are scored, and (2) the relevant scor-

ing rubric. A sample report (front) is provided below.

DISTRICT ITEM ANALYSIS REPORT
M'CH'GAN\Q\\\ Participation - Science Ml ACCQSS

D""’“m“e"“’f My Michigan's Altemate Assessment Program
Ed On Grade 5 0
District N: MIA D District Fa" 2007
istrict Name: emo Distric
District Code: 99997 9 Released Items On/y
Number of Students Assessed: 273
USING LIFE SCIENCE KNOWLEDGE USING EARTH SCIENCE KNOWLEDGE
Released Item Number: R1 EB: L.OR.P.EB.III.2.e.2a G Released Item Number: R2 EB: E.HY.P.EB.V.2.e.1a G
Scoring Focus: Identify plants and animals Scoring Focus: Identify where water is found in the home and school
Primary Assessment Administrator Primary Assessment Administrator
3 2 1 A B [ Omit Multi 3 2 1 A B [ Omit Multi
] 3 219 3 1 ] 3 111 3 1 1
S (80.2%) | (1.1%) (0.4%) ] (40.7%) | (1.1%) (0.4%) | (0.4%)
. 1 1 1 . 3 1 1 1
(0.4%) | (0.4%) (0.4%) k (1.1%) | (0.4%) | (0.4%) | (0.4%)
1 3 1 1 1 @ 1 - 1 1
(1.1%) | (0.4%) | (0.4%) | (0.4%) (0.4%) (0.4%)
S| a 5 4 5 S| a 14 21 17
(1.8%) | (1.5%) | (1.8%) (5.1%) | (7.7%) | (6.2%)
B 1 6 6 5 B 2 25 8 16
(0.4%) | (2.2%) | (2.2%) | (1.8%) (0.7%) | (9.2%) | (2.9%) | (5.9%)
c 1 3 4 c 1 15 20 11
(0.4%) | (1.1%) | (1.5%) (0.4%) (5.5%) | (7.3%) | (4.0%)
Omit Omit
Multi Multi

USING PHYSICAL SCIENCE KNOWLEDGE

Released Item Number: R3 EB: P.MO.P.EB.IV.3.e.1a e
Scoring Focus: Recognizing movement of objects

Primary Assessment Administrator

3 2 1 A B [+ Omit Multi
| 3 75 3 1 T
S (27.5%) | (1.1%) | (0.4%) (0.4%)
J 2 2 1 2
(0.7%) | (0.4%) @‘ (0.7%)
1 2 o o
1 (0.4%) (0.7%) Cut scores for science were not available at
< 1 23 20 25
A (0.4%) | (8:4%) | (7.3%) | (9.2%) press time; therefore, any science data shown
1 16 26 15
B . .
(0.4%) Lo L O L B are for illustration purposes only.
¢ (8.8%) | (5.1%) | (7.3%)
Omit
Multi

Note: The crosstab charts display the number and percent of students receiving each Primary Assessment Administrator (PAA) and Shadow Assessment Administrator (SAA) observation score for the
released items. The data presented along the gray diagonal show agreement between the PAA and SAA scores. See reverse for additional information.
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MI-Access P/Sl: Parent Reports

Parent reports, which start with a letter from
the state Superintendent of Public Instruction, are
designed to provide customized student assess-
ment information to the parents (or guardians) of
each student assessed. The MI-Access P/SI Parent

Reports include the following information:

Section A shows the name of the report,
the assessment in which the student took part
(Participation or Supported Independence), the
assessment grade, and the year the assessment

was administered.

Section B provides basic demographic infor-
mation about the student, which was obtained
from the student's barcode label and the state's
Single Record Student Database (SRSD).

Section C includes a table showing, by con-
tent area, the total points the student earned
out of the total points possible, as well as the
performance levels the student achieved. It also
includes a list of questions that parents and
teachers can use to help them interpret and

discuss the results.

Section D provides detailed information on
the P/S| assessments, a description of how they

are scored, and the relevant scoring rubric.
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Section E provides detailed information on (1)
the components of the English Language Arts
(ELA) assessment, and (2) how the student per-

formed by assessment component and overall.

Section F provides detailed information on (1)
the strands included in the mathematics assess-
ment, and (2) how the student performed by

assessment strand and overall.

Section G provides detailed information on (1)
the strands included in the science assessment
(if applicable), and how the student performed

by assessment strand and overall.

Section H shows the student's individual item
analysis for ELA, mathematics, and/or science.
It includes each released item and item number;
the EGLCE, EHSCE, or EB assessed in that item;
the score (or condition code) the student received
from the Primary Assessment Administrator; the
score (or condition code) the student received
from the Shadow Assessment Administrator; the
total points the student earned out of the total
points possible; and the scoring focus, which
links the item directly to the EGLCE, ESHCE, or
EB being measured and describes what assess-
ment administrators were looking for while
administering the item. A sample four-page

report is provided on the following page.
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GENERAL INFORMATION ABOUT THE
N PARENT REPORT M' The MI-Access Supported Independence assessments cover three content areas: English language arts (ELA) and
MICHIGAN mathemalics n grades 3-8 and sclence in grades 5 and 8. They use two types of iem (or question) formats: actvity-
ANy Supported Independence — MQCC%&SM based observation, where students are observed whie they take part in  familiar ciassroom actvity or routine; and
Education Grade 8 e (2)selected resporse, where students are read  ceston and asked 0 selct th corect response ffom three picture
Fall 2007 maximum extent possible, the items— regardless of their format—reflect the real-world
contexts of da\\y living, community experience, and/or employment.
During the assessment, each student is simultaneously and independently observed and scored by two people: a
Student Name:_ KOLTON TRAINOR Teachr ame: Demo Teacher iy Resesment A AASLS (AA) 303 3 Shadon, RSk AGINATSar (SAR). 3o Shov I ne dorng
istrict Student chool Name: - Demo School rubric below, a student may receive a score point (1 or 2) or a condition code (A, B, or C). The scoring rubric is
State UIC: 100324 District Name: MIA Demo District based on the student responding correctly and takes into consideration the amount of assistance required to engage
the student in the item. The PAA and SAA scores are added together to calculate earned points for each item; then,
the camed points are added together to obtain & total sssessment score. (Condition codes, multple marks, and
Dear Parent or Guardian: omitted scores count s zeros when calculating earned points.) @
In fall 2007, your son took part in the MI-Access Supported They are the Scoring Rubric
that the Individualized Education Program (IEP) Team, of which you are a member, decided were most appropriate for Score Point/ iption
him. The MI-Access Supported Independence assessments are used, along with other information, to determine what Condition Code| Descripti
students know and are able to do in certain grades and in certain content areas. These assessments are based on the 2 Responds correctly with no assessment administrator assistance
Supported Independence Extended Grade Level Content Expectations (EGLCES) and/or Extended Benchmarks (EBs), T ater a provides
which reflect a level of complexity that is appropriate for the students being assessed. (For more details on the A Tncorrect response
EGLCEs and EBs, go to www.mi.gov/mi-access.)
5[ Resst/menuses
The fall 2007 results for Kolton are shown in the table below. We encourage you to discuss these results with your < Assessment administrator provides hand-over-hand assistance and/or step-by-step directions
son's teacher and other school professionals who have the benefit of knowing him personaly. Teachers are able to
use the results, together with other assessment and classroom performance information, to provide a more complete ENGLISH LANGUAGE ARTS
picture of your son's achievement and plan for his future learning.
e The MI-Access Supported Independence ELA Assessment has two ELA RESULTS
components: Accessing Information, which includes word study and By Assessment Component
comprehension; and Expressing Ideas. In the Accessing Information Y por
Content Area | Earned/Possible Points. Fall 2007 Performance Level portion of the ELA assessment, students are asked to (1) identify Eamed]
familiar words using print, pictures, andfor objects; and (2) Jonts
ELA 30/60 Attained the Performance Standard (Low) demonstrzte their understandmg of and/or respond to various forms of “ACCESSING INFORMATION (AT} 2632 |©
Wthomatcs S0/60 Attained the erformance Standar (gh) nformation, such 35 following. verbal o witten' dections, o an [ 20
answering uestions from narrative or informational text
scence So/es Atained the ertormance Stondard (low) o4 WoRD STUDY 2z |®
In the Expressing Ideas portion of the ELA assessment, students are | comprenension w0
Parents and teachers have a greater chance of helping children succeed when they work together to encourage as::ed C: express their lhuug‘;ﬂs;hw& various topics, such A academwc P —— s |®
student learning. For that reason, the following questions have been included to help spur meaningful discussion. subjects, self-advocacy, and effecti can (ED)
ne or a combination of response modes to express memselves, TOTAL (AT + EI. 30060 |®
mcludmg writing, drawing, speaking, or gesturing (A1 + ED) )/
+ How can we use this report to determine my son's strengths?
«  What can we do at school and at home to reinforce those strengths? The scores for word study (see A) and comprehension (see B) are
9 added together to obtain a total score for Accessing Information (see
+ Inwhat areas does my son need additional work? C). Then, the Accessing Information score is added to the Expressing
« What can we do at school and at home to provide opportunities and experiences for him to improve? Ideas score (see D) to obtain an overall score, or total eamed pmms.
*  What opportunities does my son receive as part of his daily instruction that relate to what was assessed? for ELA (see E). The table on the right shows your son's ELA sc
The following pages of this report describe the assessments administered at this grade; provide details on your son's MATHEMATICS
performance on those assessments; and show your Son's responses to the assessment questions that are being
released to the public. (You may obtain the released questions at www.mi.gov/mi-access.) We hope you find this The MI-Access Supported Independence Mathematics Assessment
focuses on five mathematics areas: Data and Probability (see A), MATHEMATICS RESULTS
information helpful and informative. : .
o Geometry (see B), Measurement (see C), Numbers and Operations by Assessment Strand
Sincerely see D), and Algebra (see E). These areas reflect a complexity feve o
D) d Algebr E). Thi flect le level Eamed/
. that is appropriate for the student population being assessed. The o,
scores for the five areas are added together to obtain a student's
overall score, or total €arned points, for mathematics (see F). The table | DATA AND PROBABILITY iz |®
M_) on the right shows your son's mathematics scores. pe— s
216 |©
Mike Flanagan NUMBERS AND OPERATIONS 20120 |©@
Superintendent of Public Instruction o o
State of Michigan
TotaL 3060 |®
Suppored Independence - Grade 8 Page 2
science Mathematics Released Item Analysis
The MI-/ Access Supvoned Independence Science Assessment focuses
on five areas ructing New Scientific Knowledge (see A), SCIENCE RESULTS 'NUMBERS AND OPERATIONS
Refecting o Scentc Knowledge (see. ), sing. Life Science by Assessment Strand Released Item Number: RI | EGLCE: N.MEm6 SIEGOGh | PAA: 2 sAR: 2 Earned/Possible Points: 4/4
Knowledge (see C), Using Physical Science Knowledge (see D), and
Using Earth Science Knowledge (see E). These areas reflect a Points Possible he student il orrecty sfect the appropriate number of 3 ingredients necessary b complete @ famiar ood preparaton ack iy
For GXBpi; e Shoden Gount o€ Showh bread, s i, and unch e an he sked S e Pow M i heed o ke
complexity level that is appropriate for the student population being [ CONSTRUCTING NEW o
assessed. The scores for the five areas are added together to obtain | SCIENTIFIC KNOWLEDGE /4 ®
a student's overall scores, or total earned points, for science (see REFLECTING ON
e e T o ote| earmed Pt ¢ REFLECTINGON e P Scoring Focus: Selecting approprat mumbers n order to save prblems
st Live Scrence DATA AND PROBABILITY
KNOWLED 2m  |© S
e peERT SrEReE Released ttem Number: 72 | EGLCE: DREm7SLEGOS | PAR 2 | SAA 7| Earmea/Possible Points: /4
wz_|© Giviy: Thestaden:wil corecly Iocae 3 SGnTicant Gaes (&3, bthdays, haldays, vacatrs, €. om 3 calendr, by ndcating e mant
T S 2 of . ven. For Sxample e Shden G b rece 5, T THaRCSGAnG, out s, an ne 1t do o i i s
USING EART! o0 |® the calendar.”
ToTaL e |® Scoring Focus: Using 3 colendar t ocat Tgncant dates
RELEASED ITEM ANALYSIS Released ttom Number: 73 | EGLCE: WUV TG SIEG0is | AR A | SAA A | Earmed/Possite Points: 074
The remainder of this report contains your son's individual item analysis for released assessment items. The analysis Aciity: Toe student wil comecly Gty s g, sgeappapise S ecration s 340 or s andpan o o s
includes the released item; the EGLCE or EB assessed by that item; the scores your son received from the PAA and SAA; the by making o dictating a list containing at o eeps’ The o ot v the hoden determining whether or not he/she _has enou
scoring focus, which links the item directly to the EGLCE or EB that is being assessed and describes what the assessment ‘money to purchase the item. For example, the student could be asked, “Tell me something fun you would like to buy. Do you have znouqh
administrators were looking for while administering the item; and the m(al Fmr\\s your son earned out of tha tola\ points. money to buy it?”
possible. If you would like to learn more about MI-Access, go to or www.m ‘Scoring Focus: Determining if he/she has enough money for a purchase
DATA AND PROBABILITY
RELEASED ITEM ANALYSIS FOR Released Item Number: EGLCE: D.RE.m7.SLEGO1g PAA: B SAA: B Earned/Possible Points: 0/4
KOLTON TRAINOR Activity: The student will correctly complete a task with 10 objects requiring knowledge of 1:1 correspondence, such as a packaging or
Colatng 3y For xamle, th S cold b shown 10 oxes and 20 packages af cookes and tne dreced 0, Pk . packsge f
Cookis n each on
ELA Released Item Analy:
Scoring Focus: Demonstratng lowledge o 11 corespondence
Accessing Information: Word Study
Released itom Number: 1 |EGLCE: RWSr7SLEG0 | AR 2| SAR 2| Eamed/possibie pointss 44
iy The sadrt il i o 3ol of loratin, i 5 e, 3, o e b o e 73 Science Released Ttem Analysis
Teated and  unrelsed choces dunng Sl 3toup metruciona ache
USING LIFE SCIENCE KNOWLEDGE USING PHYSICAL SCIENCE KNOWLEDGE | [USING EARTH SCIENCE KNOWLEDGE
Scoring Focus:_Identiying personaly meaningl vords Released ttem No: A1 Released ttom Now_R2 Released item No:_A3
Sax 7 oan o A Pan San o
‘Accessing Information: Comprehension oo 7 o 100 e rvsiEE A e EAwSIEBVIman
Released item Number:_R2 | EGLCE: RATm7 SLEGOT van 1 [ san 2| Eamed/possivie points: 44 T T T o
Activty: The student wil corectly Gantiy  octual elments (when Gvan & selecio of 2 fctul a7 2 ictonalsements) rom 3 12 rotve
tory during' esur reacing aciv e
Scoring Focus:_Understanding what makes 3 story fact or fcion 1 -
Expressing Ideas h
Released Item Number: R3 |EGLCE: S.CN.m7.SL.EGOla PAA: B SAA: B Earned/Possible Points: 0/4 . ook e
e adent wil orecl uee 2 common coutey words STE/orpvase, 5Eh 5 “plesse” thank youT” T youe welcome,” WS -
i i pears Qunng e completionof a asroom o wocaone o [T o — E
Scoring Fomus: Uieg arguage o crmmunicate SHecively T dferen purpeses
Reteased Ttom Number: R4 |EGLCEW PR SLEG)s | AR & | SAR: A__| Eamed/possibie Points: 04
Activi e student will write or dictate a sentence to express ideas about a piece of artwork, such as a painting or drawing project, during Scoring Focus: Scoring Focus: Scoring Focus:
o neonat s g entity bservabl characteristc o animas| [ tdeniy ight sources denityand/or use weatner nfrmation
oot water from 3 vamel ofSources
Scoring Focus: Wring sentence to expres deas
Page s
Supported Independence - Grade 8 Page 3
Cut scores for science were not available at press time; therefore,

any science data shown are for illustration purposes only.
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Participation & Supported Independence —

MI-Access P/SI: Comprehensive Reports (District and Intermediate School District)

Comprehensive reports provide information on the
overall performance of each school within a given
local school district or the overall performance
of each local school district within an intermedi-
ate school district (ISD) by grade. School data are
included in district reports only when ten or more
students in the same school take part in the same
assessment, and district data are included in ISD
reports only when 100 or more students in the same

district take part in the same assessment.

Since District Comprehensive Reports are not pro-
vided for P/SI, only the ISD Comprehensive Report
is included in the handbook. The report includes the

following information:

Section A shows the name of the report, the
assessment type, the assessment grade, and the

year the assessments were administered.

Section B shows the name of the district and
the district code.

44 | MI-Access Handbook | 2007/20038

Section C lists the schools, or for ISD reports

the districts, by which data are reported.

Section D shows the total number of students
assessed and the mean scale score for each
school by content area or, for ISD reports, the
total number of students assessed and the mean

scale score for each district by content area.

Section E shows, by content area, the num-
ber and percent of students who achieved each
performance level (Surpassed, Atftained, or

Emerging Toward the Performance Standard).

The back page of the report includes the perfor-
mance levels students can achieve for each content
area and the scale score range that corresponds to
each performance level. A sample report (front) is

provided on the opposite page.

Education
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Michigan's Alternate Assessment Program

—— Participation & Supported Independence

N\ ISD COMPREHENSIVE REPORT M' 4
MICHIGAN \ Access
Edei"c'"eﬁ“tlon Supported Independence Michigans Altermate Assessment Program
Grade 5

ISD Name: Demo ISD Fall 2007
ISD Code: 99 e
English Language Arts Mathematics Science
=3 = =
< < <
o ° S o o O
ER = 22| g | g2 [ £3 | 28 | g2 | 8 || 23 | 22| g2 | 8%
88 | <B | 52| £=| B2 | &% |sE |52 |s2 | B2 |88 |sE| 52| ER|En
28|85 | 28| BR| Ss | 3% | §5 | g5 | B8 | 58 | 3% [ §F5 | g5 | B85 | 55
n < Zw w < #* 0 #* n < Zw w < # 0 #* n < Zw w < # n #*
Demo District A (99997) 183 30 99 48 36 183 30 75 69 39 183 30 99 48 60
@ 54.1% | 26.2% | 19.7% @ 41.0% | 37.7% | 21.3% @ 47.8% | 23.2% | 29.0%
Demo District B (99990) t t t t t t t t 1 t t t t 1 t
Demo District D (99996) * * * * * * * * * * * * * * *
Demo District E (99991) 10 21 8 0 2 10 27 4 3 3 10 27 6 2 2
80.0% | 0.0% | 20.0% 40.0% | 30.0% | 30.0% 60.0% | 20.0% | 20.0%
MIA Demo District (99995) * * * * * * * * * * * * * * *
* < 10 students assessed T No students assessed Page 1 of 1

Cut scores for science were not available at

press time; therefore, any science data shown

are for illustration purposes only.
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Participation & Supported Independence —

MI-Access P/Sl: Student Labels

Labels are included in School Results Folders for
every student who participated in the MI-Access P/SI
ELA, Mathematics, and/or Science Assessments. They

include the following information:

Section A shows the assessment (Participation
or Supported Independence), the assessment
grade, and the year the assessment was

administered.

Section B includes the student's name, the
teacher's name, the school name and code, the
district name and code, the student's codes, and

other identifying information.

Section C shows the student's total earned
points out of the total points possible (for each
content area in which he/she was assessed) and
his/her corresponding performance level (either
Surpassed, Attained, or Emerging Toward the

Performance Standard).

Sample student labels are provided on the right.

46 | MI-Access Handbook | 2007/20038

t\% Participation M' .
MICHIGAN\ Grade 7 Access
Education Fall 2007 0 oy At d
Student Name: ARBOGAST, NATHALIE

Teacher: Demo Teacher

School: Demo School (09995) e

District: MIA Demo District (99995)

State UIC: 100317 Date of Birth: 01/20/1994
Student ID: Gender: F

o Earned/Possible | Perf. Level Perf. Level Change
ELA 30/60 Attained
Mathematics 30/60 Attained

d Ind d 3
M

Educatlon Fall 2007

Student Name: WOOLLEY, DAPHNE
Teacher: Demo Teacher

School: Demo School (09995)
District: MIA Demo District (99995)

State UIC: 100321 Date of Birth: 01/20/1996
Student ID: Gender: F
0 Earned/Possible | Perf. Level Perf. Level Change
ELA 30/60 Emerging
Mathematics 30/60 Attained
Science 30/68 Emerging

Cut scores for science were not available at

press time; therefore, any science data shown

are for illustration purposes only.

epartmentof

ucatlon
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SECTION 8 — MI-ACCESS FUNCTIONAL INDEPENDENCE: ASSESSMENT DESIGN

To understand how students taking part in MI-
Access Functional Independence are scored, it is
important to first understand how the assessments

are designed.

English Language Arts

The MI-Access Functional Independence English
Language Arts (ELA) Assessment has two compo-
nents: (1) Accessing Print, which includes word
recognition and text comprehension; and (2)

Expressing Ideas.

Accessing Print: Word Recognition

The Accessing Print: Word Recognition portion of
the ELA assessment assesses high-frequency sight
words and high-utility functional vocabulary that are

relevant to the student population being assessed.

Depending on their grade, students are either asked
to examine a picture and select a printed word
that matches the picture (grade 3) or to select a
word that correctly completes a sentence (grades 4
through 8 and 11). Students have three words from
which to choose. During the assessment, the assess-
ment administrator indicates on the student's answer

document which answer choice (A, B, or C) he/she

48 | MI-Access Handbook | 2007 /2008

selected. Students can earn a maximum of twenty

points for this portion of the assessment.

Accessing Print: Text Comprehension

In the Accessing Print: Text Comprehension por-
tion of the assessment, students read or listen to
three types of passages—narrative, expository, and
functional. These passages consist of content and
vocabulary that are appropriate for the students

being assessed.

Each text comprehension passage is followed by
seven multiple-choice questions, each with three
answer choices. During the assessment, the assess-
ment administrator indicates on the student's answer

document which answer choice (A, B, or C) he/she

M'%'%N®
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selected. Students can earn a maximum of twenty-

one points for this portion of the assessment.

Expressing Ideas

In the Expressing Ideas component of the ELA
assessment, students are asked to respond to
prompts by "expressing ideas" related to practical,
real-world situations. The prompts have been devel-
oped to accommodate various response modes,
which means that students may write, draw, or use a
combination of the two response modes, to express
themselves. Students may also dictate their respons-
es if dictation is indicated as a necessary assessment

accommodation in their IEP

Student responses are evaluated through a four-
point rubric that measures topic focus, organization,
and the use of language and visual conventions.
Students can earn a maximum of four points for this

component of the assessment.

Mathematics

The MI-Access Functional Independence Mathematics
Assessment focuses on four mathematics areas or
strands: (1) Data and Probability, (2) Geometry,

(3) Measurement, and (4) Numbers and Operations.

M'%'%ﬁ@
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Functional Independence

Grade 8 assessments also include Algebra, and
grade 11 assessments also include Algebra and
Patterns and Relationships. These areas, or strands,
reflect a complexity level that is appropriate for the

students being assessed.

Each mathematics question is followed by three
answer choices. During the assessment, the assess-
ment administrator indicates on the student's
answer document which answer choice (A, B, or

C) he/she selected.

The number of points a student can earn on this
assessment varies by grade. Students in grades 3,
4, and 5 can earn a maximum of 30 points; stu-

dents in grades 6, 7, and 8 can earn a maximum

iy s
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Functional Independence

of 35 points; and students in grade 11 can earn a

maximum of 40 points.

Science

The MI-Access Functional Independence Science
Assessment focuses on five science areas or strands:
(1) Constructing New Scientific Knowledge, (2)
Reflecting on Scientific Knowledge, (3) Using Life
Science Knowledge, (4) Using Physical Science
Knowledge, and (5) Using Earth Science Knowledge.
These areas, or strands, reflect a complexity level

that is appropriate for the students being assessed.

Each science question is followed by three answer
choices. During the assessment, the assessment
administrator indicates on the student's answer
document which answer choice (A, B, or C) he/

she selected.

The number of points a student can earn on this
assessment varies by grade. Students in grades 3, 4,
and 5 can earn a maximum of 35 points; students
in grades 6, 7, and 8 can earn a maximum of 40
points; and students in grade 11 can earn a maxi-

mum of 45 points.

50 | MI-Access Handbook | 2007/2008

Core and Embedded ltems

Each year, a number of Functional Independence
ELA, mathematics, and science items are released
to the public. Therefore, to replenish the item bank,
the assessments contain some embedded (or field
test) items to replace them. Students' reported scores
include only the core items; the embedded items are
scored, but used only for internal data review pur-
poses. The items that are released are compiled into
booklets and posted on the MI-Access Web page
(www.mi.gov/mi-access). Results for released

items are provided in Individual Student Reports,

Iltem Analysis Reports, and Parent Reports.

Mlcn—élcﬁ\cu@
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Functional Independence

SECTION 9 — MI-ACCESS FUNCTIONAL INDEPENDENCE: SCORING

For the Functional Independence assessments, stu-
dents earn one point for each correct answer,
except on the Expressing ldeas portion of the ELA
assessment where they can earn up to 4 points for
their prompt response. The scores for each item
are added together to determine the student's total
earned points for the assessment. In addition to
earned points, students receive a scale score and
are assigned a performance level, which adds

meaning to their score.

Performance Levels

There are three performance levels a student can
achieve on the MI-Access Functional Independence
Assessments: (1) Surpassed the Performance
Standard, (2) Attained the Performance Standard,
or (3) Emerging Toward the Performance Standard.
The charts in Appendix C describe, in detail, what
students need to do to achieve each of the three lev-
els for ELA and mathematics. The Performance Level
Descriptors (PLDs) for science were under devel-
opment when the handbook was published and,
therefore, will be posted on the MI-Access Web page
(www.mi.gov/mi-access) and at the MI-Access

Information Center (www.mi-access.info).

MICHIG,AN®

Education

Performance Standard Setting

To determine what it means to Surpass, Attain, or
Emerge Toward the Performance Standard, the
OEAA involved stakeholders—such as classroom
teachers (special and general education), adminis-
trators, parents, special education directors, school
psychologists, and related services providers—in
intensive standard-setting processes. The processes
were conducted by Questar—the MI-Access con-
tractor—and involved volunteers who were nomi-
nated by their school districts and selected by the
OEAA to participate. The participants were divided
info panels by content area and grade spans and

met over the course of two days.
The standard-setting process worked as follows.

* The full group heard a presentation on the vari-
ous components of the Functional Independence

assessments.

* The group also discussed (1) how the score
points from the MI-Access assessments would
translate into score reports, (2) the terminology
that was selected to describe the three levels of
student performance, (3) and how the standard-

setting process would work.
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* The full group was divided into panels, each of
which was asked to add more concrete meaning
to the performance levels by developing detailed
descriptors. Panel members were also asked to
make an initial, independent judgment about
cut scores (or, in other words, where the lines
should be drawn between the minimum num-
ber of points needed to Surpass or Aftain the

Performance Standard).

* During the second day, panelists discussed their
initial judgments with their peers, internalized
the feedback, and were informed about the dif-
ficulty of each assessment item. Panelists were
able to use that information, if desired, in mak-

ing a second round of judgments.

* After the second round, the panelists discussed
their judgments again. They also reviewed per-
formance data to see roughly how many stu-
dents would fall into each performance category

if their second-round judgments were adopted.

* Once the data were presented and discussed,
the panelists made a final round of judgments to
(1) increase the reliability of the judgments, (2)
increase panelists’ confidence in their determina-

tions, and (3) encourage a convergence of ideas

52 | MI-Access Handbook | 2007/2008

regarding appropriate cut scores. The judgments
made during the final round were considered to

be the panelists' recommendations to the OEAA.

At the end of the standard-setting sessions, Questar
took the judgments of each panelist and calcu-
lated descriptive statistics—such as the mean, the
median, and standard errors—for the cut scores
recommended for each grade span and content-

area assessment.

After the statistics were calculated, the TAC reviewed
the standard-setting process to ensure that the prop-
er procedures were followed; the OEAA reviewed
and synthesized the data; cut score recommenda-
tions were made to the state Superintendent of

Public Instruction and the SBE; and the cut scores

were approved by the SBE.

MlC»—élGAﬁ@
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Performance Level Change

In addition to receiving a scale score and a performance level, information will be provided on (1) where a
student's scale score fell within the performance level (at the high, middle, or low end); and (2) how his/her

performance level changed from one year to the next. Table 9 (below) shows how performance level change

is determined.

Functional Independence

1V AP MI-Access Performance Level Change—Summary

Fall 2007 Achievement
Fall 2006 Achievement Emerging Attained Surpassed

Low Mid High Low High Low Mid High

Low N | | S S S S S

Emerging Mid D N | | S S S S

High D D N I I S| S| S|

Low SD D D N | | S S

Attained

High SD SD D D N I I S

Low SD SD SD D D N I I

Surpassed Mid SD SD SD SD D D N I

High SD SD SD SD SD D D N
S| = Significant Improvement, | = Improvement, N = No Change, D = Decline, and SD = Significant Decline

MICHD'GﬁN@
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Functional Independence

SECTION 10 — MI-ACCESS FUNCTIONAL INDEPENDENCE REPORTS: CONTENTS,

DISTRIBUTION, AND NCLB

Contents and Distribution

IDEA 1997 and its 2004 reauthorization require
states to report alternate assessment data in the
same frequency and manner as general assessment
data. Therefore, MI-Access results are reported simi-
lar to the MEAP/MME results. Using the assessment
data provided by districts, the MI-Access contractor
produces a variety of reports and provides them in

hard copy form and/or online. (See Table 10.)

District, School, and Class Reports

Hard copies of district, school, and class reports are
provided in results folders, all of which are arranged
the same way. A generic Table of Contents is

printed on the front, listing the full range of reports

that could be contained in the folder. Then, a more
detailed Table of Contents appears inside the folder
listing the reports that were actually generated using
data specific to each district, school, and class. The
folders contain one copy of each report listed in the
detailed Table of Contents.

The results folders are shipped by the MI-Access
contractor either to the District Superintendent or
to the District MI-Access Coordinator, depending
on the option chosen by the district. That person
is responsible for (1) keeping the district's results,
and (2) disseminating the School and Class Results

Folders to School MI-Access Coordinators.

. State District School Class .
TABLE 10 III:I:;Accecsl.s Functional Results Results Results Results | Online
pendence Reports Online Folder Folder Folder Only
Summary Reports X X X
Demographic Reports X X X
ltem Analysis Reports X X X
Rosters X X X
Individual Student Reports X
Student Labels X
Parent Reports X
District Comprehensive Report X
ISD Comprehensive Report X

54 | MI-Access Handbook | 2007/2008
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Electronic copies of district, school, and class reports
are also available online at the OEAA Secure
Site (www.mi.gov/oeaa-secure), and District
Summary Reports are available at www.mi.gov/

mi-access and www.mi-access.info.

State and Intermediate School District (ISD) Reporis

State and ISD reports are available only online.
They can be accessed at the OEAA Secure Site
(www.mi.gov/oeaa-secure), on the MI-Access
Web page (www.mi-gov/mi-access) under "State
Assessment Reports for Students with Disabilities,"
and/or at the MI-Access Information Center (www.

mi-access.info) under "MI-Access Results."

ELA Expressing Ideas Prompt Responses

In addition to reports, the state will provide each dis-
trict with a CD-ROM containing student responses
to the released MI-Access Functional Independence
ELA Expressing ldeas prompt. These responses can
be used for data analysis purposes and to inform

curriculum and instruction.

Reproducing MI-Access Reports

All MI-Access reports may be reproduced for inter-

nal personnel development and school improve-

MuCngA[,\L@

Education

Functional Independence

ment activities. However, reports containing indi-
vidual student names should not be made avail-
able to the media or to the general public without

parental approval.

No Child Left Behind (NCLB)

One way that MI-Access reports are used by schools,
districts, and the state is to meet NCLB assessment
reporting requirements. There are two sets of assess-
ment reporting data that NCLB requires: (1) partici-
pation rates, and (2) the percent of student scores
that are "proficient," which is used, along with other
indicators, to calculate Adequate Yearly Progress
(AYP). To verify participation rates, schools and dis-
tricts use rosters and/or summary reports, whereas

only rosters can be used to verify AYP calculations.

For MI-Access, assessment scores are consid-
ered "proficient" if they fall within "Surpassed the
Performance Standard" or "Attained the Performance
Standard." (For more information on NCLB, go to

www.mi.gov/mde.)
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SECTION 11 — MI-ACCESS FUNCTIONAL INDEPENDENCE: SAMPLE REPORTS

This section of the handbook includes a written description of each MI-Access Functional Independence report,
accompanied by a sample. (To see sample reports for MI-Access P/Sl, go to page 22.) Please note that the
sole purpose of sample reports is to show where various components of assessment data will appear.

MI-Access Functional Independence: Individual Student Reports for English Language Arts

An Individual Student Report is provided for
every student who takes part in the MI-Access
Functional Independence English Language Arts
(ELA) Assessment. The report includes the following
information:

Section A shows the name of the report, the
content area assessed, the assessment grade,
and the year the assessment was administered.

Section B shows the district name and code,
and provides basic demographic information
about the student, which was obtained from
the student's answer document and the state's
Single Record Student Database (SRSD).

Section C shows the teacher name, school
name, and school code. It also provides the
student's performance summary, including his/
her earned points; the total points possible;
his/her scale score; his/her performance level
for the current year; and, if applicable, his/her
performance level for the previous year along
with his/her performance level change.

Section D provides the student's total score
for the Accessing Print component of the ELA
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assessment, as well as his/her scores for word
recognition, text comprehension, and each core

text comprehension passage.

Section E shows the student's score for the
Expressing Ideas component of the ELA assess-
ment. The score will either be a number (1-4)
or a letter (A-D) indicating the reason why the
response was not scored.

Section F shows the student's total score for
ELA (Accessing Print plus Expressing ldeas).

Section G is the student's individual item analy-
sis for the released assessment items. The analy-
sis includes the EGLCE or EB assessed in that
item; an abbreviated description of the EGLCE
or EB; the released item number; and the answer
choice (A, B, or C) the student selected. A plus
sign (+) indicates that the answer choice was
correct. For Expressing Ideas, one or more
comment codes appear in the response column.
These codes are intended to elaborate on why
the student received his/her numerical score.

Section H provides keys for Accessing Print

and Expressing Ideas.

MICHIG,AN®
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The back page of the report includes (1) the performance levels students can achieve, (2) the scale score

range that corresponds to each performance level, and (3) descriptions of the Expressing Ideas condition

and comment codes. A sample report (front) is provided below.

© ®

student Name: CURIEL, KAYA

State UIC: 100101 Date of Birth: 1/20/1998 District Student ID: Earned/Points Possible: 32/45

Gender: F Ethnicity:  Hispanic Scale Score: 2309

English Language Learner: N  Formerly LEP: N SpecEd: N Performance Level 2007: Attained the Performance Standard (High)
Accommodations:  Word Processed Performance Level 2006: Not applicable

Performance Level Change: Not applicable

Access

Q INDIVIDUAL STUDENT REPORT Ml

MICHIGAN . M
Edf’epmm”t Functional Independence - English Language Arts Michigan Al Assessment Progrom
ucation Grade 3
rade Teacher Name: Demo Teacher
District Name: MIA Demo District Fall 2007 0 School Name: Demo School
District Code: 99995 School Code: 09995

Correct = +; Response = A, B, C; Multiple marks = M; Omitted = Blank <@——— m ———» Score = 1, 2, 3, 4; Condition Code = A, B, C, D; Comment Code = 1 - 16

Note: See reverse for additional information Page 1 of 1

Student Performance Individual Item Analysis for Released Items
by Assessment Component ASSESSMENT COMPONENT Released resoon
Earned/ EGLCE Code or Abbreviated EGLCE Descriptor Item Number esponse
Points Possible
ACCESSING PRINT
ACCESSING PRINT (AP) 30/41
PART 1 - WORD RECOGNITION
PART 1 - WORD RECOGNITION 20/20
\WS.02.FI. i +
PART 2 - TEXT COMPREHENSION 10/21 R.WS.02.FI.EGO5 Recognize frequently encountered words R1 B
Informational Passage 77 R.WS.02.FI.EGO5 Recognize frequently encountered words R2 +C
Narrative Passage 0/7 R.WS.02.FI.EGO5 Recognize frequently encountered words R3 +C
Functional Passage 37 R.WS.02.FI.EGOS Recognize frequently encountered words @ R4 +C
Score (out of 4) PART 2 - TEXT COMPREHENSION
or
Condition Code Functional Passage
EXPRESSING IDEAS (EI) 2/4 R.CM.02.FL.EG03 Identify main ideas and details RS +B
TOTAL (AP + EI 2/4!
o (¢ ) 32/45 R.CM.02.FI.EGO3 Identify main ideas and details R6 +C
R.CM.02.FI.EGO3 Identify main ideas and details R7 +A
R.CM.02.FI.EG02 Make inferences, predictions, and conclusions R8
R.CM.02.FI.EGO3 Identify main ideas and details R9
R.CM.02.FI.EGO3 Identify main ideas and details R10
R.CM.02.FI.EG02 Make inferences, predictions, and conclusions R11 M
Comment Code
EXPRESSING IDEAS (if applicable)
W.GN.02.FI.EGO1 Write/draw personal narrative R12 9,10,11,12
Accessing Print Key: Expressing Ideas Key:

N\
M'CHlﬁﬁﬁ& MI-Access Handbook | 2007/2008
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MI-Access Functional Independence: Individual Student Reports for Mathematics

An Individual Student Report is provided for every Section D shows the student's score for ques-
student who takes part in the MI-Access Functional tions that relate to (1) Data and Probability, (2)
Independence Mathematics Assessment. The report Geometry, (3) Measurement, and (4) Numbers
includes the following information: and Operations. (For grade 8 there is also a

row for questions that relate to Algebra, and for
Section A shows the name of the report, the grade 11 there are rows for questions related to
content area assessed, the assessment grade, Algebra and Patterns and Relationships.)

and the year the assessment was administered.
Section E shows the student's total score for

Section B shows the district name and code, mathematics.

and provides basic demographic information

about the student. which was obtained from Section F is the student's individual item anal-

the student's answer document and the state's ysis for the released assessment items. The

Single Record Student Database (SRSD). analysis includes the EGLCE or EB assessed
in that item; an abbreviated description of the

Section C shows the teacher name, school
name, and school code. It also provides the
student's performance summary, including his/
her earned points; the total points possible;
his/her scale score; his/her performance level
for the current year; and, if applicable, his/her
performance level for the previous year along

with his/her performance level change.
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EGLCE or EB; the released item number; and
the answer choice (A, B, or C) the student select-
ed. A plus sign (+) indicates that the answer

choice was correct.

The back page of the report includes the perfor-
mance levels students can achieve and the scale
score range that corresponds to each performance
level. A sample report (front) is provided on the

opposite page.
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District Name: MIA Demo District
District Code: 99995 :

student Name: BURKHARDT, EFRAIN

State UIC: 100102 Date of Birth: 1/20/1997
Gender: M Ethnicity:
English Language Learner: Y Formerly LEP: N
Accommodations:  Reader, Audio, Braille, Calculator

SpecEd: N

INDIVIDUAL STUDENT REPORT

Functional Independence - Mathematics

District Student ID:
American Indian or Alaskan Native

Grade 4
Fall 2007

Q

Teacher Name: Demo Teacher
School Name: Demo School
School Code: 09995

STUDENT PERFORMANCE SUMMARY

Earned/Points Possible: 30/30

Scale Score: 2472

Performance Level 2007: Surpassed the Performance Standard (High)
Performance Level 2006: Surpassed the Performance Standard (High)
Performance Level Change: No Change

Mpceest

Michigan's Alternate Assessment Program

Student Performance by Assessment Strand

Individual Item Analysis for Released Items

Earned/ STRAND Released Response
Points Possible EGLCE Code or Abbreviated EGLCE Descriptor Item Number P
DATA AND PROBABILITY 2/2 GEOMETRY
GEOMETRY 4/4 . N . .
G.LO.03.FI.EG02 Use relative position of objects on a plane and in space R3 +C
MEASUREMENT 8/8
G.SR.03.FI.LEG04 | Predict the next element in a simple geometric pattern R1 +A
NUMBERS AND OPERATIONS 16/16
TOTAL 9 30/30 DATA AND PROBABILITY
D.RE.03.FI.EG02 | Read pictographs R4 +B
NUMBERS AND OPERATIONS e
N.FL.03.FI.EG16 | Calculate sums and differences R10 +B
N.ME.03.FI.EG02 | Recognize representations for whole numbers to 100 R5 +C
N.MR.03.FI.EG0O9 | Create, describe, and extend number patterns R2 +B
MEASUREMENT
M.PS.03.FI.EG06 | Solve measurement word problems R7 +C
M.UN.03.FI.EGOS5 | Tell time on a clock to the hour R6 +B
M.UN.03.FI.EGO7 | Identify different denominations of coins and bills R9 +B
M.UN.03.FI.EGO8 | Match denominations coins/bills R8 +A
Key:
Correct = +; Response = A, B, C; Multiple marks = M; Omitted = Blank
Note: See reverse for additional information Page 1 of 1
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MI-Access Functional Independence: Individual Student Reports for Science

An Individual Student Report is provided for every Section D shows the student's score for

student who takes part in the MI-Access Functional questions that relate to (1) Constructing New
Independence Science Assessment. The report Scientific Knowledge, (2) Reflecting on Scientific
includes the following information: Knowledge, (3) Using Life Science Knowledge,
(4) Using Physical Science Knowledge, and (5)

Section A shows the name of the report, the Using Earth Science Knowledge.

content area assessed, the assessment grade,

and the year the assessment was administered. Section E shows the student's total score for

science.

Section B shows the district name and code,

and provides basic demographic information
about the student, which was obtained from

the student's answer document and the state's
Single Record Student Database (SRSD).

Section C shows the teacher name, school

name, and school code. It also provides the

Section F is the student's individual item anal-
ysis for the released assessment items. The
analysis includes the EB assessed in that item;
an abbreviated description of the EB; the
released item number; and the answer choice
(A, B, or C) the student selected. A plus sign (+)

indicates that the answer choice was correct.

student's performance summary, including his/

her earned points; the total points possible; The back page of the report includes the perfor-

his/her scale score; his/her performance level mance levels students can achieve and the scale

for the current year; and, if applicable, his/her ~ SCOTe range that corresponds to each performance

performance level for the previous year along level. A sample report (front) is provided on the

with his/her performance level change. opposite page.

MICHIG,AN®
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District Name: MIA Demo District
District Code: 99995

INDIVIDUAL STUDENT REPORT

Mypceest

Michigan's Alternate Assessment Program

Functional Independence - Science
Grade 5 e
Fall 2007

Teacher Name: Demo Teacher
School Name: Demo School
School Code: 09995

student Name: BRISTOL, JIMENA STUDENT PERFORMANCE SUMMARY
State UIC: 100103 Date of Birth: 1/20/1996 District Student ID: Earned/Points Possible: 30/35
Gender: F Ethnicity: Black, Not of Hispanic Origin Scale Score: 2587
English Language Learner: Y Formerly LEP: N SpecEd: N Performance Level: Surpassed the Performance Standard (High)
Accommodations:  Audio, Enlarged Print, Calculator
Student Performance by Assessment Strand Individual Item Analysis for Released Items
Earned/ STRAND Released
Points EB Code or Abbreviated EB Descriptor Item Number Response
Possible
CONSTRUCTING NEW SCIENTIFIC KNOWLEDGE 2/2 USING LIFE SCIENCE KNOWLEDGE
REFLECTING ON SCIENTIFIC KNOWLEDGE 12 L.EC.FL.EB.III.5.e.4a Identify positive and negative effects of humans on the environment R2 +C
USING LIFE SCIENCE KNOWLEDGE 13/13
L.OR.FL.EB.II.2.e.3a Identify life cycles of familiar organisms R1 +C
USING PHYSICAL SCIENCE KNOWLEDGE 12/12
USING EARTH SCIENCE KNOWLEDGE 2/6 USING PHYSICAL SCIENCE KNOWLEDGE G
TOTAL G 30/35 P.MO.FL.EB.IV.3.e.4a Identify and/or use simple machines to change effort R3 +A
P.WV.FL.EB.IV.4.e.1a Describe sounds in terms of their properties R4 +B
USING EARTH SCIENCE KNOWLEDGE
E.AW.FL.EB.V.3.e.1a Identify and/or describe weather conditions R6 M
E.GE.FL.EB.V.1.e.3a Identify and/or describe changes in the earth’s surface R5 +C

Key:

Note: See reverse for additional information

Correct = +; Response = A, B, C; Multiple marks = M; Omitted = Blank

Page 1 of 1

Ed

Cut scores for science were not available at

press time; therefore, any science data shown

are for illustration purposes only.
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MI-Access Functional Independence: Rosters (Class, School, District)

The MI-Access Functional Independence rosters
for classes, schools, and districts are identical in
format. For that reason, only Class Rosters—one
for ELA, one for mathematics, and one for sci-
ence—are included in the handbook. The reports

include the following information:

Section A shows the name of the report, the
content area assessed, the assessment grade,

and the year the assessment was administered.

Section B shows the district name and code,
the total number of students assessed, and the

mean scale score.

Section C indicates the classroom teacher’s

name, the school name, and the school code.

Section D lists alphabetically the students who
took part in the assessment. It also shows each

student's state Unique Identification Code and

date of birth.

Section E shows the student's scale score; his/

her performance level for the current year; and,
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if applicable, his/her performance level for the
previous year along with his/her performance

level change.

Section F shows the student's scores by assess-
ment component (for ELA) or by strand (for
mathematics and science); the total points pos-
sible for that component or strand; the number
of questions the student answered correctly for
each EGLCE or EB assessed; and the number
of points possible (at the top of the column in

parentheses) for each EGLCE or EB assessed.

Section G shows the student's total earned

points for the assessment.

Section H provides more detailed information

about the report.

The back page of the reports includes (1) the per-
formance levels students can achieve, (2) the scale
score range that corresponds to each performance
level, and (3) on the ELA roster, descriptions of the
Expressing Ideas condition and comment codes.

Sample reports (front) are provided on the opposite

page.
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Functional h L Arts Micigoms At
Edtication
Grade 6 . N
District Name: MIA Demo District Fall 2007 School Name: Demo School
Distict Cod: 99995 School ot 09995
Number of Students Assessed: 3 ean Scale score: 2622
Accessing Print
Word Toxt Ideas
p Narratve Forctonat
s Paccae ersage pacsage | 3
s BT 3 -
A H 3 H =
K i S s .
b4 e |8 |3
@ AN - S I N -
s[5 |8 S |2 b= = PV P =0 D - = - sl |2 [g [8]%
alE(Ee e (5 [B|e|2|B (2|2 (E(8|e|8|3 8|83 | |8 |82, |5 |2
U85 2 (8a]e e |22 |5 5=z |2 |2 |2 2|2 | = || 27]22] 2 | €2 24|20
Student Information S8 (5 )E e |E8]5 (5|55 (288|525 (a5|5 |5 85 58|58 5| 528 (553
SHHIEHHEHEE HHA A HE L i R L
RIRIR[E |2 [38|a || |d |z (88| |a ||« |88|a |« [£8|28[28[ =) 8< [H8 &S
oo fems per £GLCE) ) olelolale] |ololelal oo
BODE, BEN 13, 14,
UIC: 100104 DOB: 1/20/1995 2621s-L|s-mMl D | 20 | 20 0 ofo]o 1 1 7 3 3 10 30 1 15, 1 31
QUIMBY, RONNIE 13,14,
QUIVBY, RONIE __ ragpssss | 2521 [ |s| o [ 20 | 0 [ oo o] o] o] o [s|s|z|s| 7o o] s | w]a| |Z%:]n
'VANPELT, MEKHI 56,7,
VANPELT, VEKHT  varsonssss | 2525 |st|s| o [ 20 | 0 | o[ oo o] o] o [a|s|z|s| 7o o] s 0]an|s]|?57]:]=
W CLASS ROSTER _ M peeee:
Eduicati nal Independence - Mathematics Mo Avemate Asesment oo
cation
Grade 7
Teacher Name: Demo Teacher
Distrct Name: MIA Demo District Fall 2007 School Name: Demo School
Dt Code: 99995 School ot 09995
Number of Students Assessed:_3 Mean Scale score:_2735
Data and
2ota 18 | coameny re— [ — |
Note: See reverse for additional information + Score = 1, 2, 3, 4 or Condition Code = A, B, "
NA=Not applicable ~ NM=No matching student # Comment Code = 1-16 (not included in 2
o -
Page 1 1 5|3 |f 3 s
3|3 |2 2 H
m il88 z " 5 |
2|8 |® bl T
Sl1ele|a]|ol<|2 |lalols |<lalzlelols|s =] ] ﬁNManmmmWQxE
E1E12 (81213 lalalels Elzlslelelelalzlel® stz lzlelelelelele lalz |e
SLTEIE(2[B[8[2 (22 [BIE(E2(22121R|8 5 [3|212(2(8(2(2 8 8|2|2 |2 B[t
@ slel2)ile s sal e ol EEEEEEEEEREEEEIEEEE 2 ks
L HEHEE B S A A A A e
B A e I e A
Student Information S R et B A e B B B B e e e e e e
(No. of Items per EGLCE} )] (1) (L[ ()] () (1 2] [€9] [€D][EY] [EV] [€9) @M@ @)W W] @] )]
BACKUS, KAILA s
PACKUS KA rsorsoms |75t 1| 2] 1] o || e[| 2 oo 2 2 e e [o o o] o [ o= | e[ o[22 e o] ][ e
PORTIS, LEXIE
porTis UXIE  vsorsses 7|l 0 |2 | | [ oo |22 e e [ o o] e [ e | 2 e e e e o
TURNAGE, NATALY e
TURNAGE, WATALY norsoss |75 0 | 2| 1| = || 2| 2| = [o[o| 2|2 ]« ] = << o] o [2] ||| e 2|22 || |||
Ml(:HlGAN@ CLASS ROSTER l 'Access
TiCat Part ation - Science Michigons Aot Assssment Progrom
Education P
Grade 8
Teacher Nome: Demo Teacher
District Name: MIA Demo District Fall 2007 School Narme: Demo School
Disrict Cote: 99995 School Code: 09995 i
Number of Students Assessed: 1 Q Mean Earned Points: 30
G Constructi Reflecting on Using Using Usin,
New Scit Scientific Life Science ysic Science Earth Science
Pertormance Level Kev: 5~ Sumassed  H-Hah
Knowledge Knowledge . A Attained - paddte
2
E £ E = £
3 g Slal=l2]s|B |88
T || 3 |8 8 Sl 2 f s 1202125 (20 |2/18]=
I I I s |e|S|cE|ElE|B |a|clels|ele |T|8]|%
- < = - |8 R NI IR SO I O B T B B - &l e E
g lel (2 |2 |c_|Elsle|212|85l2 1221221842 5|2 |85l
g e g |§°| ¢ [E|g |8 |8 || |858c |8 |8|8 |8 |58 € |g|g |§2[28
§§;i'éﬁo‘.ﬁ'admj_d_ﬁﬁa:;g;;.;?;m‘g‘6"6
. 13 2y glu e |2 ||« |ogly Sol=|u|x [Eg]es
Stdent nformation 81800 |88 5 (38|9(8]8|8|8|88)C 2|02 |2 (28|25 2[5 |5E[a8
KARL, JAROD A PAA 3 3 6 3 B 3 3 C 18 B A A A A B C B 0 20
UIC: 100306 DOB: 1/20/1993 SAA 3 3 3 C 3 3 A B C B C C B C C
Cut scores for science were not available at
press time; therefore, any science data shown
are for illustration purposes only.
PAA = Primary Assessment Administrator Performance Level Key: S - Surpassed
SAA = Shadow Assessment Administator A~ Ataned
Note: See reverse for additional information Page 1 of 1 E - Emerging
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MI-Access Functional Independence: Summary Reports (School, District, and State)

Summary reports are essentially executive sum-
maries of student scores for the school, district, or
state reported by year, grade, and content area.
These reports are provided only when ten or more
students in a particular grade take part in the

same assessment.

Since summary reports for the state, district, and
school are formatted the same way, just one—a
School Summary Report—is included in the hand-
book. The content of the reports, however, varies
by grade and content area. All summary reports
include achievement and frequency distribution
data, but reports for grades 4, 5, 6, 7, and 8 ELA
and mathematics also include data on performance
level change. The report shown in this handbook

includes the following information.

Section A shows the name of the report, the
content area assessed, the assessment grade,

and the year the assessment was administered.
Section B shows the district name and code.
Section € shows the school name and code.

Section D shows the total number of stu-
dents assessed, the mean scale score, and the
number and percent of students assessed that
Surpassed, Attained, or are Emerging Toward the

Performance Standard for a particular year. This
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section includes data for every year the assess-

ment has been administered, starting in 2005.

Section E shows the number and percent of
students assessed in the current year that were
matched to the previous year. The number and
percent are used to generate performance level

change data.

Section F shows the number and percent of
students by performance level change between
performance level categories from last year to
the current year. For example, in the sample
report on the opposite page, 3.0 percent of
students with matching data who Attained the
Performance Standard in 2006, Surpassed the
Performance Standard in 2007.

Section G shows the number and percent of
students by performance level change within
and between performance level categories. For
example, in the sample report on the opposite
page, 9.1 percent of students showed signifi-
cant improvement. That means they did one of
the following: They either (1) were Emerging
Low last year and moved up to Attained Low
or higher this year, (2) were Emerging Middle
last year and moved up to Attained High or
higher this year, (3) were Emerging High last
year and moved up to Surpassed Low or higher

this year, (4) were Attained Low last year and

MICHIG,AH®
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moved up to Surpassed Middle this year, or (5) Section H shows the number and percent of
were Attained High last year and moved up to students that earned a specific scale score in the
Surpassed High this year. (See Table 9 on page current year (which is commonly referred to as
51 for more information on how performance a frequency distribution).

level change is determined.)

The back page of the report includes the performance levels students can achieve and the scale score range

that corresponds to each performance level. A sample report (front) is provided below.

M'%!Eﬁﬁﬁ@

ation

District Name: Demo District

District Code: 99997

SCHOOL SUMMARY REPORT M'/mg

Functional Independence - Mathematics
Grade 8
Fa" 2007 e School Name: Demo School

School Code: 09999

Michigan's Alternate Assessment Program

ACHIEVEMENT @ PERFORMANCE LEVEL CHANGE - YEAR-TO-YEAR TRANSITIONS
Year Number Mean Number and Percent of Students and Percent of Students by Performance Level Change (from 2006 to 2007)
of Students Emergin: Attained Surpassed
Scale Score ging P Fall 2007
Assessed # % # 9 # % Fall 2006 " G "

2007 180 2797 o5 528 30 167 | 55 30.6 Emerging Attained Surpassed
; 30 (18.2%) 5 (3.0%) 5 (3.0%)

2006 165 2804 80 485 | 30 182 | 55 33.3 Emerging ot gaining gaining gaining

2005 165 2804 80 485 | 30 182 | 55 33.3 Attained (2D (12.1%) 20 (12.1%) sm:0%)

e Total of in 2007 and to 2006: 165 (91.7%) Surpassed o (18.2%) s 0%) s (27.3%)

PERFORMANCE LEVEL CHANGE - SUMMARY

Years Students Performance Level Change
i M Significant v Significant
1zed Decline Decline No Change Improvement Improvement
# % # % # % # % # % # %
2006 & 2007 165 91.7 45 27.3 10 6.1 95 57.6 0 0.0 15 9.1
FALL 2007 FREQUENCY DISTRIBUTION
Number and Percent Number and Percent Number and Percent Number and Percent
Scale of Students Scale of Students Scale of Students Scale of Students
Score Score Score Score
# % # % # % # %
2898 5 2.8 2821 5 2.8 m 2795 5 2.8 2768 5 2.8
2874 5 2.8 2818 5 2.8 2792 5 2.8 2764 5 2.8
2860 5 2.8 2815 5 2.8 2789 5 2.8 2760 5 2.8
2850 5 2.8 2812 5 2.8 2787 5 2.8 2756 5 2.8
2844 5 2.8 2809 5 2.8 2784 5 2.8 2750 5 2.8
2838 5 2.8 2806 5 2.8 2781 5 2.8 2744 5 2.8
2833 5 2.8 2803 5 2.8 2778 5 2.8 2735 5 2.8
2829 5 2.8 2800 5 2.8 2775 5 2.8 2721 5 2.8
2825 5 2.8 2797 5 2.8 2772 5 2.8 2697 5 2.8
* < 10 students assessed
Note: See reverse for additional information Page 1 of 1
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MI-Access Functional Independence: Demographic Reports (School, District, and State)

Demographic reports provide information on the
overall performance of students in a school, dis-
trict, or state by reporting group. The information
is obtained from student barcode labels and the
state's Single Record Student Database (SRSD).
Data are reported only when there are ten or more
students in a particular category who participated in

the same assessment.

Since the format of the school, district, and state
reports is similar, only the District Demographic
Report is included in the handbook. The report

includes the following information:

Section A shows the name of the report, the
assessment type, the assessment grade, and the

year the assessments were administered.

Section B shows the name of the district and
the district code.

Section C includes the groups by which the
demographic data are reported (gender, ethnic-

ity, and additional reporting groups).
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Section D shows, by content area, the total
number of students assessed and the mean

scale score for each group.

Section E shows, by content area, the number
and percent of students within each group that
achieved each performance level (Surpassed,

Attained, or Emerging Toward the Performance
Standard).

The back page of the report includes the perfor-
mance levels students can achieve and the scale
score range that corresponds to each performance

level. A sample report (the front of pages 1 and 2)

is provided on the opposite page.
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N DISTRICT DEMOGRAPHIC REPORT
,\t_\\ Functional Independence

Grade 5

Fall 2007 @

MICHIGAN,
Education

District Name: Demo District

District Code: 99997

M pces

Michigan's Alterate Assessment Program

English Language Arts Mathematics
Students | Mean Emerging Attained Surpassed Students | Mean Emerging Attained Surpassed
Assessed g:z:i # % # % # % Assessed gs::i # % # % # %
District
All Students 368 2495 208 56.5 40 10.9 120 32.6 155 2492 90 58.1 20 12.9 45 29.0
Gender
Male Q 188 | 2496 | 105  55.9 20 10.6 63 335 76 2487 47 618 10 132 19 250
Female 180 [ 2493 [ 103 57.2 20 11.1 57 317 79 2497 43 544 0 127 26 329
Ethnicity
American Indian/Alaskan Native 49 2491 30 612 3 6.1 16 327 23 2486 14 60.9 4 17.4 5 21.7
Asian/Pacific Islander 40 2496 23 57.5 4 10.0 13 32,5 18 2486 12 66.7 2 11.1 4 22.2
Black, Not of Hispanic Origin 54 2500 | 29 537 7 13.0 18 333 15 2480 10 667 3 20.0 2 13.3
Hispanic 35 2488 22 62.9 3 8.6 10 28.6 22 2495 12 54.5 3 13.6 7 31.8
White, Not of Hispanic Origin 46 Qsoz 18 39.1 7 15.2 21 457 24 @2516 10 417 1 4.2 13 542
Multiracial 48 2495 | 30 625 2 4.2 16 333 15 2502 3 40.0 5 333 4 26.7
Other or Not Reported 96 2492 56 583 14 14.6 26 271 38 2483 26 684 2 5.3 10 263
Additional Reporting Groups
Economically Disadvantaged: Yes 184 | 2494 | 103 56.0 19 10.3 62  33.7 74 2495 40 541 14 189 20 270
Economically Disadvantaged: No 184 2495 105 57.1 21 11.4 58 31.5 81 2489 50 61.7 6 7.4 25 30.9
English Language Learners: Yes 199 [ 2496 | 106 533 20 10.1 73 367 66 2489 43 652 5 7.6 18 27.3
English Lanquage Learners: Nc 169 2493 102 60.4 20 11.8 47 27.8 89 2494 a7 52.8 15 16.9 27 30.3
Eormenly Limited Foglish proficient = x x x x x x = x x = * * * * *
N 9.0 9 10.8 25 301
QA DISTRICT DEMOGRAPHIC REPORT Miz o N
rﬁ%}%@g%ian Functional Independence mm..,..m.s_‘,.:.?ig
Grade 5 58.6 20 13.2 43 28.3
District Name: Demo District Fa" 2007 6
District Code: 99997 65.2 5 7.6 18 27.3

Science
Students | Mean Emerging Attained Surpassed
nssessed | S|4, bow b w
District
All Students 108 2505 54 50.0 12 11.1 42 38.9
Gender G
Male 52 2505 28 53.8 5 9.6 19 36.5
Female 56 2505 26 46.4 7 12,5 23 41.1
Ethnicity
American Indian/Alaskan Native 13 2484 8 61.5 3 23.1 2 15.4
Asian/Pacific Islander 12 2516 4 333 2 16.7 6 50.0
Black, Not of Hispanic Origin 17 2509 9 52.9 2 11.8 6 35.3
Hispanic 14 @7 6 42,9 1 7.1 7 50.0
White, Not of Hispanic Origin 12 07 5 41.7 1 8.3 6 50.0
Multiracial 18 2513 9 50.0 2 11.1 7 38.9
Other or Not Reported 22 2501 13 59.1 1 4.5 8 36.4
Additional Reporting Groups Cut scores for science were not available at
Economically Disadvantaged: Yes 61 2503 33 54.1 6 9.8 22 36.1 - .
Economically Disadvantaged: No 47 2509 21 44.7 6 12.8 20 42.6 press ”me; 'herefore' any science dafa Shown
English Language Learners: Yes 58 2504 27 46.6 7 12.1 24 41.4 f . .
English Language Learners: Nc 50 2506 27 54.0 5 10.0 18 36.0 are for I”USfrOflon purposes only'
Formerly Limited English Proficient * * * * * * * *
Migrant 52 2497 33 63.5 2 3.8 17 32.7
p— . . . P P .
Accommodations
Standard - All 105 2505 52 49.5 12 11.4 41 39.0
Nonstandard - All + *)
Standard ELL Only 55 2504 25 45.5 7 12.7 23 41.8
Nonstandard ELL Only t (*)
* < 10 students assessed Page 2 of 2 Note: See reverse for additional information

1 Results for these students are invalid and not reported.
() These students are not included in "All Students."

ote: See reverse for additional information
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MI-Access Functional Independence: Item Analysis Reports for English Language Arts

(School, District, and State)

ltem analysis reports provide detailed, aggregated
performance data on the items that are being
released to the public. The information can be used
along with released item booklets (available at
www.mi.gov/mi-access and www.mi-access.
info) by schools, districts, the state, and others to
identify areas of collective strength and areas that
need improvement. ltem analysis reports are pro-
duced only when ten or more students in the same

grade take part in the same assessment.

Since the format of the school, district, and state
reports is similar, only the District ltem Analysis
Report for ELA is included in the handbook. The

report includes the following information:

Section A shows the name of the report, the
content area assessed, the assessment grade,

and the year the assessment was administered.

Section B shows the district name, the dis-
trict code, and the total number of students

assessed.

Section C provides—by Accessing Print com-
ponent and released item—the code for the

EGLCE or EB assessed; an abbreviated descrip-
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tion of the EGLCE or EB; the released item num-
ber; and the number and percent of students
that selected each answer choice (A, B, or C).
A plus sign (+) indicates which answer choice is
correct. This section also indicates the number
and percent of students for whom answers were
omitted on the Student Answer Document or for

whom there were multiple marks.

Section D shows—for the released Expressing
Ideas prompt—the released item number; the
code for the EGLCE or EB assessed; an abbre-
viated description of the EGLCE or EB; and the
number and percent of students who received
each score based on a four-point rubric. It also
shows the number and percent of students who
received each condition code because their

responses were not scorable.

Section E indicates—for the released Express-
ing ldeas prompt—the number and percent of

students who received each comment code.

The back page of the report includes descriptions of
the Expressing Ideas condition and comment codes.

A sample report (front) is provided below.
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Number of Students Assessed:

District Name: Demo District
District Code: 99997

©

368

Grade 4
Fall 2007

ACCESSING PRINT

DISTRICT ITEM ANALYSIS REPORT

Functional Independence - English Language Arts

Released Items Only

Mpccest

Michigans Alternate Assessment Program

ASSESSMENT COMPONENT

Number and Percent of Students Responding

EGLCE Cod Tt i i
ode or Abbreviated EGLCE Descriptor Nur:rb“er A B ¢ Omit Multi
# % # % # % # % # %
PART 1 - WORD RECOGNITION
R.WS.03.FI.EGO5 | Recognize frequently encountered words R1 328 89.1+ 9 2.4 7 1.9 12 3.3 12 3.3
R.WS.03.FI.EGO5 |Recognize frequently encountered words R2 312 84.8+ 11 3.0 15 4.1 15 4.1 15 4.1
R.WS.03.FI.EGO5 |Recognize frequently encountered words R3 17 4.6 22 6.0 272 73,9Jr 27 7.3 30 8.2
R.WS.03.FI.EGO5 | Recognize frequently encountered words R4 240 65.2 25 6.8 33 9.0 36 9.8 34 9.2
PART 2 - TEXT COMPREHENSION
Functional Passage 0
R.CM.03.FI.EGO1 [Make inferences, predictions, and conclusions RS 88 23_9+ 69 18.8 73 19.8 70 19.0 68 18.5
R.CM.03.FI.EGO1 [Make inferences, predictions, and conclusions R6 93 25.3 80 21,7+ 74 20.1 57 15.5 64 17.4
R.IT.03.FI.EG02 [Identify Informational text patterns R7 74 20.1 72 19,6Jr 95 25.8 65 17.7 62 16.8
R.IT.03.FI.LEG02 |Identify Informational text patterns R8 64 17.47 70 19.0 77 20.9 85 23.1 72 19.6
R.IT.03.FI.EG02 |Identify Informational text patterns R9 63 17.1 81 22.0 56 15A2+ 78 21.2 90 24.5
R.CM.03.FI.EGO1 [Make inferences, predictions, and conclusions R10 81 22.0 76 20.7 48 13,0+ 76 20.7 87 23.6
R.CM.03.FI.LEG02 |Identify main ideas and details R11 40 10.9% 77 20.9 84 22.8 86 23.4 81 22.0
EXPRESSING IDEAS
Number and Percent of Students Number and Percent of Students
Item EGLCE Abbreviated EGLCE Descriptor at Each Score Based on a 4-point Rubric Receiving Condition Codes
Number| Code
4 | 3 | 2 | 1 A | B | C | D
R12 | W.GN.03.FI.EGO1 [Write/draw personal narrative 8 22 | 8 22 | 8 22 | 8 22 0 00 | o o0 [ o 00 [33 o913
Number and Percent of Receiving C Codes
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8
2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2 2.2
Note: See reverse for additional information Page 1 of 1 Correct Response: +

Education

MI-Access Handbook |

2007/2008

69



Mt

Michigan's Alternate Assessment Program

2007/2008 Handbook

Functional Independence

MI-Access Functional Independence: ltem Analysis Reports for Mathematics (School,

District, and State)

ltem analysis reports provide detailed, aggregated
performance data on the items that are being
released to the public. The information can be used
along with released item booklets (available at
www.mi.gov/mi-access and www.mi-access.
info) by schools, districts, the state, and others to
identify areas of collective strength and areas that
need improvement. ltem analysis reports are pro-
duced only when ten or more students in the same

grade take part in the same assessment.

Since the format of the school, district, and state
reports is similar, only the District ltem Analysis
Report for mathematics is included in the handbook.

The report includes the following information:

Section A shows the name of the report, the
content area assessed, the assessment grade,

and the year the assessment was administered.

Section B shows the district name, the dis-
trict code, and the total number of students

assessed.
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Section C provides—by strand and released
item—the code for the EGLCE or EB assessed;
an abbreviated description of the EGLCE or EB;
the released item number; and the number and
percent of students that selected each answer
choice (A, B, or C).

which answer choice is correct.

A plus sign (+) indicates
This section
also indicates the number and percent of stu-
dents for whom answers were omitted on the
Student Answer Document or for whom there

were multiple marks.

A sample report (front) is provided on the opposite

page.
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District Name: Demo District

District Code: 99997

0

Number of Students Assessed: 180

Grade 6
Fall 2007

Released Items Only

DISTRICT ITEM ANALYSIS REPORT

Functional Independence - Mathematics

Mpccest

Michigan's Alternate Assessment Program

STRAND Number and Percent of Students Responding
EGLCE Code or Abbreviated EGLCE Descriptor le:ll::er B C Omit Multi
# % # % # % # % # %
GEOMETRY
G.GS.05.FI.EGO1 | Identify, describe, and compare two-dimensional shapes R3 135 75.0+ 16 8.9 8 4.4 7 3.9 14 7.8
DATA AND PROBABILITY
D.RE.05.FI.EGO1 | Read data R5 20 11.1 24 13.3 90 50.0+ 22 12.2 24 13.3
NUMBERS AND OPERATIONS @
N.FL.05.FI.EG11 | Use addition properties of 0 R8 35 19.4+ 26 14.4 26 14.4 40 22.2 53 29.4
N.FL.05.FI.EG12 | Add and subtract two numbers with 1 or 2 digits R9 34 18.9 38 21.1 25 139+ 42 23.3 41 22.8
N.FL.05.FI.EG14 | Apply estimation in solving problems R10 40 22.2 15 8.3+ 41 22.8 34 18.9 50 27.8
N.ME.O05.FI.EG02 | Recognize representations for whole numbers to 10,000 R6 65 36.1Jr 27 15.0 25 13.9 38 21.1 25 13.9
N.ME.05.FI.EGO3 | Represent whole numbers to 10,000 R7 30 16.7 38 21.1 40 22.2+ 36 20.0 36 20.0
N.MR.05.FI.EG09 | Create, describe, and extend simple number patterns R1 165 91.7+ 2 1.1 3 1.7 5 2.8 5 2.8
MEASUREMENT
M.UN.05.FI.LEGO5 | Measure lengths to the nearest inch R2 155 86.1+ 4 2.2 6 3.3 8 4.4 7 3.9
M.UN.05.FI.EG10 | Recognize equivalent sets of coins and bills R4 120 66.7Jr 16 8.9 13 7.2 15 8.3 16 8.9
Page 1 of 1 Correct Response: +
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MI-Access Functional Independence: Item Analysis Reports for Science (School, District,

and State)

ltem analysis reports provide detailed, aggregated
performance data on the items that are being
released to the public. The information can be used
along with released item booklets (available at
www.mi.gov/mi-access and www.mi-access.
info) by schools, districts, the state, and others to
identify areas of collective strength and areas that
need improvement. ltem analysis reports are pro-
duced only when ten or more students in the same

grade take part in the same assessment.

Since the format of the school, district, and state
reports is similar, only the District ltem Analysis
Report for science is included in the handbook. The

report includes the following information:

Section A shows the name of the report, the
content area assessed, the assessment grade,

and the year the assessment was administered.

Section B shows the district name, the dis-
trict code, and the total number of students

assessed.

72 | Ml-Access Handbook | 2007/2008

Section C provides—by strand and released
item—the code for the EB assessed; an abbre-
viated description of the EB; the released item
number; and the number and percent of students
that selected each answer choice (A, B, or C). A
plus sign (+) indicates which answer choice is
correct. This section also indicates the number
and percent of students for whom answers were
omitted on the Student Answer Document or for

whom there were multiple marks.

A sample report (front) is provided on the opposite

page.
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\ DISTRICT ITEM ANALYSIS REPORT Ml &
M'((:i*lfméﬂ,\t\\ Functional Independence - Science - m.mﬁfﬁ,?,ﬁs
ichigar rom
ucation Grade 8 0
. s Fall 2007
District Name: Demo District
District Code: 99997 @ Released Items Only
Number of Students Assessed: 123
STRAND Number and Percent of Students Responding
EB Code or Abbreviated EB Descriptor Nne:‘ A B c Omit Multi
umber | 4 % # % # % # % # %
USING LIFE SCIENCE KNOWLEDGE
L.OR.FI.EB.III.2.m.3a | Explain where the plants make and store food R1 5 4.1 4 3.3 102 82.9Jr 4 3.3 8 6.5
L.EC.FI.EB.III.5.m.1a | Describe common patterns of relationships among populations @ R2 81 65.9+ 13 10.6 11 8.9 7 5.7 11 8.9
USING PHYSICAL SCIENCE KNOWLEDGE
P.ME.FLEB.IV.1.m.6a :ra\\f/:ts;igate electrical devices, using instructions and appropriate R3 57 46.3+ 18 14.6 14 11.4 21 171 13 10.6
Describe common chemical changes in terms of properties of +
P.CM.FL.EB.IV.2.m.2a reactants and products R4 17 13.8 51 41.5 24 19.5 10 8.1 21 17.1
USING EARTH SCIENCE KNOWLEDGE
E.AW.FL.LEB.V.3.m.1a |Interpret temperature, precipitation, and cloud cover information R5 26 21.1 15 1242+ 28 22.8 27 22.0 27 22.0
E.SS.FI.EB.V.4.m.1a Compare and contrast characteristics of the earth and other planets R6 27 22.0 3 2.4+ 32 26.0 35 28.5 26 21.1
Page 1 of 1 Correct Response: +
Cut scores for science were not available at
press time; therefore, any science data shown
are for illustration purposes only.
MICHIGANQ
HCANA Mi-Access Handbook | 2007/2008 | 73
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MI-Access Functional Independence: Parent Reports

Parent reports, which start with a letter from the state
Superintendent of Public Instruction, are designed
to provide customized student assessment informa-
tion to the parents (or guardians) of each student
assessed. The MI-Access Functional Independence

Parent Reports include the following information:

Section A shows the name of the report, the
assessment in which the student took part, the
assessment grade, and the year the assessment
was administered.

Section B provides basic demographic infor-
mation about the student, which was obtained
from the student's barcode label and the state's
Single Record Student Database (SRSD).

Section C includes atable showing—by content
area—the scale scores and performance levels
the student achieved in the current year as well as
the scale scores and performance levels he/she
achieved in the previous year, if applicable. In
addition, it shows the student's performance level
change from last year to the current year, and
describes how the change was determined.

Section D provides detailed information on (1)
the components of the English Language Arts
(ELA) assessment, and (2) how the student per-
formed by assessment component and overall.

74 | Ml-Access Handbook | 2007/2008

Section E shows where the student's ELA scale
score is in the range of scale scores possible
and the corresponding performance level.

Section F provides detailed information on (1)
the strands included in the mathematics assess-
ment, and (2) how the student performed by
assessment strand and overall.

Section G shows where the student's math-
ematics scale score is in the range of scale
scores possible and the corresponding perfor-

mance level.

Section H provides detailed information on (1)
the strands included in the science assessment,
and (2) how the student performed by assess-
ment strand and overall.

Section | shows where the student's science
scale score is in the range of scale scores possi-
ble and the corresponding performance level.

Section J shows the student's individual item
analysis for ELA, mathematics, and/or science.
It includes the EGLCE or EB assessed in that
item; an abbreviated description of the EGLCE
or EB; the released item number; and the
answer choice (A, B, or C) the student selected.
A plus sign (+) indicates the correct answer
choice. A sample four-page report is provided
on the opposite page.
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N PARENT REPORT Ml . DESCRIPTION OF AND RESULTS FOR ENGLISH LANGUAGE ARTS

The MI-Access Functional Independence ELA Assessment has two components: Accessing Print, which includes word

Eﬁ";&ﬁd{&s Functional Independence 'Access recognition and text comprehension; and (2) Expressing Ideas. The Accessing Print: Word Recognition portion of the
ucation "

Grade 5 o At Kt ELA assessment assesses important, often used words that are relevant for the student population being assessed. In

the Accessing Print: Text Comprehension portion of the ELA assessment, students read or listen to three types of
Fall 2007 passages that are based on the real-world contexts of daily living, community experience, and emp\ loyment. The

assages and questions are appropriate in complexity for the students being assessed. The earned points for word
Fetogniion (sot A) and toxt comprenansion (aee B) ae added together t obiai an Accesding Print score (see C).

Student Name: JIMENA BRISTOL Tescher Name: Damo Teacier
DistrtStuen School Name:  Demo School In the Expressing Ideas component of the ELA assessment, students are asked to respond to a question by writing,
100103 o oo strict drawing, or dictating their ideas. Student responses are scored using a four-point rubric (see D). For more details on
the rubric and sample responses, go to www.mi.gov/mi-access.
Dear Parent or Guardian: The Accessing Print and Expressing Ideas scores are added together to obtain a student's overall score, or total

eared points, for ELA (see E). The table below shows your daughter scores.
In fall 2007, your daughter took part in the MI-Access Functional Independence assessments. They are the
assessments that the Individualized Education Program (IEP) Team, of which you are a member, decided were most

appropriate for her. The MI-Access Functional Independence assessments are used, along with other information, to DETAILED ENGLISH LANGUAGE ARTS RESULTS FOR JIMENA BRISTOL
determine what students know and are able to do in certain grades and in certain content areas. These assessments
the Functional Independence Extended Grade Level Content Expectations (EGLCES) and/or Extended Performance by Assessment Component

Benchmarks (EBs), which reflect a level of complexity that is appropriate for the students being assessed. (For more Earned/Poins Possible
details on the EGLCES and EBs, go to www.mi.gov/mi-access.) 'ACCESSING PRINT (AP) ©
Englsh angusge arts and mathematics results, a6 well a5 the fall 2007 science results for Jmen: cond table PART 2 - TEXT COMPREHENSION 10721
Crowe your Ganghters performance love change for Engih onguage ree and mathermatics om all 2006 6 2007, Score (out of ) or Condiion Code
(Science performance level change data are not included because science is not assessed In the previous grade.) EXPRESSING TDEAS (1) ®

Content Area [scate score TOTAL (AP + E1) 34/45 ®
e 519 | supasseame oecine

Once a student's total earned points (see ) are calculated, they are assigned a scale score, which is used to
[r—— Surpassed o Crange. determine the performance level. The letter F (below) shows your daughter's ELA scale score and where it falls in the
range of scale scores possible. It also shows her corresponding performance level-Surpassed, Attained, or Emerging

| s e s range of scle scores possie. It
FLA Performance Lovel Change Wathematics Performance Level Crange
JE— J—
Last fall, Jimena scored at the high end of the Surpassed| | Last fall, Jimena scored at the high end of the Surpasse e ® P
Peﬂnrmanoe level. This fall, Jimena scored at the low performance level. This fall, Jimena scored at the high 2519
end of the Surpassed performance level. Therefore, end of the Surpassed performance level. Therefore, L L L L
from \ast faH to tms fall, Jimena showed a decline in from last fall lo tms fall, Jimena showed no change in 2391 2500 2511 2609
DESCRIPTION OF AND RESULTS FOR MATHEMATICS
e MI-Access Functional Independence Mathematics Assessment focuses on four mathematics areas: Data and
W enourageyou o s e e i o Gt echerand o chol el v ave e probabilty (see A), Geometry (see 8), Measurement (see C), Numbers and Operatons (see D). These areas relecta
benefit of knowing her personally. Teachers are able to use the results, together with other assessment and classroom complexity level that is appropriate for the student population being assessed. The scores for the four areas are
performance nformation, o provids 5 More Complete pieture f your davghters schievemant and pian for her orure added together to abtan 5 student’s overallscore, or ttal camed point, for mathematics (see €). The table beiow
pertorma S your dsughters mathematies scores
Parents and teachers have a greater chance of helping children succeed when they work together to encourage DETAILED MATHEMATICS RESULTS FOR JIMENA BRISTOL
student learning. For that reason, the following questions have been included to help spur meaningful discussion. oy Strand
+ How can we use thisreport o determine my daughter’ strengths? Eormeo/pont posibe
«  What can we do at school and at home to reinforce those strengths?
« In what areas does my daughter need additional work DATA AND PROBABILITY ®
T ot o we do ot Sehoel ad ¢ heme 1 rovid Spportunites and experiences for her to improve? Geomerar 22
+ What opportunities does my daughter receive a5 part of her dally instruction that relate to what was 10/10 ©
assessed’ NUMBERS AND OPERATIONS 1616 ©
The following pages of this report describe the assessments administered at this grade; provide detalls on your ToTaL 30530 ®

daughter's performance on those assessments; and show your daughter's responses to the assessment questions that
are being released to the public. (You may obtain the released questions at www.mi.gov/mi-access.) We hope you
find this information helpful and informative. Once a student's totel earned points (see E) are calculated, they are assigned a scale score, which is used to
determine the performance level. The letter F (below) shows your daughter's mathematics scale score and where It
Sincerely, falls in the range of scale scores possible. It also shows her corresponding performance level-Surpassed, Attained, or

Emerging Toward the Performance Standard.

25870®
Mike Flanagan L M "
Superintendent of Public Instruction 757 FETaT 7557

State of Michigan

Functional Independence - Grade 5 Page 2

DESCRIPTION OF AND RESULTS FOR SCIENCE
Mathematics Item Analysis for Released Items
Tne WiAcees Functonl Independence Scerce Assessment focuses o fue aras: Construcing New S anaty __
Knowledge (see A), Reflecting on Scientific Knowledge (see B), Using Life Science Knowledge (see C), Using Physical EoLCE Code o Abbreviated ot escrptor Released 7o o
Science Knowledge (see D), and Using Earth Science Knowledge (see E). These areas reflect a complexity level that Aobreviated Extendad GLCE Deserp Ltem fumber.
is appropriate for the student population being assessed. The scores for the five areas are added together to obtain a GEOMETRY
student’s overall score, or total earned points, for science (see F). The table below shows your daughter's science
scores. G.GS.04.FLEGOL Identify, describe, and compare two-dimensional shapes R3 +C
DETAILED SCIENCE RESULTS FOR JIMENA BRISTOL DATA AND PROBABILITY
Pertormance by
oreotrizcon | est e, e, e s w m
oo roe
NEW SCIENTIFIC KNOWLEDGE 22 ® NUMBERS AND OPERATIONS
'REFLECTING ON SCIENTIFIC KNOWLEDGE 172 — -
USING LIFE SCIENCE KNOWLEDGE 13/13 © N.ME.04.FLEGO2 Explore 2 recodnize ea P R8 +A
USING PHYSICAL SCIENCE KNOWLEDGE 1212 © P — o ———— P -
USING EARTH SCIENCE KNOWLEDGE 206 ® odal +/- for aumbars less than
ToTAL 3035 ® NLMR.04.FLEGLA Solve apen sentences for addition and subtraction R10 4B
Once a students ol orned ol (see F) are cacl, thy are assigned a scle scre, Wheh s used to prev—
determine the performance level. The letter G (below) shows your daughter's science scale score and where it falls in
T 0 S TS Sl 1 i showe et oo perormance el Swpamses, Avanct: o P P —— = m
Emerging Toward the Performance Standard.
wreorrizens | save s vors s e m
2587@ M.5.04.FLEG0S Tell the amount of money RS n
e | ety s semrinase f o s m -
RELEASED ITEM ANALYSIS
e emainda of thé rap0% conains your davghiers ndidul e anlyi o releasd assessment ams. The
analysls includes the EGLCE or EB assessed by that item, an abbreviated description of the EGLCE or EB, the released
the answer choice (A, B, or C) your daughter selected. A plus sign (+) before the answer choice nce Item Analysis for Released Items
means it was the correct answer. (You mBY ob\aln the released questions at www.mi If you would
R ot more soos et B o S
EB Code or Abbreviated Extended Benchmark (EB) Descriptor Item Number [ Response
RELEASJE&I;J:I&I:Q#;?}S FOR USING LIFE SCIENCE KNOWLEDGE
LA eam Aratyssfo Reteased Tams LECPLEB IS 0s |16ty st nd egsive et of s an e ot w | «
S compovi e
EGLCE Code or Abbreviat xtendec escriptor em Number | esponse
Abl ted Extended GLOE Descript Ltem Numb LORFLEB.IN.2.e.3a Identify life cycles of familiar organisms. R1 +C
PART 1 - WORD USING PHYSICAL SCIENCE KNOWLEDGE
RWWS.04.FLEGO3 Recognize frequently encountered words R2 A P.MO.FLEB.IV.3.e.42 Identify and/or use simple machines to change effort R3 +A
RWS.04.FLEGO3 Recognize frequently encountered words a R4 A PWV.FLEB.IV.4.e.12 Describe sounds in terms of their properties R4 +B
AR 3 TEXT CONPREMENSION
R.CM.04.F1.EGO1 Make inferences, predictions, and conclusions RE A EAW.FLEB.V.3.e.12 Identify and/or describe weather conditions RE M
R.IT.04.F1.EG02 Identify Informational text patterns R8 M E.GEFLEB.V.1.e.3a Identify and/or describe changes in the earth's surface RS +C
pron e rigooz | ety man sess s s Cut scores for science were not available
\W.GN.04.FLEGOT | Write/draw personal narrative. t press time;: th f . d #
a ; therefore, any science data
s

shown are for illustration purposes only.

MICHIGAN
Ediation MI-Access Handbook | 2007/2008 | 75




Mt

Michigan's Alfernate Assessment Program

2007/2008 Handbook

Functional Independence

MI-Access Functional Independence: Comprehensive Reports (District and Intermediate

School District)

Comprehensive reports provide information on the
overall performance of each school within a given
local school district or the overall performance
of each local school district within an intermedi-
ate school district (ISD) by grade. School data are
included in district reports only when ten or more
students in the same school take part in the same
assessment, and district data are included in ISD
reports only when 100 or more students in the

same district take part in the same assessment.

Since the format of the district and ISD reports is
similar, only the District Comprehensive Report is
included in the handbook. The report includes the

following information:

Section A shows the name of the report, the
assessment type, the assessment grade, and the

year the assessments were administered.

Section B shows the name of the district and
the district code.

Section C lists the schools, or for ISD reports

the districts, by which data are reported.

76 | Ml-Access Handbook | 2007/2008

Section D shows the total number of students
assessed and the mean scale score for each
school by content area or, for ISD reports, the
total number of students assessed and the mean

scale score for each district by content area.

Section E shows, by content area, the num-
ber and percent of students who achieved
each performance level (Surpassed, Attained, or

Emerging Toward the Performance Standard).

The back page of the report includes the perfor-
mance levels students can achieve for each content
area and the scale score range that corresponds to
each performance level. A sample report (front) is

provided on the opposite page.

MICHIGAbi@
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MICH!"(‘S"’A"\*""%’(.\% Functional Independence —',,M.".,’:\S.Sme.ss
ol
uca 10on rog
Grade 5 0
District Name: MIA Demo District Fall 2007
District Code: 99997
e English Language Arts Mathematics Science
2 Q. g Q. 2 0.
23 8 22| 2| 8= | 23 S| 8¢ | g | 8= | £3 8 22 | s2 | &%
3% |co | 2| fe| f2| 8% |so|C2|f2|fz|8f | cx|S2|cfr|i:
S 3w © fc 5 Sa 3® © © £® S 3® S 8 £ ©
ad | =0 S B A% | B2 =h N Za A% 5 < =0 S+ B 3
MIA Demo District 368 | 2495 | 208 40 | 120 155 | 2492 | %0 20 45 155 | 2492 | 54 12 42
56.5% | 10.9% | 32.6% 58.1% | 12.9% | 29.0% 50.0% | 11.1% | 38.9%
D
MI-Access Functional Independence School (09999) 368 @ 2495 | 208 40 120 155 | 2492 | 90 20 45 155 9 2492 54 12 42
56.5% | 10.9% | 32.6% 58.1% | 12.9% | 29.0% 50.0% | 11.1% | 38.9%
* < 10 students assessed T No students assessed Page 1 of 1

Cut scores for science were not available at

press time; therefore, any science data shown

are for illustration purposes only.
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MI-Access Functional Independence: Student Labels

Labels for every student who participated in MI-
Access Functional Independence are included in the
School Results Folders. They include the following

information:

Section A shows the assessment type, the
assessment grade, and the year the assessment

was administered.

Section B includes the student's name, the
teacher's name, the school name and code, the
district name and code, the student's codes, and

other identifying information.

Section C shows the student's scale score for
each content area in which he/she was assessed
with MI-Access Functional Independence, his/
her corresponding performance level, and his/

her performance level change, if applicable.

Sample student labels are provided on the right.
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Functional Independence g
M'C*éismm@ Grade 5 M Access
Ediication Fall 2007 ek A e oo
Student Name: BRISTOL, JIMENA

Teacher: Demo Teacher

School: Demo School (09995)

District: MIA Demo District (99995)

State UIC: 100103 Date of Birth: 01/20/1996

Student ID: Gender: F
é Scale Score Perf. Level Perf. Level Change
ELA 2519 Surpassed Decline
Mathematics 2587 Surpassed No Change
Science 2587 Surpassed

Functional Independence -
MICHIGAI}&@ Grade 8 Ml Access

Education

Fa" 2007 Michigan's Alterate Assessment Progrom
Student Name: ALTON, VICENTE
Teacher: Demo Teacher
School: Demo School (09995) G

District: MIA Demo District (99995)
State UIC: 100106 Date of Birth: 01/20/1993

Student ID: Gender: M
é Scale Score Perf. Level Perf. Level Change
ELA 2819 Attained Decline
Mathematics 2838 Surpassed Improvement
Science 2838 Surpassed

Cut scores for science were not available at

press time; therefore, any science data shown

are for illustration purposes only.
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Conclusion

SECTION 12 — CONCLUSION

The data contained in the MI-Access reports provide
a great deal of information about student perfor-
mance on the MI-Access assessments. They do not,
however, provide all the answers to curricular and
instructional questions. For that reason, it may be
helpful to think of MI-Access results as one part of a
much larger puzzle. The assessments provide some
of the pieces, but educators and parents need to
put them together with other data—and what they
already know about the student—to see a more
complete picture of the student's performance. The
important thing is that, with MI-Access, educators
and parents have reliable, concrete state-level

information to help them.

In future years, the handbook will include a section
(as it has in the past) on how to interpret and use
MI-Access data to inform instruction and curriculum.
The OEAA hopes this information will help parents
and educators as they strive to increase learning

and improve student achievement.

Edii¢ation

Share your experiences on
using MI-Access data in
meaningful ways to improve
student achievement at

mi-access@questarai.com
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MI-ACCESS PARTICIPATION: ELA

ELEMENTARY PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EGLCEs,’
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EGLCEs, !
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EGLCEs,!
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Accessing Information:
Word Study

recognize a few frequently encoun-
tered objects and/or pictures paired
with words (e.g., name, survival
words/symbols).

Accessing Information:
Word Study

recognize some frequently encoun-
tered objects and/or pictures paired
with words (e.g., name, survival
words/symbols).

Accessing Information:
Word Study

recognize many frequently encoun-
tered objects and/or pictures paired
with words (e.g., name, survival
words/symbols).

Accessing Information:
Comprehension

demonstrate limited understand-
ing of simple text elements (e.g.,
main characters, setting).

demonstrate limited understand-
ing of simple directions regarding
routines.

Accessing Information:
Comprehension

demonstrate basic understanding
of simple text elements (e.g., main
characters, setting).

demonstrate basic understand-
ing of simple directions regarding
routines.

Accessing Information:
Comprehension

demonstrate understanding of
simple text elements (e.g., main
characters, setting).

demonstrate understanding of
simple directions regarding routines.

Expressing Ideas

respond to prompts with the expres-
sion of limited ideas related to
informational, functional or personal
text and experiences (e.g., contribut-
ing to classroom discussions, using
appropriate language/expressions).

maintain limited conversational
focus (e.g., eye contact).

Expressing ldeas

respond to prompts with the expres-

sion of basic ideas related to infor-
mational, functional or personal text

and experiences (e.g., contributing to
classroom discussions, using appro-

priate language/expressions).

maintain basic conversational
focus (e.g., eye contact).

Expressing Ideas

respond to prompts with the expres-
sion of ideas related to informa-
tional, functional or personal text
and experiences (e.g., contributing to
classroom discussions, using appro-
priate language/expressions).

maintain conversational focus
(e.g., eye contact).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS PARTICIPATION: ELA

MIDDLE SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EGLCEs, !
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EGLCEs, !
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EGLCEs,
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Accessing Information:
Word Study

recognize and demonstrate limited
understanding of a few frequently
encountered objects and/or pictures
paired with words (e.g., name, sur-
vival words/symbols).

Accessing Information:
Word Study

recognize and demonstrate basic
understanding of some frequently
encountered objects and/or pictures
paired with words.

Accessing Information:
Word Study

recognize and demonstrate un-
derstanding of many frequently
encountered objects and/or pictures
paired with words.

Accessing Information:
Comprehension

demonstrate limited understand-
ing of simple text elements (e.g.,
main characters, setting).

demonstrate limited understand-
ing of simple questions regarding
familiar routines and experiences.

Accessing Information:
Comprehension

demonstrate basic understanding
of simple text elements (e.g., main
characters, setting).

demonstrate basic understanding
of simple questions regarding famil-
iar routines and experiences.

Accessing Information:
Comprehension

demonstrate understanding of
simple text elements (e.g., main
characters, setting).

demonstrate understanding of
simple questions regarding familiar
routines and experiences.

Expressing Ideas

respond to prompts with limited
ideas related to informational,
functional or personal text and expe-
riences (e.g., contributing to class-
room discussions, using appropriate
language/expressions).

maintain limited conversational
focus and participation (e.g., eye
contact, gesture, expressions).

Expressing Ideas

respond to prompts with basic
ideas related to informational,
functional or personal text and expe-
riences (e.g., contributing to class-
room discussions, using appropriate
language/expressions).

maintain basic conversational
focus and participation (e.g., eye
contact, gesture, expressions).

Expressing Ideas

respond to prompts with ideas re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

maintain conversational focus
and participation (e.g., eye contact,
gesture, expressions).

! When using age/grade appropriate instructional materials.

Ediuication
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MI-ACCESS PARTICIPATION: ELA

HIGH SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EHSCEs, !
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EHSCEs, !
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EHSCEs, !
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Accessing Information:
Word Study

recognize and demonstrate limited
understanding of a few frequently
encountered objects and/or pictures
paired with words (e.g., name, sur-
vival words/symbols) in specific con-
texts (e.g., vocational, recreational).

Accessing Information:
Word Study

recognize and demonstrate basic
understanding of some frequently
encountered objects and/or pictures
paired with words (e.g., name, sur-
vival words/symbols) in specific con-
texts (e.g., vocational, recreational).

Accessing Information:
Word Study

recognize and demonstrate un-
derstanding of many frequently
encountered objects and/or pictures
paired with words (e.g., name, sur-
vival words/symbols) in specific con-
texts (e.g., vocational, recreational).

Accessing Information:
Comprehension

demonstrate limited understand-
ing of simple text elements (e.g.,
main characters, setting).

demonstrate limited understand-
ing of simple questions related to
assigned tasks.

Accessing Information:
Comprehension

demonstrate basic understanding
of simple text elements (e.g., main
characters, setting).

demonstrate basic understand-
ing of simple questions related to
assigned tasks.

Accessing Information:
Comprehension

demonstrate understanding of
simple text elements (e.g., main
characters, setting).

demonstrate understanding of
simple questions related to assigned
tasks.

Expressing Ideas

respond to prompts with limited
ideas related to informational,
functional or personal text and expe-
riences (e.g., contributing to class-
room discussions, using appropriate
language/expressions).

maintain limited conversational
focus and participation (e.g., eye
contact, gesture, expressions).

Expressing Ideas

respond to prompts with basic
ideas related to informational,
functional or personal text and expe-
riences (e.g., contributing to class-
room discussions, using appropriate
language/expressions).

maintain basic conversational
focus and participation (e.g., eye
contact, gesture, expressions).

Expressing Ideas

respond to prompts with ideas re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

maintain conversational focus
and participation (e.g., eye contact,
gesture, expressions).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS PARTICIPATION: MATHEMATICS

ELEMENTARY PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EGLCEs, !
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EGLCEs,
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EGLCEs,
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Numbers and Operations

demonstrate a limited understand-
ing of quantity (e.g., which one has

more, whole vs. part) and a limited
ability to solve simple problems fol-

lowing a sequential order.

Numbers and Operations

demonstrate a basic understand-
ing of quantity (e.g., which one has
more, whole vs. part) and a basic
ability to solve simple problems fol-
lowing a sequential order.

Numbers and Operations
demonstrate a consistent under-
standing of quantity (e.g., which
one has more, whole vs. part) and
a consistent ability to solve simple
problems following a sequential
order.

Measurement

demonstrate a limited ability to
understand basic units of measure
(e.g., time of day, hot vs. cold,
money).

Measurement

demonstrate a basic ability to under-
stand basic units of measure (e.g.,
time of day, hot vs. cold, money).

Measurement

demonstrate a consistent ability
to understand basic units of mea-
sure (e.g., time of day, hot vs. cold,
money).

Geometry

demonstrate a limited ability to
identify simple geometric shapes and
follow simple patterns.

Geometry

demonstrate a basic ability to
identify simple geometric shapes and
follow simple patterns.

Geometry

demonstrate a consistent ability to
identify simple geometric shapes and
follow simple patterns.

Data and Probability

given data, demonstrate a limited
ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

Data and Probabili

given data, demonstrate a basic
ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

Data and Probabili

given data, demonstrate o consis-
tent ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS PARTICIPATION: MATHEMATICS

MIDDLE SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EGLCEs, !
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EGLCEs,
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EGLCEs,
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Numbers and Operations

demonstrate a limited ability to
identify appropriate quantities (e.g.,
more/less, whole/part), and identify
and/or extend simple patterns.

Numbers and Operations

demonstrate a basic ability to
identify appropriate quantities (e.g.,
more/less, whole/part), and identify
and/or extend simple patterns.

Numbers and Operations

demonstrate a consistent ability to
identify appropriate quantities (e.g.,
more/less, whole/part), and identify
and/or extend simple patterns.

Measurement

demonstrate a limited ability to
apply measurement concepts (e.g.,
time, temperature, size, money etc.).

Measurement

demonstrate a basic ability to apply
measurement concepts (e.g., time,
temperature, size, money etc.).

Measurement

demonstrate o consistent ability to
apply measurement concepts (e.g.,
time, temperature, size, money etc.).

Geometry

demonstrate a limited ability to
differentiate common shapes, locate
objects/places, and apply directional/
positional terms.

Geometry

demonstrate a basic ability to dif-
ferentiate common shapes, locate
objects/places, and apply directional/
positional terms.

Geometry

demonstrate a consistent ability to
differentiate common shapes, locate
objects/places, and apply directional/
positional terms.

Data and Probability

given data, demonstrate a limited
ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

Data and Probability

given data, demonstrate a basic
ability to inferpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

Data and Probability

given data, demonstrate a consis-
tent ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS PARTICIPATION: MATHEMATICS

HIGH SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Participation EHSCEs, !
a student who is emerging to-
ward the performance standard
should typically, with considerable to
moderate assistance, be able to...

Based on the Participation EHSCEs, !
a student who has attained the
performance standard should
typically, with considerable to moder-
ate assistance, be able to...

Based on the Participation EHSCEs, !
a student who has surpassed the
performance standard should
typically, with moderate to limited
assistance, be able to...

Numbers and Operations

demonstrate limited application of
numeration skills, including compar-
ing, ordering, and whole vs. part.

Numbers and Operations

demonstrate basic application of
numeration skills, including compar-
ing, ordering, and whole vs. part.

Numbers and Operations

demonstrate consistent application
of numeration skills, including com-
paring, ordering, and whole vs. part.

Measurement

demonstrate limited understanding
and/or application of measurement
systems, including, size, time, tem-
perature, and money.

Measurement

demonstrate basic understanding
and/or application of measurement
systems, including, size, time, tem-
perature, and money.

Measurement

demonstrate consistent understand-
ing and/or application of measure-
ment systems, including, size, time,
temperature, and money.

Geometry

identify, to a limited degree, geo-
metric shapes, the relative position of
objects and their location, and follow
routine patterns.

Geometry

identify, o a basic degree, geomet-
ric shapes, the relative position of
objects and their location, and follow
routine patterns.

Geometry

consistently identify geometric
shapes, the relative position of ob-
jects and their location, and follow
routine patterns.

Data and Probability

given data, demonstrate a limited
ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

Data and Probability

given data, demonstrate a basic
ability to interpret it meaningfully
(e.g., select which one of two obijects
is necessary to complete a task).

Data and Probability

given data, demonstrate a consis-
tent ability to interpret it meaningfully
(e.g., select which one of two objects
is necessary to complete a task).

1 When using age/grade appropriate instructional materials.

mi-access.info).

NOTE: Performance Level Descriptors (PLDs) were not available for science when the handbook was published; therefore, they
have been posted on the MI-Access Web page (Www.mi.gov/mi-access) and at the MI-Access Information Center (www.
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

ELEMENTARY PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCES,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EGLCES,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Accessing Information:
Word Study

recognize a few:

¢ frequently encountered/personally
meaningful words (e.g., name,
address, family members)

¢ functional words (e.g., exit, danger)

* content area specific vocabulary
demonstrate understanding of a few

functional words/symbols (e.g., exit,
danger).

Accessing Information:
Word Study
recognize some:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

* functional words (e.g., exit, danger)

* content area specific vocabulary

demonstrate understanding of some
functional words/symbols (e.g., exit,
danger).

Accessing Information:
Word Study

recognize many:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

¢ functional words (e.g., exit, danger)

* content area specific vocabulary
demonstrate understanding of many

functional words/symbols (e.g., exit,
danger).

Accessing Information:
Comprehension

demonstrate limited understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, major ideas, headings/
subheadings).

demonstrate limited ability to take
part in an audience (e.g., active
listening).

follow simple directions to complete
a task (e.g., completing assignments,
locating instructional materials, pre-
paring for dismissal).

Accessing Information:
Comprehension

demonstrate basic understand-

ing of narrative, informational, and

functional texts (e.g., story elements,
characters, major ideas, headings/

subheadings).

demonstrate basic ability to take
part in an audience (e.g., active
listening).

follow basic directions to complete

a task (e.g., completing assignments,
locating instructional materials, pre-
paring for dismissal).

Accessing Information:
Comprehension

demonstrate advanced understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, major ideas, headings/
subheadings).

demonstrate advanced ability to
take part in an audience (e.g., active
listening).

follow complex directions to com-
plete a task (e.g., completing assign-
ments, locating instructional materi-
als, preparing for dismissal).

1 When using age/grade appropriate instructional materials.

Continued...
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

ELEMENTARY PERFORMANCE LEVEL DESCRIPTORS (cont'd)

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Expressing ldeas

respond to prompts with limited
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate limited ability to en-
gage in conversations while discuss-
ing familiar topics (e.g., remain
focused on topic).

demonstrate limited ability to write/
scribe personally meaningful names
and simple words (e.g., names of
family members, school related
words).

Expressing Ideas

respond to prompts with basic
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate basic ability to engage
in conversations while discussing
familiar topics (e.g., remain focused
on topic).

demonstrate basic ability to write/
scribe personally meaningful names
and simple words (e.g., names of
family members, school related
words).

Expressing ldeas

respond to prompts with more com-
plex ideas, organization and detail
related to informational, functional
or personal text and experiences
(e.g., contributing to classroom
discussions, using appropriate lan-
guage/expressions).

demonstrate advanced ability to
engage in conversations while dis-
cussing familiar topics (e.g., remain
focused on topic).

demonstrate advanced ability to
write/scribe personally meaning-
ful names and simple words (e.g.,
names of family members, school
related words).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

MIDDLE SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Squorted Indepen-
dence EGLCEs,' a student who

has attained the performance
standard should typically, with
considerable to moderate assistance,
be able to...

Based on the Su&oporfed Indepen-
dence EGLCEs,' a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Accessing Information:
Word Study

recognize a few:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

* functional words (e.g., exit, danger)

* content area specific vocabulary.
explain the meaning of a few

functional words/symbols (e.g., exit,
danger).

Accessing Information:
Word Study

recognize some:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

¢ functional words (e.g., exit, danger)

* content area specific vocabulary.

explain the meaning of some
functional words/symbols (e.g., exit,
danger).

Accessing Information:
Word Study

recognize many:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

* functional words (e.g., exit, danger)

* content area specific vocabulary.
explain the meaning of many

functional words/symbols (e.g., exit,
danger).

Accessing Information:
Comprehension

demonstrate limited understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw simple
conclusions from written material.

demonstrate limited ability to take
part in an audience (e.g., active
listening, question asking).

follow simple directions to complete
an instructional task and/or vocation-
al assignment (e.g., locating materi-
als, completing a classroom job).

Accessing Information:
Comprehension

demonstrate basic understand-

ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw basic

conclusions from written material.

demonstrate basic ability to take
part in an audience (e.g., active
listening, question asking).

follow basic directions to complete
an instructional task and/or voca-
tional assignment (e.g., locating ma-
terials, completing a classroom job).

Accessing Information:
Comprehension

demonstrate advanced understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw more
complex conclusions from written
material.

demonstrate advanced ability to
take part in an audience (e.g., active
listening, question asking).

follow more complex directions to
complete an instructional task and/or
vocational assignment (e.g., locating
materials, completing a classroom

job).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

MIDDLE SCHOOL PERFORMANCE LEVEL DESCRIPTORS (cont'd)

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCES,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Suq)porfed Indepen-
dence EGLCEs,' a student who

has attained the performance
standard should typically, with
considerable to moderate assistance,
be able to...

Based on the SU{Jpon‘ed Indepen-
dence EGLCEs,' a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Expressing Ideas

respond to prompts with limited
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate limited ability to en-
gage in conversations while discuss-
ing familiar topics (e.g., remain
focused on topic).

demonstrate limited ability to
write/dictate simple sentences using
personally meaningful words (e.g.,
names of family members, school
related words).

Expressing ldeas

respond to prompts with basic
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate basic ability to engage
in conversations while discussing
familiar topics (e.g., remain focused
on topic).

demonstrate basic ability to write/
dictate simple sentences using
personally meaningful words (e.g.,
names of family members, school
related words).

Expressing ldeas

respond to prompts with more com-
plex ideas, organization and detail
related to informational, functional
or personal text and experiences
(e.g., contributing to classroom
discussions, using appropriate lan-
guage/expressions).

demonstrate advanced ability to
engage in conversations while dis-
cussing familiar topics (e.g., remain
focused on topic).

demonstrate advanced ability to
write/dictate simple sentences using
personally meaningful words (e.g.,
names of family members, school
related words).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

HIGH SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EHSCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EHSCES,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EHSCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Accessing Information:
Word Study

recognize a few:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

* functional words (e.g., exit, danger)
* content area specific vocabulary.
explain the meaning of a few func-

tional word/symbols (e.g., exit, dan-
ger) as the appear in functional text.

Accessing Information:
Word Study

recognize some:

¢ frequently encountered/personally
meaningful words (e.g., name,
address, family members)

e functional words (e.g., exit, danger)
* content area specific vocabulary.
explain the meaning of some func-

tional word/symbols (e.g., exit, dan-
ger) as the appear in functional text.

Accessing Information:
Word Study

recognize many:

* frequently encountered/personally
meaningful words (e.g., name,
address, family members)

* functional words (e.g., exit, danger)
* content area specific vocabulary.
explain the meaning of many func-

tional word/symbols (e.g., exit, dan-
ger) as the appear in functional text.

Accessing Information:
Comprehension

demonstrate limited understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw simple
conclusions from written material.

demonstrate limited ability to take
part in an audience (e.g., active
listening, question asking).

follow simple directions to complete
an instructional task and/or voca-
tional assignment (e.g., locating ma-
terials, completing classroom job).

Accessing Information:
Comprehension

demonstrate basic understand-

ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw basic

conclusions from written material.

demonstrate basic ability to take
part in an audience (e.g., active
listening, question asking).

follow basic directions to complete
an instructional task and/or voca-
tional assignment (e.g., locating ma-
terials, completing classroom job).

Accessing Information:
Comprehension

demonstrate advanced understand-
ing of narrative, informational, and
functional texts (e.g., story elements,
characters, setting) and draw more
complex conclusions from written
material.

demonstrate advanced ability to
take part in an audience (e.g., active
listening, question asking).

follow more complex directions to

complete an instructional task and/or
vocational assignment (e.g., locating
materials, completing classroom job).

T When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: ELA

HIGH SCHOOL PERFORMANCE LEVEL DESCRIPTORS (cont'd)

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EHSCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EHSCES,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EHSCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Expressing ldeas

respond to prompts with limited
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate limited ability to en-
gage in conversations while discuss-
ing familiar topics (e.g., remain
focused on topic).

demonstrate limited ability to write/
dictate complete sentences using
personally meaningful words (e.g.,
names of family members, school
related words).

Expressing Ideas

respond to prompts with basic
ideas, organization and detail re-
lated to informational, functional or
personal text and experiences (e.g.,
contributing to classroom discus-
sions, using appropriate language/
expressions).

demonstrate basic ability to engage
in conversations while discussing
familiar topics (e.g., remain focused
on topic).

demonstrate basic ability to write/
dictate complete sentences using
personally meaningful words (e.g.,
names of family members, school
related words).

Expressing ldeas

respond to prompts with more com-
plex ideas, organization and detail
related to informational, functional
or personal text and experiences
(e.g., contributing to classroom
discussions, using appropriate lan-
guage/expressions).

demonstrate advanced ability to
engage in conversations while dis-
cussing familiar topics (e.g., remain
focused on topic).

demonstrate advanced ability to
write/dictate complete sentences
using personally meaningful words
(e.g., names of family members,
school related words).

T When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: MATHEMATICS

ELEMENTARY PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EGLCES,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
to...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Numbers and Operations

demonstrate limited counting skills,
a limited understanding of the con-
cepts used to describe quantity, and
a limited ability to select appropri-
ate numbers to calculate sum and
difference.

Numbers and Operations

demonstrate basic counting skills, a
basic understanding of the concepts
used to describe quantity, and a basic
ability to select appropriate numbers
to calculate sum and difference.

Numbers and Operations

demonstrate consistent counting
skills, a consistent understanding of
the concepts used to describe quan-
tity, and a consistent ability to select
appropriate numbers to calculate
sum and difference.

Data and Probability

demonstrate limited ability to iden-
tify, gather and organize data.

Data and Probability

demonstrate basic ability to identify,
gather and organize data.

Data and Probability

demonstrate consistent ability to
identify, gather and organize data.

Measurement

demonstrate a limited ability to
identify coins, measure and use units
(e.g., time, volume, temperature)
and demonstrate limited understand-
ing of geometric patterns and two-
dimensional shapes.

Measurement

demonstrate a basic ability to
identify coins, measure and use units
(e.g., time, volume, temperature)
and demonstrate basic understand-
ing of geometric patterns and two-
dimensional shapes.

Measurement

demonstrate a consistent ability to
identify coins, measure and use units
(e.g., time, volume, temperature)
and demonstrate consistent under-
standing of geometric patterns and
two-dimensional shapes.

Geometry

demonstrate a limited understand-
ing of familiar routes and limited
knowledge of spatial relationships
(e.g., above, below).

Geometry

demonstrate a basic understanding
of familiar routes and basic knowl-
edge of spatial relationships (e.g.,
above, below).

Geometry

demonstrate a consistent under-
standing of familiar routes and con-
sistent knowledge of spatial relation-
ships (e.g., above, below).

1 When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: MATHEMATICS

MIDDLE SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EGLCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EGLCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Numbers and Operations

demonstrate a limited ability to ap-
ply numeration skills, (e.g., identify
appropriate quantities, count, com-
pare, calculate) and identify and/or
extend simple patterns.

Numbers and Operations

demonstrate a basic ability to apply
numeration skills, (e.g., identify ap-
propriate quantities, count, compare,
calculate) and identify and/or extend
simple patterns.

Numbers and Operations

demonstrate a consistent ability to
apply numeration skills, (e.g., identify
appropriate quantities, count, com-
pare, calculate) and identify and/or
extend simple patterns.

Algebra

demonstrate a limited ability to
identify unknown components and
quantities to solve a problem.

Algebra

demonstrate a basic ability to
identify unknown components and
quantities to solve a problem.

Algebra

demonstrate a consistent ability to
identify unknown components and
quantities to solve a problem.

Measurement

demonstrate a limited understand-
ing and/or application of measure-
ment concepts (e.g., time money,
temperature, etc.) and instruments.

Measurement

demonstrate a basic understanding
and/or application of measurement
concepts (e.g., time money, tempera-
ture, etc.) and instruments.

Measurement

demonstrate a consistent under-
standing and/or application of mea-
surement concepts (e.g., time money,
temperature, etc.) and instruments.

Geometry

demonstrate a limited ability to
identify common shapes, locate
objects/places, and follow patterns
using directional/positional terms.

Geometry

demonstrate a basic ability to iden-
tify common shapes, locate objects/
places, and follow patterns using
directional/positional terms.

Geometry

demonstrate a consistent ability

to identify common shapes, locate
objects/places, and follow patterns
using directional/positional terms.

Data and Probability

demonstrate a limited ability to
gather, interpret, and/or organize
data.

Data and Probability

demonstrate a basic ability to gath-
er, interpret, and/or organize data.

Data and Probability

demonstrate a consistent ability to
gather, interpret, and/or organize
data.

1 When using age/grade appropriate instructional materials.
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MI-ACCESS SUPPORTED INDEPENDENCE: MATHEMATICS

HIGH SCHOOL PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Supported Indepen-
dence EHSCEs,] a student who is
emerging toward the perfor-
mance standard should typically,
with considerable to moderate as-
sistance, be able to...

Based on the Supported Indepen-
dence EHSCES,] a student who has
attained the performance stan-
dard should typically, with consider-
able to moderate assistance, be able
fo...

Based on the Supported Indepen-
dence EHSCEs,] a student who has
surpassed the performance
standard should typically, with
moderate to limited assistance, be
able to...

Numbers and Operations

demonstrate limited application of
numeration skills, including compar-
ing, ordering, and calculating with
numbers.

Numbers and Operations

demonstrate basic application of
numeration skills, including compar-
ing, ordering, and calculating with
numbers.

Numbers and Operations

demonstrate consistent applica-
tion of numeration skills, including
comparing, ordering, and calculating
with numbers.

Algebra

demonstrate a limited ability to
identify unknown components and
quantities to solve a problem.

Algebra

demonstrate a basic ability to
identify unknown components and
quantities to solve a problem.

Algebra

demonstrate a consistent ability to
identify unknown components and
quantities to solve a problem.

Measurement

demonstrate a limited understand-
ing and/or application of measure-
ment concepts (e.g., length, volume,
mass [weight], time, temperature,
and money).

Measurement

demonstrate a basic understanding
and/or application of measurement
concepts (e.g.,length, volume, mass
[weight], time, temperature, and
money).

Measurement

demonstrate a consistent under-
standing and/or application of
measurement concepts (e.g., length,
volume, mass [weight], time, tem-
perature, and money).

Geometry

identify, to o limited degree, geo-
metric shapes, the relative position
of objects and their location, and the
ability to follow routine patterns.

Geometry

identify, o a basic degree, geomet-
ric shapes, the relative position of
objects and their location, and the
ability to follow routine patterns.

Geometry

consistently identify geometric
shapes, the relative position of
objects and their location, and the
ability to follow routine patterns.

Data Analysis

demonstrate limited evidence of
collecting, organizing, or using vari-
ous forms of data to solve problems.

Data Analysis

demonstrate basic evidence of col-
lecting, organizing, or using various
forms of data to solve problems.

Data Analysis

demonstrate consistent evidence of
collecting, organizing, or using vari-
ous forms of data to solve problems.

1 When using age/grade appropriate instructional materials.

mi-access.info).

NOTE: Performance Level Descriptors (PLDs) were not available for science when the handbook was published; therefore, they
have been posted on the MI-Access Web page (Www.mi.gov/mi-access) and at the MI-Access Information Center (www.

94 | MI-Access Handbook | 2007/2008

Ediic¢ation




Mircess

2007/2008 Handbook

Michigan's Alternate Assessment Program

Appendix C

MI-ACCESS FUNCTIONAL INDEPENDENCE: ELA

PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Functional Inde-
pendence EGLCE/EBs, students
who are emerging toward the
performance standard should
typically be able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
attained the performance
standard should typically be
able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
surpassed the performance
standard should typically be
able to...

Word Recognition

use picture-printed word associa-
tions to identify some common
vocabulary words, including

Word Recognition

use picture-printed word associa-
tions to identify many common
vocabulary words, including

Word Recognition

use picture-printed word associa-
tions to identify most or all com-
mon vocabulary words, including

* frequently encountered words,
and

¢ functional words.

including

* frequently encountered words,
and

e functional words.

3
¢ personally meaningful words, * personally meaningful words, ¢ personally meaningful words,
* frequently encountered words, | ® frequently encountered words, | ¢ frequently encountered words,
and and and

e functional words. * functional words. e functional words.
Word Recognition/ Word Recognition/ Word Recognition/
Vocabulary Vocabulary Vocabulary
use context clues and word analy- | use context clues and word use context clues and word

4-8 sis skills to identify some com- analysis skills to identify most analysis skills to identify nearly

and 11 | Mon vocabulary words, including | common vocabulary words, all common vocabulary words,

including

* frequently encountered words,
and

¢ functional words.
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MI-ACCESS FUNCTIONAL INDEPENDENCE: ELA

PERFORMANCE LEVEL DESCRIPTORS (cont'd)

EMERGING

ATTAINED

SURPASSED

Based on the Functional Inde-
pendence EGLCE/EBs, students
who are emerging toward the
performance standard should
typically be able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
attained the performance
standard should typically be
able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
surpassed the performance
standard should typically be
able to...

Text Comprehension

demonstrate some literal under-
standing when accessing print
from appropriately leveled narra-
tive, informational, and functional
fexts.

identify some of the

* meanings of key vocabulary
words,

* main ideas and important de-
tails from the text,

* simple story elements from nar-
rative text,

* text types and/or patterns for
informational text, and

¢ authors’ purposes and use of
techniques.

Expressing Ideas

attempt to respond to prompts
through personal narratives and
informational pieces that typically

* provide little focus and devel-
opment of the topic,

* show little or no organization;
and

* demonstrate very limited con-
trol over vocabulary or sentence
formation.

Errors in language and/or
visual conventions may make
understanding difficult or nearly
impossible.

Text Comprehension

demonstrate literal understanding
and make simple inferences when
accessing print from appropri-
ately leveled narrative, informa-
tional, and functional texts.

identify most of the
* meanings of key vocabulary
words,

* main ideas and important de-
tails from the text,

* simple story elements from nar-
rative text,

* text types and/or patterns for
informational text, and

* authors’ purposes and use of
techniques.

Expressing Ideas

respond to prompts through
personal narratives and informa-
tional pieces that typically

* are mostly focused on the
topic,

* are elaborated with some
details and/or examples,

* are organized in a somewhat
logical sequence, and

* show some attention to word
choice and syntax.

Errors in language and/or visual
conventions do not interfere with
understanding.

Text Comprehension

demonstrate literal understanding
and make simple inferences when
accessing print from appropriately
leveled narrative, informational,
and functional texts.

identify nearly all of the

* meanings of key vocabulary
words,

* main ideas and important de-
tails from the text,

* simple story elements from nar-
rative text,

* text types and/or patterns for
informational text, and

* authors’ purposes and use of
techniques.

Expressing Ideas

respond to prompts through
personal narratives and informa-
tional pieces that typically

* maintain a focus on the topic,

* provide development of the
topic with appropriate details
and/or examples,

* are organized in a logical se-
quence, and

* show attention to precise word
choice and syntax.

Errors in language and/or visual
conventions do not interfere with
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MI-ACCESS FUNCTIONAL INDEPENDENCE: MATHEMATICS

PERFORMANCE LEVEL DESCRIPTORS

EMERGING

ATTAINED

SURPASSED

Based on the Functional Inde-
pendence EGLCEs, students who
are emerging toward the
performance standard should
typically be able to...

Based on the Functional Inde-
pendence EGLCEs, students who
attained the performance
standard should typically be
able to...

Based on the Functional Inde-
pendence EGLCEs, students who
surpassed the performance
standard should typically be
able to...

demonstrate limited understand-
ing of grade-appropriate numera-
tion skills.

demonstrate limited knowledge
of measurement concepts and
instruments.

demonstrate basic understanding
of numeration skills.

demonstrate basic knowledge
of measurement concepts and
instruments.

demonstrate consistent concep-
tual understanding of numera-
tion skills.

demonstrate consistent knowl-
edge of measurement concepts
and instruments.

demonstrate consistent skill

3-4 | demonstrate limited skill in iden- | demonstrate basic skill in identi- [ demonsirc s
tifying, describing, and comparing | fying, describing, and comparing | in identifying, describing, and
basic geometric shapes and the basic geometric shapes and the | comparing basic geometric
relative positions of objects. relative positions of objects. S?Ol?oe,s ?nd the relative positions
L of objects.
demonstrate a limited ability to [ demonstrate a basic ability to_ . N
collect, organize, and summarize | collect, organize, and summarize demonstrate a consistent ability
data. data. to collect, organize, and summa-
rize data.
demonstrate limited understand- | demonstrate basic conceptual demonstrate consistent concep-
ing and application of numeration | understanding and application of | tual understanding and applica-
skills. numeration skills. tion of numeration skills.
demonstrate limited knowledge | demonstrate basic knowledge demonstrate consistent knowl-
of measurement concepts and of measurement concepts and edge of measurement concepts
instruments. instruments. and instruments.
5-6 | demonstrate limited skill in iden- | demonstrate basic skill in identi- | demonstrate consistent skill

tifying, describing, and comparing
basic geometric shapes and the
relative positions of objects.

demonstrate a limited ability to
collect, summarize, and interpret
data.

fying, describing, and comparing
basic geometric shapes and the
relative positions of objects.

demonstrate a basic ability to
collect, summarize, and interpret
data.

in identifying, describing, and
comparing basic geometric
shapes and the relative positions
of objects.

demonstrate a consistent ability
to collect, summarize, and inter-
pret data.
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MI-ACCESS FUNCTIONAL INDEPENDENCE: MATHEMATICS

PERFORMANCE LEVEL DESCRIPTORS (cont'd)

EMERGING

ATTAINED

SURPASSED

Based on the Functional Inde-
pendence EGLCE/EBs, students
who are emerging toward the
performance standard should
typically be able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
attained the performance
standard should typically be
able to...

Based on the Functional Indepen-
dence EGLCE/EBs, students who
surpassed the performance
standard should typically be
able to...

demonstrate limited conceptual
understanding and application of
numeration skills.

demonstrate limited knowledge
and utilization of measurement
scales, systems, and instruments.

7-8
demonstrate limited under-
standing of geometric coordinate
systems, maps, grids, and the
relative position of objects.

demonstrate a limited ability to
collect, summarize, and interpret
data.

demonstrate basic conceptual
understanding and application of
numeration skills.

demonstrate basic knowledge
and utilization of measurement
scales, systems, and instruments.

demonstrate basic understanding
of geometric coordinate systems,
maps, grids, and the relative posi-
tion of objects.

demonstrate a basic ability to
collect, summarize, and interpret
data.

demonstrate consistent concep-
tual understanding and applica-
tion of numeration skills.

demonstrate consistent knowl-
edge and utilization of mea-
surement scales, systems, and
instruments.

demonstrate consistent knowl-
edge of geometric coordinate
systems, maps, grids, and the
relative position of objects.

demonstrate a consistent ability
to collect, summarize, and inter-
pret data.

demonstrate limited conceptual
understanding and application of
numeration skills.

demonstrate limited knowledge
and utilization of measurement
scales, systems, and instruments.

demonstrate limited understand-
ing and use of geometric coor-
dinate systems, maps, grids, and
the relative position of objects.
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demonstrate a limited ability to
collect, summarize, and interpret
data.

demonstrate limited understand-
ing of basic algebraic concepts.

demonstrate basic conceptual
understanding and application of
numeration skills.

demonstrate basic knowledge
and utilization of measurement
scales, systems, and instruments.

demonstrate basic understanding
and use of geometric coordinate
systems, maps, grids, and the
relative position of objects.

demonstrate a basic ability to
collect, summarize, and interpret
data.

demonstrate basic understand-
ing of basic algebraic concepts in
problem solving.

demonstrate consistent concep-
tual understanding and applica-
tion of numeration skills.

demonstrate consistent knowl-
edge and utilization of mea-
surement scales, systems, and
instruments.

demonstrate consistent knowl-
edge and use of geometric coor-
dinate systems, maps, grids, and
the relative position of objects.

demonstrate a consistent ability
to collect, summarize, and inter-
pret data.

demonstrate consistent un-
derstanding of basic algebraic
concepts in problem solving.

Information Center (www.mi-access.info).

NOTE: Performance Level Descriptors (PLDs) were not available for science when the handbook was published;
therefore, they have been posted on the MI-Access Web page (Www.mi.gov/mi-access) and at the MI-Access
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Alternate Assessment: An assessment used to
measure the learning progress and performance
of students with disabilities whose IEP Teams have
determined it is not appropriate for them to par-
ticipate in general education assessments (i.e., the
MEAP/MME).

Assessment Accommodation: The goal of an
assessment accommodation is to minimize the
impact of a student’s disability on his/her perfor-
mance on an assessment. Decisions regarding
assessment accommodations should be made on
a case-by-case basis and should be based on rela-
tive appropriateness to a disability and the impact
it has on the student. The IEP Team should make
decisions about assessment accommodations well

in advance of the actual assessment.

Assessment for Students with Disabilities
Program (ASWDP):
Office of Educational Assessment and Accountability.

A program in the MDE's

The ASWDP staff are responsible for overseeing the
assessment of all students with disabilities at the

state level, regardless of which state assessment
they take (MEAP/MME, MI-Access, and/or ELPA).

Benchmarks: While content standards describe
what all students should know and be able to do in
certain broad subject areas, benchmarks indicate
what students should know and be able to do at
various developmental levels (i.e., early elemen-

tary, later elementary, middle, and high school)
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within the content standard (Michigan Curriculum
Framework, page 8).

Comprehensive Reports: Reports at the local
and intermediate school district level that show the
overall performance of students by school, grade,

and content area.

Condition Code (Functional Independence): A
code that is given to a student whose ELA Expressing
Ideas prompt response is not scorable because it is
off topic, illegible, written in a language other than
English, or blank. Each condition code (A, B, C, and
D) equals zero points, but provides educators and
parents with specific information on why a score
point was not achieved. This information is valuable
because it has different instructional and curricular

implications.

Condition Code (Participation and Supported
Independence): A code that is given to a student
who does not answer an item correctly, even after
receiving allowable assistance from an assessment
administrator. Each condition code (A, B, and C)
equals zero points, but provides educators and
parents with specific information on why a score
point was not achieved. This information is valu-
able because it has different instructional and cur-
ricular implications.

Content Standards: As identified in the Michigan

Curriculum Framework, content standards are pre-
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sented as models for the development of local
district curriculum by the Michigan State Board
of Education and the Michigan Department of
Education (MDE). They represent rigorous expec-
tations for student performance and describe the
knowledge and abilities needed to be successful in
today’s society.

Cut Score: A specific point on a score scale, such
that scores at or above that point are interpreted or
acted upon differently from the scores below that
point (Standards for Educational and Psychological
Testing, 1999).

Demographic Reports: Reports at the school,
district, and state level that show the overall per-
formance of students by various demographic cat-
egories, such as gender, ethnicity, and additional
reporting groups (including economically disad-
vantaged, English language learners, formerly
limited English proficient, migrant, and homeless).

Economically Disadvantaged: A student from
a low-income family as defined by the income
guidelines for free and reduced-price meals. (This
information is required for all districts that receive
Title | funds. The U.S. Department of Agriculture
has ruled that eligible children may be identified

on state assessments to meet this requirement.)

English Language Learner: The Michigan defi-
nition is a student who has a primary or home lan-
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guage other than English who—because of limited
proficiency in speaking, reading, writing, and under-
standing the English language—requires alternative
programs or services to equally access the local
educational agency’s total academic curriculum.

English Language Proficiency Assessment
(ELPA) (previously referred to as ELL-Access):
One of three components of the MEAS that is
designed to include all limited English proficient
students in the state assessment system. It responds
to the Title 1 requirement that students be able to
take assessments in the language and form most
likely to yield accurate and reliable information on
what such students know and can do.

Ethnicity: The following classifications and defini-
tions are based on the U.S. Office of Management
and Budget’'s directives on Race and Ethnic
Standards for Federal Statistics and Administrative
Reporting. “These classifications should not be
interpreted as being scientific or anthropological
in nature, nor should they be viewed as determi-
nants of eligibility for participation in any Federal
programs.” The classifications will be used only for

the purpose of reporting.

* American Indian or Alaskan Native: A
person having origins in any of the original
peoples of North America, and who main-
tains cultural identification through tribal
affiliations or community recognition.
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* Asian or Pacific Islander: A person hav-
ing origins in any of the original peoples of
the Far East, Southeast Asia, the Indian sub-
continent, or the Pacific Islands. This area

includes, for example, China, India, Japan,

Korea, the Philippine Islands, and Samoa.

* Black, not of Hispanic Origin: A person
having origins in any of the black racial
groups of Africa.

* Hispanic: A person of Mexican, Puerto Rican,
Cuban, Central or South American, or other
Spanish culture or origin, regardless of race.

*  White, not of Hispanic Origin: A person
having origins in any of the original peoples
of Europe, North Africa, or the Middle East.

* Multiracial: A person of mixed racial and/or
ethnic origins.

Extended Benchmark (EB): Benchmarks indi-
cate what students should know and be able to do
at various developmental levels (i.e., early elemen-
tary, later elementary, middle, and high school)
within the content standard. Extended Benchmarks
are those that have been "extended" to more
appropriately reflect what the student population
taking MI-Access should know and be able to do
based on their cognitive functioning level, curricu-

lum, and instruction.
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Extended Grade Level Content Expectations
(EGLCEs): GLCEs indicate what elementary and
middle school students should know and be able
to do in specific grades within the content stan-
dards. Extended GLCEs are those that have been
"extended" to more appropriately reflect what the
student population taking MI-Access should know
and be able to do based on their cognitive func-

tioning level, curriculum, and instruction.

Extended High School Content Expectations
(EHSCEs): HSCEs indicate what high school stu-
dents should know and be able to do within the
content standards. Extended HSCEs are those that
have been "extended" to more appropriately reflect
what the student population taking MI-Access
should know and be able to do based on their cog-

nitive functioning level, curriculum, and instruction.

Formerly Limited English Proficient (FLEP): A
student who was, but no longer is, designated LEP
(or ELL) by a school or school district or who is no
longer receiving support services to acquire English
language proficiency. As required by federal law,
this designation must be used to track student
achievement for two years after the LEP designa-
tion has been removed.

Functional Independence Assessments: The
MI-Access English Language Arts, Mathematics, and
Science Assessments for students who have, or func-
tion as if they have, mild cognitive impairment.
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Grade Level Content Expectations (GLCEs):
GLCEs indicate what elementary and middle school
students should know and be able to do in specific
grades within the content standards.

High School Content Expectation (HSCEs):
HSCEs indicate what high school students should know
and be able to do within the content standards.

Hand-Over-Hand Assistance: The type of assis-
tance provided when a P/SI student requires an
assessment administrator to physically take his/
her hand and guide him/her through the item
for instructional purposes. It may be used alone
or along with step-by-step instructions. Only the
Primary Assessment Administrator may decide if
and when this type of assistance is necessary.

Homeless: A student who lacks a fixed, regular,
and adequate nighttime residence. This includes
students who live in shelters, abandoned buildings,
cars, and public spaces, as well as students whose
families share housing with other families because
of economic hardship or live in motels, hotels,

trailer parks, or campgrounds.

IDEA 1997: The federal Individuals with Disabilities
Education Act, which describes and regulates edu-
cational opportunities for individuals with disabili-
ties. It also requires that students with disabilities be
included in statewide assessments.
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IDEA 2004: The reauthorization of IDEA 1997.

Individual Student Reports: Reports that provide
comprehensive information on how an individual

student performed on MI-Access.

Inter-rater Agreement/Reliability: The con-
sistency with which two or more judges (in the case
of MI-Access, the Primary and Shadow Assessment
Administrators) rate the work or performance of test
takers (Standards for Educational and Psychological
Testing, 1999).

Item Analysis Reports: Reports that provide
detailed, aggregated information on the items that
are released to the public. The information included
in these reports can be used by schools, districts, the
state, and others—along with released item booklets
produced by the MDE—to identify areas of collective
strength and areas that need improvement.

MDE: Michigan Department of Education.

MEAP/MME: One of three components of the MEAS.
The Michigan Educational Assessment Program
(MEAP) and the Michigan Merit Examination (MME)
are the state's general education assessments and
are used statewide to assess student performance in
specific content areas. (The MME is the state's high
school test and the MEAP is used to assess students
in all other grades as required by state and federal
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law.) Their content is aligned to the Model Content
Standards of the Michigan Curriculum Framework.

MI-Access: One of three components of the MEAS.
MI-Access, Michigan's Alternate Assessment Program,
is intfended for students for whom the MEAP/MME or
the MEAP/MME with assessment accommodations
is not appropriate as determined by a student's
Individualized Education Program Team.

Michigan Curriculum Framework: A resource
for helping Michigan’s public and private schools
design, implement, and assess their core content-
area curricula. Three components are the content
standards, benchmarks, and grade level content
expectations, which represent rigorous expectations
for student performance and describe the knowl-
edge and abilities needed to be successful in today's
society (Michigan Curriculum Framework, page 6).

Michigan Educational Assessment System
(MEAS): The State Board of Education-approved
assessment system in Michigan, which is comprised of
three assessments: the MEAP/MME, Ml-Access, and
the English Language Proficiency Assessment (ELPA).

Migrant: A student who has moved with a parent/
guardian within the past year across state boundar-
ies for the purpose of the parent securing temporary
or seasonal agricultural employment.

Modeling: A type of assistance provided to a
Participation student where an assessment admin-
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istrator demonstrates the correct completion of the
assessment item in a manner that permits the stu-
dent to observe what he/she is being asked to do.
It may be provided only when a student does not
engage in an assessment item after being provided
verbal and/or physical cues.

Multi: An abbreviation used on MI-Access reports to
indicate that the assessment administrator bubbled
in more than one response for an assessment item

on the student's answer document.

No Child Left Behind Act of 2001: An act
that reauthorizes the Elementary and Secondary
Education Act, including Title programs I-IX. It is
designed, in part, to (1) increase the accountability
of states, districts, and schools; (2) expand choices
for parents and students, particularly those attend-
ing low performing schools; (3) provide greater
flexibility for states and local educational agen-
cies in the use of federal dollars; and (4) increase
emphasis on reading, especially for young children.
In addition, it requires states to implement a single
accountability system for all public schools and all
students, and increases the number of times stu-
dents—including those with disabilities and limited
English proficiency—must be assessed.

Office of Educational Assessment and
Accountability (OEAA): An office established
aofter the MEAP was moved from the Michigan
Department of Treasury back to the MDE. The
OEAA oversees four programs: (1) the MEAP/MME,
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(2) the Assessment for Students with Disabilities
Program, (3) the Assessment of English Language
Learners Program, and (4) the Accountability and
Accreditation Program.

Omit: An abbreviation used on MI-Access reports
to indicate that the assessment administrator failed
to bubble in a response for an assessment item on
the student's answer document.

"Or those who function as if they have such
impairment": A phrase that refers to students who
may, by diagnostic category, be identified as hav-
ing a certain disability, but who adaptively function
within another level of impairment. These students
are considered as "those who function as if they
have such impairment," and, therefore, should be
given the MI-Access assessment that best suits their
adaptive functioning level of independence.

Parent Reports: Reports formatted as letters that
provide customized student assessment information

to the parents or guardians of students.

The MI-Access
assessment for students who have, or function as if

Participation Assessments:

they have, severe cognitive impairment.

Performance Level: The word or term that corre-
lates with a student's overall score. With MI-Access,
there are three performance levels a student can
achieve: Surpassed the Performance Standard,
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Attained the Performance Standard, or Emerging
Toward the Performance Standard.

Performance Level Change: Words or terms that
indicate how a student's performance level changed
from one year to the next when matching data are
available. Performance level change can show sig-
nificant improvement, improvement, no change, a

decline, or a significant decline.

Performance Level Descriptors: Descriptive
statements organized by grade and assessment
that explain, in detail, what students are expected
to know and be able to do to achieve a certain

performance level.

Performance Standard: A statement or descrip-
tion that may be used to guide judgements about
the location of a cut score on a score scale. The
term often implies a desired level of performance.

Performance Standard Setting: A judgement
process using expert judges to determine a specific
point on a scale as a frame of reference for inter-
preting test scores ("How good is good?2").

Primary Assessment Administrator (PAA):
A certified professional staff member—such as a
teacher, school psychologist, related service provid-
er, or teacher consultant—who observes and scores
a student taking the Participation or Supported

Independence assessments.  During assessment
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administration, the PAA introduces items to the stu-
dent and makes all decisions regarding when and
what types of assistance to provide.

Proficient: For MI-Access, assessment scores are
considered "proficient" if they fall within "Surpassed
the Performance Standard" or "Attained the Perfor-
mance Standard."

Rosters: Reports provided at the class, school, and
district levels that show students’ individual perfor-

mance levels.

Sample Reports: Reports provided for the sole
purpose of showing where various components of
assessment data will appear.

Scale Score: A scale score is a psychometrically
derived score that, because of its inherent stability,
can be reported on the same scale regardless of
which year a student is assessed or which test form
he/she is administered. Scale scores are not com-
parable across grade levels or content areas.

Scoring Focus: The component of an assessment
item that (1) directly links it to the Extended Grade
Level Content Expectation (EGLCE), Extended High
School Content Expectation (EHSCE), or Extended
Benchmark (EB) being measured, and (2) shows
assessment administrators what to look for when
observing and scoring a student.
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Scoring Rubric: Descriptive scoring schemes that
are developed by teachers or other evaluators to
guide the analysis of the products or processes
of students' efforts. Scoring rubrics are typically
employed when judgment of quality is required and
may be used to evaluate a broad range of subjects
and activities (Practical Assessment, Research, &
Evaluation, 2000).

Shadow Assessment Administrator (SAA): A
certified staff member or other school personnel—
such as a highly qualified paraprofessional—who
simultaneously and independently observes and
provides a second score for a student taking the
Participation or Supported Independence assess-
ments. During assessment administration, the SAA
provides assistance to the student only if asked to do
so by the Primary Assessment Administrator.

Standard Accommodations: The goal of an
assessment accommodation is to minimize the
impact of a student's disability on his/her perfor-
mance on an assessment. The assessment accom-
modation is considered "standard" if it does not
change what a specific assessment is measuring.
The score received by a student using a standard
assessment accommodation will count when calcu-
lating NCLB participation rates. A "nonstandard"
assessment accommodation—which does change
what a specific assessment is measuring—results in

an invalid score.
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Step-By-Step Instructions: The type of assistance
provided when a P/SI student requires an assess-
ment administrator to explain each step involved in
completing an item. It may be used alone or along
with hand-over-hand assistance. Only the Primary
Assessment Administrator may decide if and when
step-by-step instructions are necessary.

The MI-Access
scan document on which teachers record student

Student Answer Document:

answers to be scanned and scored by the MI-
Access contractor.

Student Barcode Label: A label printed from the
Office of Educational Assessment and Accountability
Secure Site either by the MI-Access contractor or a
local district that includes important student demo-
graphic information. The label is secured to the
student’s answer document (if it is not preprinted)
and links that sheet with the student for scoring and
reporting purposes.

Student Labels: Labels provided in School Results
Folders that include abbreviated information about
students’ performance on MI-Access.
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Summary Reports: Reports provided at the school,
district, and state levels that provide executive sum-
maries of student scores disaggregated by grade
and assessment. They are produced only when ten
or more students in a particular grade take part in

the same assessment.

Supported Independence Assessments: The
MI-Access assessment for students who have, or func-
tion as if they have, moderate cognitive impairment.

Unique Identification Code: A state-assigned
code that allows the state to track student informa-
tion without using a student's name.

Verbal/Physical Cues: Prompts, or cues, pro-
vided by an assessment administrator when a P/SI
student does not engage in an item, or begins then
hesitates or stops. Verbal and/or physical cues
include prompting to continue, pointing to the area
where an item takes place, or touching the student's

arm to bring him/her back on task.
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